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ABSTRACT
Rani Fitria Febriyati. 2020. Teachers’ Beliefs on Learners Autonomy of
Paragraph Writing in Society 4.0 at the Tenth Graders of SMA N 1 Nogosari.
Thesis. English Language Education, Cultures and Languages Faculty. IAIN
Surakarta.
Advisor : Dr. Imroatus Solikhah, M.Pd.
Keywords : Teachers’ Beliefs, Learners Autonomy, Society 4.0, and Writing.
Teachers ’ beliefs is essential in developing an autonomous learners in
paragraph writing to face Education in society 4.0. Therefore, teachers’ beliefs in
teaching practice can help students learn independently to write paragraph well.
The objective of this research is to describe teachers’ beliefs on learners
autonomy of paragraph writing in society 4.0 at the tenth graders of SMA N 1
Nogosari. The researcher uses descriptive qualitative research. The data was
obtained through doing classroom observation in the English Class. The
observations were conducted twice for each participants. Then, interviewing the
teachers, and giving questionnaire to the two English teachers. In analyzing the
data, the researcher used the data questionnaire adapted from Nguyen Thanh Nga
(2014).
The result finding of this study concluded that there were five teachers ’
understanding of their beliefs on learners autonomy of paragraph writing; first,
the nature of learner autonomy, teachers ’ roles and responsibility, autonomous
learners, the constraints, and approach to foster learner autonomy. In the teachers’
beliefs about roles and responsibility the teachers ’ responded disagreed (20%),
undecided (10%), agreed (30%) and strongly agreed (40%). In the teachers ’
beliefs about autonomous learners were responded undecided (37,5%), agreed
(25%), strongly agreed (37,5%). In the beliefs about the constraint the teachers
were responded undecided (50%), agreed (41,67%), and strongly agreed (8,33%).
in the teachers ’ beliefs about fostering autonomy the teachers were responded
undecided (25%), agreed (50%), and strongly agreed (25%). In addition, the
result of students’ work ability in writing paragraph is unsatisfied. In the class X
IIS 1, only 43,75% students who got good grade while 56,25% students got fair
grade. Moreover, in the class XMIPA 2 only almost 48,5% students were in good
grade and almost 51,5% students were in fair grade. Based on those finding, the
researcher concludes that key underlying reasons for the current situation of
teachers ’ beliefs on learners autonomy in paragraph writing at SMA N 1
Nogosari that: teachers do not incorporate learner autonomy in their teaching
paragraph writing because they perceive a range of barriers to such inclusion.
These barriers include lack of understanding of the concept on learners autonomy,
lack of learning resources provided by the school and their students are not yet
capable of becoming autonomous in the lesson of paragraph writing.
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1CHAPTER I
INTRODUCTION
A. Background of the Study
The development of technology has affected the educational
practices in many settings including Indonesia. It seems that Indonesian
teachers and students are ready to welcome the Education 4.0. The success of
Education 4.0 seems to be dependent on teachers ’ readiness, students ’
readiness and availability of technological tools to support the language
learning. Without teachers’ and students’ readiness to use more technology
in teaching and learning activities, the development of digital technology may
not work well in the educational practices in the classroom. Therefore, the
teachers are necessary to welcome Education 4.0 in making instruction and
decision in the classroom.
Teacher is the one who implement the philosophy and practices
aimed at fostering maximum growth and development of children (Samuels,
1994: 34). Moreover, he said that the teacher is the decision maker. That is,
the teacher is the one who make decisions about the methods of instruction
and supervision implemented which, in turn, impact what and how children
learn (Eliason & Jenkins, 1990). Since the teachers are active decision makers
in classrooms and they are mainly responsible for what goes on there.
Teacher here is only as a facilitator and guider to the students to help them for
developing their knowledge, skill ability and critical thinking.
2Borg (2003: 81) defines teacher as an active, thinking
decision-makers who make instructional choices by drawing on complex,
practically-oriented, personalized, and context-sensitive networks of
knowledge, thoughts, and beliefs. It means that teachers’ beliefs play a role
in the teachers’ decision making. In addition, Hasanah (2017) on her thesis
said “ when a teacher comes to a class they must have something in their
mind about what they are going to instruct the students” . The decision that
teachers made is affected by their beliefs about the subject they are going to
teach.
Teachers ’ beliefs is important concepts in understanding their
instructional practices. When their instructional practices do not fulfil what
students need, teaching process become not effective. The successful rate of
teaching becomes from the teachers ’ beliefs, sometimes depends on the
motivation to apply this teachers ’ beliefs. The way of the teachers deliver
materials, the way they instruct the students, the way they give feedback, any
of decision are affected by their beliefs. Teachers’ beliefs are an established
area of inquiry in the field of language teacher education and teacher
education in general. Teacher may act according to what he or she believes on.
Hasanah (2017) stated that teachers ’ beliefs is what teachers have in their
mind about teaching and learning.
3According to Kagan (1992: 65), she defined teachers’ beliefs as tacit,
often unconsciously held assumptions about students, classrooms and the
academic material to be taught. In addition, teachers’ beliefs is embodied in
their approaches, selection of materials, activities, judgments, and behaviors
in the classroom (Alvita, 2015). Based on the explanation, it can be inferred
that study of beliefs is significant subject in teacher education to help teachers
develop their thought and principles. It is significant ideas in comprehending
teachers’ thought processes, teaching methods, and learning to teach.
Based on Oshima and Hogue (2006: 2), paragraph writing is a basic
unit of organization in writing in which a group related sentences develops
one main idea. They describe a paragraph can be as short as one sentence or
as long as ten sentences. The number of sentences is unimportant; however,
the paragraph should be long enough to develop the main idea clearly. A
paragraph has three major structural parts: a topic sentence, supporting
sentences, and a concluding sentence. Writing is essential to be noticed as
means of communication. It has goals to get information to someone who can
not presently talk to, to solve the problem, to store more than the human brain
can remember, and to filter and shape our experience.
In senior high school, the students still depend their learning on
teacher. They often can not learn alone by themselves. They need provided by
some trigger activities that are created by the teacher especially in writing
paragraph and also use digital technology. Therefore, teachers have important
roles in building students’ understanding about how to write paragraph well.
4It means that students are highly dependent on teachers for
instruction and support (Alvita, 2016; Urquhart and McIver, 2005). Thus,
knowing teachers’ belief in teaching writing is essential because it can depict
how teachers apply their belief in teaching practice that can help students
learn independently to write paragraph well.
These beliefs had a great impact on teacher ’ s writing instruction.
What teachers choose to teach within the context of paragraph writing
instruction is important. Because of the supports, good advice, motivations
and teachers’ beliefs the student can carry out those best beliefs system from
the teacher. Eventually the students are motivated to learn independently by
themself to complete the task from the teacher in writing a good paragraph
based on their creativity and throughout their idea.
There are some researches that concern in teachers ’ beliefs
especially in teaching writing. Pajares (2003) proposed the study of
self-efficacy beliefs, motivation, and achievement in writing and the result
showed that students’ confidence in their writing capabilities influence their
writing motivation as well as various writing outcomes in school. Mohtar,
Singh, Kepol, Ahmad, and Moneyam (2017) examined an analysis of teacher
beliefs and efficacy for teaching writing to weak learners and the result of the
study shows that the teacher’s beliefs and efficacy contributed to teacher on
teaching practice and the instructional strategies that teacher used in turn
enhanced her beliefs and efficacy. The study implicates that teacher’s beliefs
and efficacy can assist the weak learners in improving their writing skills and
5also facilitate language learning. Hasanah (2017) conducted a research titled
English teachers ’ beliefs and practices in teaching writing (a case study at
Assalaam Islamic Modern Boarding School 2015/2016 academic year) and
the result shows that there are two teachers were consistent with practices of
their beliefs, and the researcher found there are five factors that contribute in
shaping the beliefs and practices of writing, such as; learning experience,
teaching experience, class time, students, and standardized test.
Based on the pre-observation conducted research on June 24th 2019,
before the researcher was doing this research, the researcher found students at
SMA N 1 Nogosari sometimes are not believe with their writing. The
researcher found that students were lack of grammar, some students ignored
the tenses, some students were still confused how to edit a text for the
appropriate grammar, some students did not know yet what is the important
of their writing and what is the importance of paragraph writing itself, most of
students feel difficult when they learn English especially in the subject related
to paragraph writing.
Besides, the researcher also did interview on September, 2nd 2019
with the tenth graders English teachers in English lesson. There are two
English teachers that were interviewed by the researcher. The first teacher is
Mr. Sriyanto, S.Pd., from the interview with Mr. Sriyanto, S.Pd., the
researcher could figure out that in the writing material most of students did
not know what is the important of paragraph writing and they accomplished
the writing task according to the teachers ’ instruction without try to
6understood what was the material taught about. The students difficult to
understand well about how to arrange some sentences in a good paragraph.
The second teacher is Mrs. Dewi C. C., S.Pd. She mentioned the
materials given in grade X students are taught to compose descriptive text,
announcement, recount text, and narrative text. The materials given by the
teacher is following the 2013 curriculum revised edition. In addition, about
the material of paragraph writing the researcher found that the students
ignored the tenses when they wrote a paragraph. Usually, students ignored the
tenses that they used on their sentences of paragraph writing task.
This condition made the students probably become less aware on
their tenses when they wrote sentences on their paragraph writing. Sometimes,
students were lack of grammar. They were still confuse with the form of
appropriate grammar they should use in their paragraph writing. From the
result of interview with Mr. Sriyanto, S.Pd., and Mrs. Dewi C. C., S.Pd., the
researcher found that the grade tenth students of SMAN 1 Nogosari had
problem with paragraph writing. Furthermore, that is the reason why the
researcher chose SMAN 1 Nogosari as the setting of this research.
In line with the goal, writing is difficult thing to do, it is as a skill
which needs to be noticed. A writing teacher needs facilitate the students in
developing their writing. Therefore, it is important to identify teachers ’
beliefs on learners autonomy in paragraph writing because teachers’ beliefs
on learners autonomy in paragraph writing will affect teacher’s instructional
decision in teaching paragraph writing and finding factors that influence the
7shaping of those beliefs and how those beliefs are reflected in classroom
practices. Based on those reasons, the researcher interested to carry out a
research entitles “ TEACHERS’ BELIEFS ABOUT LEARNERS
AUTONOMY OF PARAGRAPH WRITING IN SOCIETY 4.0 AT THE
TENTH GRADERS OF SMA N 1 NOGOSARI”.
B. Identification of the Problem
English is taught in SMAN 1 Nogosari as a foreign language (EFL),
students are expected to master well English skills, such as listening, speaking,
reading and writing. From those, one of the most difficult skills is writing. In
writing, the researcher found some sentences that students were lack of
grammar, some students ignored the tenses, some students were still confuse
how to edit a text for the appropriate grammar, some students did not know
yet what is the important of their writing and what is the important of
paragraph writing itself, most of students feel difficult when they learn
English especially in the subject related to paragraph writing. Indeed, students
have to understand well about the organization of paragraph writing in order
to make a good paragraph such as topic sentence or main idea, supporting
sentences and concluding sentence. And also parts of paragraph such as
format, mechanics, organization, grammar and structure.
8C. The Limitation of the Problem
In the teachers’ classroom practices there are many areas of teachers’
beliefs, such as beliefs about language (English), beliefs about teaching,
beliefs about learning, beliefs about language teaching as a profession and
beliefs about the program and the curriculum (Richard and Lockhart, 1996:
32-40). Among those areas, this research limits the discussion only on
teachers ’ beliefs about language (in this case, English language), beliefs
about language learning, and also beliefs about language teaching.
Related to the procedure, among several procedures proposed by
Richards and Lockhart (196: 6) to do the investigation of the teaching
classroom (through the teaching journals, lesson reports, surveys and
questionnaires, audio and video recordings, observation, or action research),
this research uses observation, interview and questionnaire in order to do
focused and detailed study about certain aspect of teaching and learning
process. In this research, the aspect which is observed is the classroom
practice done by the teachers. And the researcher would like to limit the
scopes of the study to the following problems in order to avoid
misunderstanding in interpreting the problems.
There are also five understanding teachers ’ belief about learners
autonomy such as teachers ’ beliefs of the nature of learner autonomy,
teachers ’ beliefs about roles and responsibility, teachers ’ beliefs about
autonomous learner, teachers ’ beliefs about constraints, and teachers ’
beliefs about approach to fostering learner autonomy. The limitation of this
9study is teachers’ beliefs in teaching English lesson of the the tenth graders
of SMA N 1 Nogosari. Here, the researcher focusing on the teachers’ beliefs
on learners autonomy of paragraph writing. The data of teachers’ beliefs on
learners autonomy in this study is questionnaire, the researcher adapts the
questionnaire from Nguyen Thanh Nga (2014)
D. The Problem Statement
Based on the limitation of the problem above, the researcher wants to
state the problems: “How is Teachers’ Beliefs about Learners Autonomy of
Paragraph Writing in Society 4.0 at the Tenth Graders of SMA N 1
Nogosari?”
E. The Objective of the Study
Based on the problem statement above, the objective of this research
is “To describe Teachers ’ Beliefs about Learners Autonomy of Paragraph
Writing in Society 4.0 at the Tenth Graders of SMA N 1 Nogosari.”
F. The Benefit of the Study
The researcher expects that this research paper will have the benefits,
in theory and practice.
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1. Theoretical
a. The result will generally provide contribution for the improvement of
the English language teaching and learning quality on learners
autonomy, especially in teaching paragraph writing.
b. The result of the research can be used as a reference for everyone who
wants to conduct a research in teaching paragraph writing of teaching
English.
2. Practical
a. For the teacher: This study has been expected to give useful
contribution in teaching paragraph writing of teaching English to the
students or in general. And the result of the study is hoped to be able
b. to give another ways for the teacher to develop students in English
paragraph writing.
c. For the students: This study is directed toward giving the most
interesting and communicative technique for the students. And It is
hoped to be able to create more enjoyable and meaningful learning for
the students and the students can communicate in English paragraph
writing.
d. For the program: The result of the study is hoped to give additional
data for the program and enable it to develop any application which is
not properly done.
11
G. Definition of Key Terms
In order to make the title easy to understand, the researcher clarifies
the key terms of the study as follows:
1. Teachers ’ Beliefs as tacit, often unconsciously held assumptions about
students, classrooms and the academic material to be taught (Kagan, 1992:
65).
2. Learner autonomy was defined as ‘ the ability to take charge of one ’s
own learning (Holec ’ s, 1981). Benson (2006) described that learner
autonomy is related with ‘ability’ sometimes replaced with ‘capacity’.
Moreover, those “ ability to take charge of one ’ s learning ” by
determining the objectives; defining the contents and progressions;
selecting methods and techniques to be used; monitoring the procedure of
acquisitions by properly speaking; and evaluating what has been acquired.
3. Paragraph writing is a basic unit of organization in writing in which a
group related sentences develops one main idea (Oshima and Hogue, 2006:
2).
12
CHAPTER II
REVIEW OF RELATED LITERATURE
A. Teachers’ Beliefs
1. Definition of Teachers’ Beliefs
The discussion about teachers’ beliefs should be proceed by the
clarification of “ belief ” as the basic concept. Pajares (1992) defined
beliefs as an “ individual ’ s judgement of the truth of falsity of a
proposition, a judgment that can only be inferred from a collective
understanding of what human being say, intend, and do. Meanwhile,
according to Borg (2001: 186) defines beliefs as proposition which may
consciously and unconsciously held, is evaluative in that it is accepted as
true by the individual, and is imbued with emotive commitment.
Teachers’ beliefs, therefore, can be generally said as assumptions about
students, classrooms, and academic materials imbued with commitment
to reflect their beliefs on the method or strategy they use.
In teachers ’ belief systems, core beliefs are central beliefs
which tend to be more stable and influential than peripheral. Rokeach
(1968) defines centrality of beliefs in terms connected; core beliefs have
more connections with other beliefs, which make them central and
powerful. Teachers ’ beliefs show a large number of knowledge and
teacher understand their world by shaping a complicated system of
13
personal and professional knowledge (Clark & Peterson, 1986). A lot of
teachers’ professional knowledge are appropriately considered as belief.
This belief seemed to be at the core of Greg’ s beliefs and his
other beliefs seemed to be derived from this belief. On the other hand,
Breen et al. (2001: 498) in their study on language teachers ’ teaching
principles and practices concluded that teachers in their study gave
‘ priority to certain principles ’ . Teachers ’ core beliefs are prioritized
over other beliefs in practice and they are held with more strength or
‘ emotive commitment ’ (Borg, 2001). Also, core beliefs seem to be
more stable and more resistant to change (Pajares, 1992). Core beliefs
are more likely to be implemented in the teaching practice as they are
more powerful.
Whether a belief is held consciously or unconsciously, it is
regarded as true by the persons and guides thought and behavior (Borg,
2001). In the same line Kagan (1992: 65) defines teachers ’ beliefs as
tacit, often unconsciously held assumptions about students, classrooms
and the academic material to be taught. She further adds that teachers ’
beliefs have an important bearing on the instruction they provide to
students. While giving teachers the opportunity to reflect on their
practices is useful to gain insight into their unconscious beliefs, teachers
might provide explanations as some unconscious beliefs are difficult to
articulate.
14
Beliefs are shaped early in life as a result of persons’ education
and experience (Johnson, 1994). There are five main of categories of
teachers’ beliefs; beliefs about learners and learning, teaching,
curriculum, learning to teach, and about the self and the nature of
teaching. These categories of teachers’ beliefs are well connected with
each other (Calderhead, 1996). Based on Breen et al. (2001) explanation,
beliefs exist in connection to other beliefs, contradict one another, and
indicate the complexity of beliefs system. According to Abdi and Asadi
(2015), teachers’ beliefs are divide into core and peripheral beliefs. Core
beliefs are constant and use a more powerful impact on behavior than
peripheral beliefs.
Phipps and Borg (2009) expressed that teachers’ beliefs about
teaching and learning are affected by their experiences as learners and
are established when they go university, act as a filter through which
teacher explain new information, exert a deep effect on teachers ’
instructional practices, are not always indicated in what they do in the
classroom, have a great impact on their teaching decision, and greatly
affect what and how they learn during language teaching education.
Since the teachers are active decision makers in classrooms and they are
mainly responsible for what goes on there, it seems necessary to explore
certain issues regarding to their belief.
15
Teachers’ beliefs are very important because of some reasons.
First, teachers’ beliefs affect teachers’ perception and judgment. Second,
teachers ’ beliefs are reflected in classroom practices. Third, teachers ’
beliefs can improve teaching practices and teacher education program.
Beliefs are thought to form in different clusters within the human mind
(Rokeach, 1968). Furthermore, on the importance of understanding
teachers’ beliefs, Johnson (1994: 439) outlines the following three
assumptions that underlie the teachers ’ beliefs: 1) teachers ’ beliefs
affect perception and judgment, 2) teachers ’ beliefs are reflected in
classroom practices and 3) there is a need to understand teachers’ beliefs
with a view to improve teaching practices and teacher education
programs.
2. The Areas of Teachers’ Beliefs
Several researchers on teachers ’ beliefs have proposed some
different theories about the areas of beliefs. Richards and Lockhart (1996,
32-41) proposed five areas of beliefs such as; Beliefs about English,
beliefs about learning, beliefs about teaching, beliefs about the program
and the curriculum, beliefs about language teaching as a profession. The
other researcher, Graves (2000, 28-31), proposed four areas of beliefs,
which include beliefs about language, beliefs about social context of
language, beliefs about learning and learners, beliefs about teaching. In
conclusion, the areas of teachers ’ beliefs cover beliefs about the
16
program and the curriculum, beliefs about language teaching as a
profession, and beliefs about the social context of the language.
All the areas of teachers’ beliefs above will discussed briefly in
the following paragraphs. Meanwhile, in line with the topic of this
research, the beliefs about language (in this case, English language),
beliefs about learning, and beliefs about teaching will be discussed more
deeply and more detailed in the next subsections. As remarked by
Graves (2000: 30), beliefs about teaching are greatly affected by the
beliefs about learning. This opinion also supported by Doyle, Goh, &
Zhang (in Muryanti, 2016: 16) that the teachers ’ perception about
teaching and learning will greatly determine their teaching in the
classroom. Since this research is about beliefs in English teaching, the
discussion of beliefs in English language is also very important.
The views and perceptions that the teachers have about English
language will significantly influence their beliefs about how to learn it
and then how to teach it in the classroom. Therefore, the deep and wide
discussion about teachers’ beliefs in English language, teachers’ beliefs
in English learning and teachers ’ beliefs in English teaching are
considered significant for this research and will be presented in the
following subsection respectively.
a. Beliefs about the program and the curriculum.
This beliefs might influence the teachers in some extent.
Those influences are particularly related with the decision about
17
kind of programs, general views about teaching, general objectives,
or teaching materials. However, teachers ’ personal beliefs on
planning the lessons, implementing the teaching objectives, and
doing the assessments are what ultimately and primarily affect the
classroom practices (Richards and Lockhart, 1996: 38).
b. Beliefs about language teaching as a profession.
The teachers ’ beliefs about language teaching as a
profession would influence their professionalism as teachers
(Richards and Lockhart, 1996: 40). If they have positive beliefs
about their job as a profession, it will lead their professionalism to a
better direction which can be clearly seen on their classroom
practices.
c. Beliefs about the social context of language.
Social context of language includes the “sociolinguistics,
sociocultural, and socio-political issues in language teaching.
Sociolinguistics issues concern with how to fit the language to the
context. Sociocultural issues concern with the relation between
language and culture. Meanwhile, socio-political issues concern
with how certain language or social group is viewed by other social
group, access language and services, and critical awareness of how
language is used.” (Graves, 2000: 29). In other words, beliefs about
social context of language enable the teachers to guide the learners
how to use the language (in this case, English) wisely and
18
appropriate to its context in the society. Connecting with the
teaching and learning process, teachers ’ beliefs about the social
context of language will influence the teachers ’ preferences in
choosing lesson’s topic and learning resources.
The three areas of teachers ’ beliefs above are significant in
determining teachers ’ practice in the real classroom especially in
teaching writing and promote the students as learners autonomy. Each
must have the impacts to teachers in doing their professional life as
teachers. Next, as previously explained, the other three areas of teachers’
beliefs namely beliefs about English language, beliefs about learning,
and beliefs about teaching will be discussed more deeply and detailed in
the next three subsections below in order to give more understanding
about the topic. There is a growing body of research on what teachers
believe in. The following section will review three areas of teachers ’
beliefs.
a. Beliefs about language
Language has been defined in many ways. According to
Bailey (1998) language is defined as “ pronunciation, grammar,
lexis, discourse (in Graves, 2000: 28). Richards and Lockhart
remarked that teachers ’ beliefs about English language in some
extent provide contributions to what they are doing in the classroom
(1996: 33). In addition, Richards and Lockhart described the
teachers’ beliefs about English are greatly affected by their contacts
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with the language and its speakers. The contacts that the teachers
have with the language and its speakers will influence their opinion
about the significance of the learning English, the important
elements to be learned, the characteristics of English language, and
the importance of native-like pronunciation. All of the things above
formulate the teachers’ beliefs about English language which finally
lead their beliefs in how to learn and how to teach it through the
classroom practices.
b. Beliefs about learning
When the teacher and the learner come to the classroom,
they bring with them some experiences about learning. Those
experiences lead them to have some degree of expectations about
what to be learned and how the process of learning should happen
(Richards and Lockhart, 1996: 34). These kinds of expectations then
develop into beliefs about learning. In addition, Graves (2000: 29)
stated that teachers’ beliefs in learning are reflected in the process,
the roles of learners, and the focus of learning in their classrooms.
Teachers’ beliefs about learning can be derived from their
experiences as learners (Freeman in Richards and Lockhart, 1996:
34). The teachers and learners in the classroom may different beliefs
about learning. Those differences are potentially causes problems in
the classroom. Therefore, it is important for the teachers to introduce
their beliefs clearly conducting their classroom practices.
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c. Teachers’ beliefs about teaching
A teacher’s beliefs about teaching include what he or she
considers to be models of effective instruction, instructional
approaches, his or her teaching role, and appropriate classroom
activities. According to Richards and Lockhart (1996: 36), teachers’
beliefs about teaching could be seen through the teachers ’ role,
implemented teaching method, and teaching resources being used in
the classroom.
Similarly, Graves (in Muryanti, 2016: 20) proposed that
beliefs about teaching and teachers’ role are closely related wit their
beliefs about learning. The beliefs about teaching and teachers’ role
in the teaching process are the result of the teachers’ beliefs about
learning process which should happen in the classroom. Related
with the beliefs about teaching, it can be viewed as “a knowledge
transmission, a management of learning, a provision of learning
structures, or a collaborative process ” (Graves, 2003), Muryanti
(2016). Meanwhile, considering the beliefs about their roles, the
teachers can be considered as “ decision makers, knowledge
transmitters, learning structures ’ providers, collaborators, or
resources”.
3. Source of Teachers’ Beliefs
According to Richardson (1996), there are three main source of
teachers ’ beliefs. These three main source of teachers ’ beliefs are
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Personal experience, experience with instruction, and experience with
formal knowledge. There is a relation between cultural and religious
practices of teaching and learning (Kukari in Gilakjani, 2017). These
practices define the understanding of teaching and learning that teacher
hold before becoming learners of teaching.
Meanwhile, according to, Kindsvatter, Willen, and Isler (1988),
and Abdi and Asadi (2011) and Gilakjani (2017), there are four sources
of teachers’ beliefs, such as; teachers’ experiences as language learners,
experiences from teaching, teachers ’ personality, and education-based
principles. The sources of teachers’ beliefs are as follows:
a. Teachers’ experiences as language learners
A lot of teachers know that they were previously learners and how
they were taught and these helped them form their beliefs about
teaching.
b. Experience from teaching
Teaching experience is the main source of teachers’ beliefs in that
how a specific method is used for a specific group of learners may
result in the beliefs about that method.
c. Teachers’ personality
Some teachers prefer a particular method because it corresponds to
their character.
22
d. Education-based or research-based principles
Teachers can get their beliefs from learning principles of second
language acquisition research, education, or school of thoughts like
psychology.
Teachers ’ belief systems are developed overtime and resulted
from different source. Some researchers on belief system suggest some
different sources of beliefs. Richards and Lockhart (1996: 30-32)
described six sources that influence teachers ’ beliefs system, that are,
teachers’ experience as language learner, teacher experience in learning,
teachers ’ personality, teachers ’ view about educational principles,
teachers’ view about an approach and method, and beliefs of teachers’
workplace.
a. Teachers’ experience as language learners
All teachers are formerly the learners themselves and their
experiences of being a learner will greatly influence their views
about teaching and learning process. The ways they are taught and
the ways they feel and react about them will create some
conceptions in their mind about the nature of teaching and learning.
Later on those conceptions will become the beliefs of the teachers
when they teach.
b. Teachers’ experience in teaching
The process of teaching is known as a process of learning
by doing. It means that through the teaching practices conducted by
23
the teachers, which involve successes and failures, the teachers will
have some notions about which principles are working and which
principles are not. After some time, those notions will become the
teachers ’ beliefs about the best ways or best principles in the
process of teaching and learning.
c. Teachers’ personality
As a human being, each teacher has their own special
personality which influences their view about many things in their
life including about teaching. The personality possessed by the
teacher will guide their preferences in conducting the teaching and
learning process. Taking for example, a teacher who likes to speak
will prefer to teach using communicative approach which provides
much interaction in the classroom rather than structural approach. In
other words, the choice of teaching approach is closely connected
with teachers’ personality.
d. Teachers’ view about educational principles
This source is connected with the teachers’ preferences in
choosing the principles to be adopted in the classroom. Some
teachers believe that the principles they get during their education
are the best ones since those principles have been adopted for a long
time. Some other teachers believe that the principles from recent
researches are better since they are more appropriate to recent
contexts and have been more tested.
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e. Teachers’ view about an approach or method
The teachers ’ preference of an approach or method will
lead them to choose the strategies and activities that are in line with
that approach or method. The teachers’ applied the method that are
related to the teaching and learning process.
f. Teachers’ workplace
Finally, the sixth source is the beliefs of teachers ’
workplace. Every workplace has their own preferences about the
nature of teaching and learning process and the ways how to deal
with them. As the teachers do their teaching in that place,
automatically the teachers apply those preferences. As the time goes
by, those preferences also become the teachers ’ preferences and
ultimately become the teachers’ beliefs.
Based on the explanation above, it can be inferred that all those
sources greatly affect what are believed by the teachers particularly
about the nature of teaching and learning.
B. Learner Autonomy
1. Definition of Learner Autonomy
Technologies are emerging and affecting lives in ways that
indicate of the beginning a Fourth Industrial Revolution or called 4.0
Industrial Revolution. The development of technology has affected the
educational practices in many settings including in the education. The
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use of technology has contributed a lot of many teaching and learning
activities both inside and outside the classroom. Learning technology is
the broad range of communication, information and related technologies
that can be used to support learning, teaching, and assessment. A very
wide range of people in industry and in private and public sector
education have learning technology as a core part of their role.
Therefore the students are expected to actively engage in responsibility
of their learning as considered a key to be success.
The success of education 4.0 depends on the students ’
readiness to be more independent or autonomous in their learning
activities, especially in English lesson. The learner autonomy is dynamic
in the way that its level keep changing. The teacher and the students may
use technology such as internet, software, or computer-mediated
communication in teaching and learning activities. This may turn into
particular challenge for enactment of English language education 4.0 if
the students are not equipped with the skills to maintain their autonomy
level in their English learning.
Autonomy was defined as ‘the ability to take charge of one’s
own learning (Holec, 1981). Benson (2006) described that learner
autonomy is related with ‘ability’ sometimes replaced with ‘capacity’.
Moreover, those “ ability to take charge of one ’ s learning ” by
determining the objectives; defining the contents and progressions;
selecting methods and techniques to be used; monitoring the procedure
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of acquisitions by properly speaking; and evaluating what has been
acquired. It also defined by Little (1991), he defines learner autonomy is
a capacity for detachment, critical reflection, decision-making, and
independent action. He further explains that learner autonomy need an
ability and capacity of the students to learn more about the learning
process.
Learner autonomy is an ability to take charge of one ’ s own
learning (Nunan in Holec, 1981). This refers to ability of making
decision in concerning management and organization of learning.
Learners will make decision to what they learn when they have he ability
and the willingness (Littlewood, 1996). Learner autonomy is their
responsibility and showing them how to respond to this fact; and
promoting the growth of a collegial culture to support teacher
development and, by extension, the development of learner autonomy.
dependence to a language-learning process which is essentially one of
global development and identity-building (Riley 1985, 1991).
Learner autonomy is defined as learner ’ s self-initiation plus
their ability to self-regulate their own learning (Nguyen, 2010).
self-initiation includes two elements: “reasons for learning and making
efforts to learn, or the cause and motive for learning” . Self regulation
indicates the learners ’ act “ of planning, monitoring and evaluating
their learning ” . These two elements of the definitions focus on the
learner and the task. For teachers, helping students develop learner
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autonomy requires attention paid to negotiation and support their
students. The autonomous learner is one that construct knowledge from
direct experience, rather than one who response to someone ’ s
instruction (Benson, 2001). He argues that an autonomous learner is
able to do an independent action than response to teachers’ instruction
in learning activities. Learner autonomy entails that the learner is fully
involved in planning, monitoring and evaluating his or her learning.
This reflective engagement necessarily has two focuses: the process and
the content of learning. In the case of second or foreign language
learning, “ content ” is a complex of knowledge and skills which
learners should gradually be able to deploy spontaneously in performing
the range of communicative tasks prescribed by the curriculum. In other
words, in the second or foreign language classroom, the development of
autonomy in language learning is inseparable from the development of
autonomy in language use. This in turn means that the target language
comes to be used not only as a medium of classroom communication
but also as a channel of learning and a tool for reflection.
As Little (1991: 29) points out, learner autonomy theory
requires language teachers to create an interactive dynamic that allows
their learners access to a full range of discourse roles in the target
language. This is because the development of communicative
proficiency depends directly on sustained involvement in genuinely
communicative behaviour, beyond the minimal and formulaic
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contributions to which frontal teaching methods traditionally confine
learners. These include oral techniques as well as the use of various
forms of writing (posters, learner logs, key words, summaries,
evaluations) as a support for learning and a tool for reflection (for
discussion of the role of writing in second language learning, see Little
1997).
To sum up, learner autonomy is a learner ’ s willingness and
ability to take responsibility to develop, implement, monitor and
evaluate their learning with tasks that are constructed by the teacher.
2. Roles and Responsibility about Learner autonomy
The teacher does, how the lessons are recognized, how much
the learners control their own learning. There is no doubt that
teacher-centred teaching places the teacher as the focus of the process.
Therefore, the teacher plays a critical role and has a great control in the
class. The teacher acts as the knowledge provider. In contrast, to
fostering learner autonomy, teacher ’ s role as the facilitator of the
learning process.
The role of the teacher in an autonomous classroom differs
markedly from her role in a traditional environment (Benson, 1997;
Dam, 2008; Little, 1991; Nunan, 1997; Voller, 1997). The teachers act
as a counselor, advisor, and/or facilitator in their class where the
primary responsibility is in supporting the learners to become actively
involved in their learning; planning, implementing, monitoring and
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evaluating learning. For example, Voller (1997) identified that “ the
idea of the teacher as a facilitator of learning is as a helper whose role it
is to facilitate learning. The psychological-social features of a facilitator
include personal qualities (being caring, supportive, patient, tolerant,
emphatic, open, and non-judgmental), a capacity for motivating learners,
and an ability to raise learners ’ awareness. The teacher helps the
students to plan and carry out their independent language learning,
objective setting, helping learners evaluate their learning, and helping
them to acquire the skills and knowledge needed to implement the
above. The teacher should negotiate with learners how to do these jobs.
Little (2009) argued that learning depends crucially on language
use, and the scope of learner autonomy is always constrained by what
the learner can do in the target language and in order to foster learner
autonomy, teacher should;
a. Use the target language as the preferred medium of classroom
communication and require the same of learners;
b. Involve her learners in a non-stop quest for good learning activities,
which are shared, discussed, analyzed and evaluated with the whole
class - in the target language, and to begin with very single terms;
c. Help learners to set their own targets and choose their own learning
activities subjecting them to discussion, analysis and evaluation -
again, in the target language;
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d. Require learners to identify individual goals but pursue them
through collaborative work in small groups;
e. Require learners to keep a written record of their learning - plans of
lessons and projects, lists of useful vocabulary, whatever texts they
themselves produce;
f. Engage learners in regular evaluation of their progress as individual
learners and as a class - in the target language.
Kimble and Garmezy in Brown (2000: 7) stated that learning is
an everlasting process of the change in behavioral tendency and a result
of protected practice. From the preceding quotation, we can conclude
that teaching is not just simply transferring knowledge since it is
intended at the behavioral transformation. Therefore, teachers have to
make sure that their students learn something beneficial that, at the end,
will be useful for their future.
To support this previous ideas on the tasks that must be
performed by teachers. Harmer (2001) stated there are nine roles in
fostering learners autonomy, they are: Controller, facilitator, organizer,
prompter, counselor, assessor, resource, manager and observer. The
following explanation elaborates the teachers ’ roles in developing
learner autonomy in the field of language teaching.
a. Controller
The teacher is an instructor, who tells what to do and drill students
on a regular basis. Symbolism of this role is a teachers ’ place- in
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front of the class. This role is not very desirable in autonomous
teaching and learning since the teacher plays the role of a guard in
the classroom, rather than stimulates independent work.
b. Facilitator
The language teacher may act as a facilitator who initiates and
supports decision making.
c. Organizer
Being a feedback provider means that the teacher should respond to
the content of students’ writing. The feedback given to the students
should be based on what they students need at their level.
d. Prompter
The teachers give the students a helping hand when they have
difficulties expressing their opinion and thoughts; it is achieved
either by means of prompting vocabulary or suggestions what to say.
e. Counselor
The language teacher may act as a counselor who responds to the
ongoing needs of individuals.
f. Assessor
The teacher provides feedback, correction, and give students grades.
Importantly, teacher should be guided by objective and fair
benchmarks in their assessing students, who in turn, should be
familiarized with the criteria.
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g. Resource
The language teacher may act as a resource who makes his or her
knowledge and expertise available to the learners when it is needed.
In another word, the teachers can deliver their crucial knowledge for
the students through assistance and guidance.
h. Manager
During the learning process, in order to help the student learn how to
learn independently and effectively, the teacher play the role of a
manager who creates a supportive and stimulating learning
environment, who is available as a resource person, who challenges
learners to achieve their potential and who helps learner to become
aware of institutional requirements and expectations associated with
the discipline in which they are studying.
i. Observer
The role depends mainly on observing how students cope with their
tasks, and giving them useful advise subsequently. In another word,
the accent of this role is put on drawing inferences about the
students’ learning on the basis of observation.
3. Teachers’ beliefs about Autonomous Learner
Learner autonomy has attracted the attention of researchers all
over the world for more that three decades. The learner’s acceptance of
responsibility entails the gradual development of capacity for
independent and flexible use of the target language but that teachers and
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learners are inevitably co-producers of such autonomy. Therefore, in the
promotion of learner autonomy, the teacher’s task is to bring learners to
the point where they accept equal responsibility for this co-production.
In order to do so, the teacher must be aware of the importance of
negotiation in decision making about learning objectives, selecting
learning materials, and assessment of the learning process.
Benson (2001) said that an “autonomous learning is learning in
which the learner’s capacity for autonomy is exercised and displayed.”
Furthermore, there are some characteristics of an autonomous learner
provided by (Ommagio, 1978; Wenden, 1998; Paula, 2012).
a. Autonomous learners have insights into their learning styles and
strategies,
b. Take an active approach to learning task at hand,
c. Are willing to take risks, i.e., to communicate in the target language
at all costs,
d. Are good guesser,
e. Attend to from as well as to content, that is, place importance on
accuracy as well as appropriacy,
f. And develop the target language into a separate reference system and
are willing to revise and reject hypotheses and rules that do not
apply.
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Dickinson (1993), Yanti et.al (2017), Hamedi (2017) also
suggests that autonomous learners are people who have five
characteristics, such as:
a. They are able to identify what has been taught
b. They are able to formulate their own learning objectives
c. They are people who can and do select and implement appropriate
learning strategies
d. They are able to identify strategies that are not working for them,
and
e. They are able to monitor their own learning.
The characteristics above are related to what a learner must able
to do when she or he is considered autonomous, it is the learner who can
determine his or her objectives, defines the contents and progressions,
who selects methods and techniques to be used, not the teacher what the
teacher can do is to help them to identify those components and provide
activities which help students develop their autonomy.
4. Approaches to Fostering Learner Autonomy
In formal education, the development of learner autonomy is
important. However, Benson (2003) noted that “ autonomy can be
fostered, but not taught ” . there are six approaches to fostering learner
autonomy (Benson, 2001; Little, 200; Nguyen, 2014)
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a. Resourse-based approach
The resource-based approach places a focus on the provision
learners with opportunities and situations such as materials and
resources to foster learner autonomy (Benson, 2013; Nguyen, 2010).
in self-access centre where the interaction between the teacher and
the learner is not really focused, the role of the teacher is important
in creating opportunities and supporting their students in using
self-access centre and in developing independent learning and
subsequently, learner autonomy. However, utilizing self-access
centre is only one form of teacher-learner involvement in supporting
learner autonomy.
b. Technology-based approach
The typical forms of this approach are computer-assisted language
learning (CALL) (Aston, 1997; Klaus, 2012; Milton, 1997) and
e-tandem learning (Little, 2001) and computer mediated
communication (CMC) (Ankan & Bakla, 2011; Dang & Robertson,
2010; Hamilton, 2013). the researchers viewed learner autonomy in
terms of sociocultural perspectives which emphasize the interactions
between learners and their environment. The study showed a strong
association between CMC (computer mediated communication or
online technology) and learner autonomy. The important role of the
teacher in general and teacher’s knowledge and beliefs in particular
to foster learner autonomy. That is, within this approach teachers
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may have new roles as facilitators, advisers or helpers to help their
students overcome the difficulties in using blogs as a way to foster
learner autonomy.
c. Curriculum-based approach
The third approach to foster learner autonomy is the
curriculum-based approach. This approach is characterized by
developing learner involvement in decision making (Cotterall, 2000;
Dickinson, 1995; Esch, 1996). It is recommended that teachers play
important roles in adapting textbooks to foster learner autonomy in
their own class. Especially, in an educational contexts where there is
a limited sources of teaching and learning materials or where the
traditional approaches to teaching and learning are common, the
teachers should be aware of the evaluation of textbooks they use and
not to be dependent totally on textbooks in their teaching, otherwise,
there would be lack of evidences of learner autonomy in their class.
It can be believed that, within this approach, teachers still play an
important role in fostering learner autonomy. Teachers can support
by adopting and adapting their teaching or particularly teaching
materials to make students aware of their learning goals, and learning
processes. The assumption within this approach is that when teachers
and students understand the fundamentals of learner autonomy, they
can negotiate and adapt to foster learner autonomy in their contexts.
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This indicates that teachers’ concern lies in their roles as facilitators
to support their learners.
d. Classroom-based approach
Researchers within a classroom-based approach believe that learner
autonomy can be fostered through cooperative learning within
classroom contexts, that is, learners are able to be responsible for
their learning via working with their peers or teachers (Benson,
2001). This approach emphasizes that teachers should negotiate
control and responsibility with their learners in the setting of goals,
the learning process and determining evaluation and assessments
(Nguyen, 2010).
e. Learner-based approach
The research within learner-based approach places a focus on
training learners to develop learning skills and strategies, for
example, training learners ’ meta-cognitive knowledge and skills in
order to develop learner autonomy (Benson, 2001, Nguyen, 2014).
First of all, the students just wanted to be involved in certain tasks in
decision making such as ‘setting goals and evaluating the lessons’.
However, they found it difficult to do these tasks confidently because
they were not trained with meta-cognitive skills. This study indicated
that it was the teachers’ role to train the students in developing these
skills. In short, within a learner-based approach, researchers have
focused on learners ’ characteristics in relation to autonomous
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learners. The study results have indicated the importance of learners
or students’ awareness of their roles and learning process which can
be achieved by the support of teachers
f. Teacher-based approach
The teacher-based approaches place the focus on teacher autonomy,
teacher education, and teacher ’ s role as facilitator (Benson, 2001;
Borg & Al-Busaidi, 2012). The assumption of this approach is that
the beliefs and perceptions teachers hold have great influence on
their commitment in the implementation of learner autonomy in the
classroom (Aoki, 2008; Borg &Al-Busaidi, 2012; Raya & Sircu,
2013). It is purported that there is a ‘symbolic’ relationship between
learner autonomy and teacher autonomy, but that the promotion of
learner autonomy depends on the promotion of teacher autonomy
(Benson, 2001; Little, 1995)
5. Factors of Influencing Developing Learners Autonomy
There are five factors of influence learners autonomy:
achievement, age, experience, gender, and language learning strategies.
The following are literature review concerning these factors and their
impact on developing learner autonomy.
a. Achievement
Achievement reflects student ’ s performance and
self-assessment in language learning. Ames in Rezalou (2014) stated
that by writing a brief and useful definition of a successful language
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learner stated that he or she is an active participant, autonomous and
confident person in directing his or her own learning. Learner ’ s
independence on the mentioned aspects is inevitable in order to
understand the environment around him or her and being competent,
to occurring real language, especially outside of the classroom
context.
Cotterall (2014) believes that the development of learners’
language proficiency is embedded in the language course design that
allow the learners to have control over their own language learning
process.
b. Age
First language acquisition which is actually a very
individual, autonomous process that is controlled and directed by the
child-learner in terms of pace and content in formal education. As
Benson (2001: 59) stated that we are born self-directed learners. He
claims that there is correlation between individual ’ s earliest
experiences of language learning and their autonomy, event at an
early age. Consequently learners will have awareness of their own
way of learning process. In the same line, Kuykendall in Rezalou
(2014) considerate that the age factor in influencing autonomy. He
express that peers have the heavy influence on the construction pf
self-image in the older children and teenagers.
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c. Gender
There are some experts who debates about the influence of
gender on autonomy. Grenfell and Harris (in Rezalou, 2014)
observed that girls have more feel in control of their learning and
aware of someone learning strategies. In other word, the girls are
tend to be more autonomous. In the same line, Bynum and Kotchick
(2006) similarly, highlighted autonomy in gender by stating that
female adolescents and male adolescents have higher self-esteem.
Yilmazer (2007) states that gender is not considered as a factor
influencing autonomy. It can be concluded that gender is possible
influence learner autonomy of the both gender but on different
variables.
d. Experience
Experience is one of the important factors that influence
situation awareness. In fact, it is not the actual knowledge
acquisition process, but can be considered ultimate point of
employing some cognitive and meta-cognitive processes during
active participation in a task. By findings of Fischer in Rezalou
(2014) there are many learners, especially the inexperienced learners
fail to make valuable decision on how to direct their own learning
process. As Murphy (2008) pointed out, probably negative existing
experience of learners in formal learning can prevent them to decide
on their own learning consciously. Moreover, Murray (2004)
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clarifies the importance of all aspects of each learning experience
for developing learner autonomy.
e. Language learning strategies
Larsen-Freeman (2001) highlighted the importance of
learning strategies for language learning. Strategies used by students
are different for some reasons. Chamot (2005) mentions that there
are important factors such as the learner’s goals, learning situation
context and existing cultural values of the learner’s society that play
a significant role in using language learning strategies language
learners. It should be remembered that while a specific language
learning strategy may be more be useful than others for a language
learner in a certain context in achieving learning goals, on the other
hand the same language learning strategy in another context may fail
in achieving other learning goals.
C. Paragraph Writing
1. Definition of paragraph
Oshima and Hogue (2006: 2) say that a paragraph is a group of
related sentences that discuss one (and usually only one) main idea. They
describe a paragraph can be as short as one sentence or as long as ten
sentences. The number of sentences is unimportant; however, the
paragraph should be long enough to develop the main idea clearly. A
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paragraph has three major structural parts: a topic sentence, supporting
sentences, and a concluding sentence.
A paragraph may stand by itself. A paragraph may also be one
part of a longer piece of writing such an essay or a book. As Oshima and
Hogue marked a paragraph by indenting the first word about a half inch
(five spaces on a typewriter or computer) from the left margin.
In the same line, Zemach and Rumisek argued that a paragraph
is a group sentences about a single topic. The sentences of the paragraph
explain the writer’s main idea (most important idea) about the topic. A
paragraph is a group of five to ten sentences that give information about
a topic. But, it can be longer or shorter, depending on the topic. The first
sentence of a paragraph is usually intended (move in) a few spaces.
Related to the topic, Zemach and Rumisek give tips in making a
good paragraph before become a good writing. There are two steps to
choose a topic for paragraph. First, choose a topic that is not too narrow
(limited, brief). a narrow topic will not have enough ideas to write about,
for example: a humble friend in my class, alternative way of cars
modification, and etc. Second, choose a topic that is not too broad
(general). A broad topic will have too many ideas for just one paragraph.
Most paragraph are five to ten sentences long. Example of a topic that is
not too narrow is secondary schools in my country, popular school clubs,
and so on. We can look at the concept map of paragraph on Table 1
below:
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Table 2.1
The Concept Map of Paragraph
The following model contains all elements of a good paragraph.
The text is adapted from Solikhah (2014); Oshima & Hogue (2006: 3) in
Paragraph Structure:
Gold
Gold, a precious metal, is prized for two important
characteristics. First of all, gold has lustrous beauty that is resistant to
corrosion. For example, a Macedonian coin remains as untarnished
today as the day it was made 25 centuries ago. Another important
characteristic of gold is its usefulness to industry and science. The most
recent use is in astronauts ’ suits. Astronauts wear gold-plated heat
shields for protection when they go outside spaceships in space. In
conclusion, gold is treasured not only for its beauty but also its utility.
2. Paragraph Organization
All paragraph have topic sentence and supporting sentences,
and some paragraph also have a concluding sentence. There are three
basics part of a paragraph, they are; topic sentence, the supporting
sentence, and the concluding sentence. The following is the table to
describe those three basics part of paragraph organization based on the
concept map of paragraph:
Topic sentence
Supporting sentence
Supporting sentence
Supporting sentence
Concluding sentence
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Table 2.2
Basic Parts of paragraph
No. Basic Parts Description
1. Topic sentence This is the main idea of the paragraph.
It is usually the first sentence of the
paragraph, and it is the most general
sentence of the paragraph. The part of
topic sentence is controlling idea, it is
announces the specific area of topic
sentence.For example:
Gold, a precious metal, is prized for
two important characteristics.
2. Supporting sentences These are sentences that talk about or
explain the topic sentence. They are
more detailed ideas that follow the
topic sentence. Supporting sentences
develop the topic sentence. That is,
they explain or prove the topic sentence
by giving more information about it.
Following are some of the supporting
sentences that explain the topic
sentence about gold.
First of all, gold has lustrous beauty
that is resistant to corrosion. For
example, a Macedonian coin remains
as untarnished today as the day it was
made 25 centuries ago. Another
important characteristic of gold is its
usefulness to industry and science. The
most recent use is in astronauts’ suits.
3. Concluding sentence This may be found as the last sentence
of a paragraph. It can finish a paragraph
by repeating the main idea or just
giving a final comment about the topic.
In conclusion, gold is treasured not
only for its beauty but also its utility.
Based on the table above, it can be concluded that there is three
basic parts of paragraph organization. The first is the topic sentence, this
is the main idea of a paragraph. It is usually (but not always) in the first
sentence of the paragraph, and it is the most general sentence of the
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paragraph. Second, the supporting sentence these are sentences that
explain or prove the topic sentence. They are more detailed ideas that
follow the topic sentence. And the third is the concluding sentence. This
may found in the last sentence. It can finish paragraph by repeating the
main idea or just giving a final comment about the topic.
3. Characteristic of an Effective Paragraph
Writing a paragraph is an easy activity. Students often find
difficulties especially when they want to write a good paragraph. In
every sentence of paragraph, it should be related to the unit of
organization, the parallelism, and others. According to Harmer (2004:
22-24), there are two characteristics of an effective paragraph. Those are
coherence and cohesion.
a. Coherence
Coherence means that the paragraph is easy to read and
easy to understand, then the sentence in the paragraph must be
logically arranged and the movement from one sentence, the reader
can understand at last two things.
1) The writer ’ s purpose. A coherent text can make the reader
understand what the writer’s purpose.
2) The writer’s line of thought the reader should be able to follow
the story and should not get confused with the content of the
story.
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b. Cohesion
A paragraph is called cohesion if all supporting sentence
can support the topic sentence. Alice and Hogue (2006: 17) stated
that unity as a requirement of an effective paragraph. “Every good
paragraph has unity, which means that in each paragraph only one
main idea is discussed if the writers starts to discuss new idea, he
must starts a new paragraph. Furthermore, every supporting
sentence in the paragraph must be directly related to the main idea.
4. Scoring rubrics
A rubric is grading tool that describes the criteria, or “ what
counts ” for the assignment. It is also describes each of the criteria
according to gradations of quality, with descriptions of strong, middling,
and problematic student work. When grading papers, writing teachers
sometimes assign points for each writing skill. They often use rubrics, in
each rubrics the left column shows the maximum number of points for
each item. Teachers may duplicate these forms to use when scoring
students’ work. The scoring rubric below is represented in Table 2.3.
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Table 2.3
Scoring Rubrics: Paragraph
No.
Scoring Rubrics: Paragraph Maximum
score
Actual
scoreParts of Paragraph
1. Format - 5 points
There is a title 1
The title is centered 1
The first line is intended 1
There are margins on both sides 1
The paragraph is double-spaced 1
Total 5
2. Mechanics - 5 points
There is a period, question mark, or an
exclamation mark after every sentence.
1
Capital letters are used correctly. 2
The spelling is correct. 2
Total 5
3. Content - 20 points
The paragraph fits the assignment. 5
The paragraph is interesting to read 5
The paragraph shows thought and care. 10
Total 20
4. Organization - 35 points
The paragraph begins with a topic
sentence that has both a topic and a
10
The paragraph contains several specific
and factual supporting sentences that
explain or prove the topic sentence,
including at least one example.
20
The paragraph ends with an appropriate
concluding sentence.
5
Total 35
5. Grammar and sentence structure - 35 points
Estimate a grammar and sentence
structure score.
35
Grand Total 100
Source: Adapted from Scoring Rubrics: Paragraph (Oshima & Hogue, 2006: 315).
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D. Previous Study
In arranging this research, the researcher needs to comprehend other
result of researchers related to this research topic in order to give references.
1. The first previous study was done by Ika Mufidatul Hasanah with a
thesis titled “ English Teachers’ Beliefs and Practices in Teaching
Writing (A Case Study at Assalaam Islamic Boarding School 2015/2016
Academic Year).”
This study was aimed (1) to describe teachers ’ beliefs and
practices in teaching writing, (2) to investigate the practices of teachers’
beliefs in classroom practices, (3) to carry out the discrepancy between
teachers’ beliefs and practices, and (4) to find out the factors
contributing in shaping teachers’ beliefs and practices in teaching
writing. The type of this study was a qualitative study with case study
approach. The object of the study was the beliefs of teachers of writing
subject at Islamic Senior High School of Assalaam Islamic Boarding
School. The data of the study were script of interviews, questionnaire
result, field notes, classroom observations, and documentation.
The findings of the study showed that, the two teachers were
consistent with the practices of their beliefs, there were discrepancy
found in the practices of the beliefs, there were two factors which
contribute in discrepancy namely class time and students, and the last
finding there were five factors that are contribute in shaping he beliefs
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and practices of writing teachers at Islamic Senior High School of
Assalaam Islamic Boarding School.
The similarities between the research and the previous study are
a) both of the researchers used qualitative method b) both of the
researchers used observation, questionnaire and interview to collect the
data c) both of the research investigate on teachers’ beliefs in teaching
writing. The difference of previous study focused on the teachers ’
beliefs and practices in teaching writing while the current research focus
on teachers’ beliefs on learners autonomy in paragraph writing.
2. The second previous study was done by Maria Setyaningsih Nernere
with a research titled “ Teachers ’ Beliefs in Teacher-Students
Interaction in English Learning Class.”
The researcher was student of Graduated program in English
Language Studies at the Sanata Dharma University Yogyakarta in 2016.
The researcher used qualitative research. The techniques used in this
research were doing a direct observation in the English learning class
and in depth interview to find out the reasons of having such TSs
interaction. The investigation resulted into texts as the data for her
research namely observation notes and transcripts and also interview
transcripts. The result of the research consist the teachers’ beliefs about
goals, process, and source of TSs interaction.
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The similarities between the researcher and this previous study
are a) both of the researchers used qualitative method b) both of the
researchers used observation and interview to collect the data. The
difference of previous study focused on the teachers ’ beliefs in
Teacher-Students interaction while the current research focus on
teachers’ beliefs on learners autonomy in paragraph writing.
3. The third previous study is from Ferede et.al
This study was aimed at examining the perception about writing
and the practice of teaching skill among English language teachers at
preparatory schools in Jima Zone (Agaro, Asendabo, Jimma, Limu
Genet, Sekoru and Toba). Specifically this study had the following aims:
(1) to examine the preparatory school English teachers in the schools in
focus perceive writing as a skill, (2) to elaborate how these teachers
teach writing, (3) to examine the relationship between teachers ’
perception of writing and their practices of teaching skill.
The data were collected from nineteen teachers and two
hundred and ninety five students through questionnaires. Classroom
observations were also conducted to find additional information from the
actual teaching learning encounters. In this study, frequency, percentage,
means, and average mean of means were used to analyze the data
elicited through open-ended questionnaire and observation.
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The findings show that the most of teachers perceive writing as
a skill that can be mastered through learning and regular practice, but,
based on the observation, in the second semester, the teacher stressed the
teaching more on grammar, vocabularies, and reading comprehension.
The teachers also believed that grammar is not a must in writing skill
and writing is also important as vocabulary. In contrary, based on the
observation, the feedback given by the teacher was mostly about
accuracy. To sum up, there was a weak correlation between teachers ’
beliefs and their actual practices.
The similarities between the researcher and this previous study
are a) both of the researchers focused on teachers’ beliefs in writing b)
both of the researchers used questionnaire to collect the data. The
difference of previous study focused on the teachers’ perception of EFL
writing and their practice of teaching writing while the current research
focus on teachers’ beliefs on learners autonomy of paragraph writing.
4. The study conducted by Tias Windi Alvita, Ngadiso, and Hersulastri
entitled “ Teachers ’ beliefs and practices in teaching writing at the
eleventh grade students of natural science and social science classes (A
case study at state Islamic Senior High School in Surakarta)” in 2015.
The result of this research shows that there are some similarities
and differences teachers’ beliefs between in teaching writing of IPA and
IPS teachers. The similarities and differences are in the education and
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teaching and in curricula. Meanwhile, in teaching profession, the
teachers have same beliefs, there are ten factors which affect teachers ’
beliefs and practice in teaching writing that consist of teaching
background, learning experience, students, class time, teaching test and
teaching subject, classroom management, student ’ s family, student ’ s
colleagues, motivation, and teaching media, and dealing with teaching
practice, IPA teacher does continuous teaching in which one genre is
taught continuously to the next meeting, while IPS teacher does one
finished teaching in which one genre is taught in one meeting.
The similarities between the research and the previous study are
a) both of the researchers used qualitative method b) both of the
researchers used observation and interview to collect the data c) both of
the research investigate on teachers ’ beliefs in teaching writing. The
difference of previous study focused on the teachers ’ beliefs and
practices in teaching writing while the current research focus on
teachers’ beliefs on learners autonomy in paragraph writing.
5. The study of an international journal conducted by Bita Khanalizadeh &
Hamid Alami, entitled “The impact of teachers’ belief on EFL Writing
Instruction” in 2012.
This study examines Irania EFL teachers’ beliefs about writing
instruction. Specifically, this study was aimed at examining: (1) the
difference between more experienced teacher and less experienced
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teachers ’ beliefs about writing and its teaching, (2) the difference
between teachers with bachelor degree and master about writing and its
teaching, (the difference between male teacher and female teachers ’
beliefs about writing and its teaching, (4) Iranian English teachers ’
beliefs about writing and its teaching.
A sample of 122 EFL teachers teaching at private language
institutes were randomly selected, consisting of EFL teachers with
different degrees of educational qualification, years of experience, and
genders. The data were obtained through questionnaires (close-ended
and open-ended) submitted to the participants and then analyzed to to
determine whether the participants hold a form-based, a process-based,
or a social-based view of writing. The responses were then compared in
terms of their level of education, experience, and gender. The data were
analyzed using SPSS (close-ended) and the open ended were analyzed
qualitatively.
Based on the quantitative analysis, the results shows that thee is
no significant difference between MA and BA teachers ’ beliefs about
writing. The result also shows that there is no significant difference
between male and female teachers ’ beliefs about writing. The same
result was revealed in the difference between more-experienced and
less-experienced teacher. Most teachers considered it as a productive
skill the same as speaking. Based on the qualitative analysis, the teacher
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showed that they believed that writing is a kind of skill whose learning
and teaching provide serious problems for learners and teachers.
The similarities between the research and the previous study are
a) both of the researchers used questionnaire to collect the data, and b)
both of the research investigate on teachers’ beliefs in teaching writing.
The difference of previous study focused on the impact of teachers ’
beliefs on EFL writing instruction while the current research focus on
teachers’ beliefs on learners autonomy in paragraph writing, the subject
of the previous study was EFL teachers teaching private language
institutes while the current study were two English teachers at SMAN 1
Nogosari.
To make easier in reading the differences, this is the table 2.4 of
differences previous study with this study.
Table 2.4
Differences Between Previous Study and Research
No Title Differences Similarities
1. English Teachers ’
Beliefs and Practices
in Teaching Writing
(A Case Study at
Assalaam Islamic
Boarding School
2015/2016 Academic
Year)
The previous study
focused on the teachers ’
beliefs and practices in
teaching writing while the
current research focus on
teachers ’ beliefs on
learners autonomy in
paragraph writing.
The similarities
between the research
and the previous study
are: both of the
researchers used
qualitative method,
both of the researchers
used observation,
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Table 2.4 Continued
No Title Differences Similarities
questionnaire and
interview to collect the
data, and both of the
research investigate on
teachers ’ beliefs in
teaching writing.
2. Teachers ’ Beliefs in
Teacher-Students
Interaction in English
Learning Class.
Previous study focused
on the teacher’ beliefs in
Teacher-Students
interaction while the
current research focus on
teachers ’ beliefs on
learners autonomy in
paragraph writing.
The similarities between
the researcher and this
previous study are: both
of the researchers used
qualitative method, both
of the researchers used
observation and
interview to collect the
data.
3. A descriptive Survey
on Teachers ’
Perception of EFL
Writing and Their
Practice of Teaching
Writing: Preparatory
Schools in Jimma
Zone in Focus.
The previous study
focused on the teachers ’
perception of EFL
writing and their practice
of teaching writing while
the current research focus
on teachers ’ beliefs on
learners autonomy of
paragraph writing.
The similarities between
the researcher and this
previous study are: both
of the researchers
focused on teachers ’
beliefs in writing, both
of the researchers used
questionnaire to collect
the data.
4. Teachers’ Beliefs and
Practice in Teaching
Writing at The
Eleventh Grade
Previous study focused
on the teachers ’ beliefs
and practices in teaching
writing while the current
The similarities between
the research and the
previous study are: both
of the researchers used
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Table 2.4 Continued
No Title Differences Similarities
Students of Natural
Science Classes (A
Case Study at State
Islamic Senior High
School in Surakarta).
research focus on
teachers ’ beliefs on
learners autonomy in
paragraph writing.
Another differences is
the object of the study,
the previous study took
place at the eleventh
students of Natural
Science Classes in State
Islamic Senior High
School in Surakarta
while the current
research took place at the
tenth graders of SMAN 1
Nogosari.
qualitative method, both
of the researchers used
observation, and
interview to collect the
data, and both of the
research investigate on
teachers ’ beliefs in
teaching writing.
5. The impact of
teachers ’ belief on
EFL Writing
Instruction
Previous study focused
on the impact of
teachers ’ belief on EFL
Writing Instruction while
the current research focus
on teachers ’ beliefs on
learners autonomy in
paragraph writing. And
the subject of the
previous study was EFL
teachers teaching private
language institutes.
SMAN 1 Nogosari.
The similarities between
the research and the
previous study are: both
of the researchers used
questionnaire to collect
the data, and both of the
research investigate on
teachers ’ beliefs in
teaching writing.
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CHAPTER III
RESEARCH METHODOLOGY
A. Research Design
The type of research conducted by researcher is descriptive
qualitative research. Research approaches can be defined as ‘ plans and
procedures for research that span the steps from broad assumptions to
detailed methods of data collection, analysis and interpretation ’ (Creswell,
2013: 3).
“ A qualitative approach is one in which the inquirer often makes
knowledge claims based primarily on constructive perspectives (i.e.
the multiple meanings of individual experiences, meanings socially
and historically constructed, with an intent of developing a theory or
pattern) or advocacy/participatory perspectives (i.e. political,
issue-oriented, collaborative or change-oriented) or both. ”
(Creswell, 2003: 18).
A qualitative approach helps in understanding the meanings and
significance of human actions from the participants’ perspective rather than
attempting to describe human actions in terms of a limited set of
pre-determined categories (Richards, 2003). ‘ Beliefs ’ are complex
psychological constructs that need to be explored deeply in order for
researchers to be able to gain insights about them. Moreover, beliefs are
‘ individual ’ constructs; different people hold different beliefs based on
contextual or personal factors. Using a qualitative approach in interviews in
this study (asking teachers open questions and giving them the freedom to
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speak about their beliefs on learners autonomy of paragraph writing) helped
the researcher to gain insights into those teachers’ beliefs.
B. Research Setting
1. Place of the Research
The place chosen for taking the data for this research was SMA
Negeri 1 Nogosari that is located in Glonggong, Nogosari, Boyolali. The
researcher chose this school as the setting of the research because of
several reasons. The first reason was the researcher wanted to research
teachers’ beliefs on learners autonomy of paragraph writing. Based on
the preliminary observation that was conducted in the tenth graders of
SMA N 1 Nogosari, the researcher found phenomenon that students
were lack of grammar, some students ignored the tenses, some students
were still confuse how to edit a text for the appropriate grammar, some
students did not know yet what is the important of their writing and what
is the important of paragraph writing itself, most of students feel difficult
when they learn English especially in the subject related to paragraph
writing happened in this school.
Moreover, the researcher was interested in identifying and
analyzing the teachers ’ beliefs on learners autonomy of paragraph
writing by taking this school as the setting of this research. There were
six classes of the tenth grade, but only two classes were chosen as the
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sample. The research took place at X IIS 1, and X MIPA 2. It was
selected based on the availability of time and the teacher’s suggestion.
2. Time of the Research
The research was conducted in the first semester of the tenth
graders of SMA N 1 Nogosari in Academic year 2019/2020. Based on
the syllabus of curriculum 2013 in the tenth grade of SMA N 1 Nogosari
in the first semester. It was concluded of finishing the licensed research,
observation, interview, conducting the pre-research, taking
documentation and doing final research.
The researcher analyzed two English teachers to conduct the
research. The researcher has done preliminary research on Monday, 24th
June 2019. Then the researcher analyzed at Monday, August 26th 2019 in
the X IIS 1, then the second time at Monday, September 2nd 2019 in the
X MIPA 2 and at Monday, September 9th 2019 in X MIPA 2.
Fortunately, the acquiescence is given and the researcher starts to
arrange the research plan as follows:
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Table 3.1
Schedule of the Research
C. Subject of the Research
Subject of the research is people who gave data or information that
were needed in research. Subject in this research were English teachers of the
tenth graders of SMA N 1 Nogosari. The English teachers that were analyzed
in this study are Mr. Sriyanto, S.Pd and Mrs. Dewi Chusnul C, S.Pd. The first
participant was Mr. Sriyanto, S.Pd. He had fifteen years of experience in
teaching English and graduated from Widya Dharma University (Unwida,
Klaten). The second participant was Mrs. Dewi Chusnul C, S.Pd. She had ten
years of experience in teaching English and graduated from Muhammadiyah
University of Surakarta.
No. Activities
Months
June July Aug Sept Oct Nov Dec Jan
1. Preliminary observation
2. Writing the research proposal
3.
Developing research
Instrument
4. Proposal draft seminar
5. Revising proposal
6. Collect and analyze data
7.
Discussing the data analysis
and writing the research
report
8. Thesis draft seminar
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D. Research Instrument
In identifying the study, the researcher needs some instruments to
support in collecting the data. So, the instruments will make the researcher
easier to finish the research. According to (Moleong, 2004: 163) states that
for a qualitative research characteristics “ it uses the researcher or by
helping the data analysis to other people as the research instrument”, he also
states that in a qualitative research which the researcher as a planner,
collector, and analyst of the data. Then, the instrument in this research is an
observation which are table of observation checklist and field note of the
teachers’ practice in the classroom to investigates the teachers’ beliefs and
close-ended questionnaire.
E. Technique of Collecting Data
In this research, there were four techniques that researcher uses in
the techniques of collecting the data.
1. Observation
The researcher was doing observation in the English learning
class by using table of observation checklist and field note as the
observation instrument. In this study, observation was conducted in real
classrooms in order to give a real inside view of the phenomenon under
study. ‘Observation provides direct evidence of behavior, is (in theory)
non-interventionist and allows large amount of descriptive data to be
collected’ (Borg, 2006: 227).
62
In this method, the researcher observed three times in the
research of the Teachers ’ Beliefs on Learners Autonomy of Paragraph
Writing. The researcher became the passive observer who observes the
class activities, the teachers and the student’s activities.
All the lessons are video recorded to get the detail information
about what is exactly going on in the classroom during the lesson.
During the observations, the researcher made copious field notes. In the
first lesson, the researcher drew a layout of the classroom. Then in each
observation, the researcher noted down any features which impinge on
teaching and learning. As the lesson was in progress, the researcher
produced a summary of the major teaching events. The researcher also
noted what the teacher utters in the class, and made an attempt to write
out all teachers’ utterances in full to aid transcription later.
2. Interview
Cresswell (2008: 225) states that a qualitative interview occurs
when researchers ask one or more participants open-ended and general
questions and record their answer. The researcher was doing interview
with two English teachers from three English Teachers. These two
participants were selected using purposeful sampling. The researcher
used interview for gaining more information from the teachers about
their beliefs about learner autonomy in paragraph writing.
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3. Questionnaire
The researcher tended qualitative data to investigate X Graders
and Teachers of SMA N 1 Nogosari about Teachers’ beliefs of learner
autonomy using a questionnaire. The questionnaire obtained a qualitative
data as it contained close-ended statements on a five point Likert scale.
The questionnaire statements were adapted from a similar study (Nguyen
Thanh Nga, 2014) on the basis of the research questions, the study
population and context, and the key characteristics of teachers ’ beliefs
on learner autonomy in paragraph writing.
The questionnaire consists of 26 close-ended statements in
which participants will ask rate the teachers ’ beliefs on learners
autonomy toward writing paragraph writing instruction on a five point,
Likert-type scale ranging from strongly disagree to strongly agree.
Likert-type scale is the most widely used method because it does not
require judges (Karavas-Doukas & Dornyei in Surabiya, 2015: 71). The
statements following various aspects of teachers ’ beliefs which
compiled as three sections in the design of questionnaire. Each section
was broken down into approximately nine to fourteen items (see Table
below). Thus, in total there were 26 items on the survey following key to
generate scores for each student for each of three sub-scales; 1) teachers’
beliefs on the nature of learner autonomy, 2) teachers ’ beliefs about
roles and responsibility, 3) teachers’ beliefs of autonomous learners, 4)
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teachers’ beliefs about teachers’ constraint, and 5) teachers’ beliefs of
approach to foster learner autonomy.
Table 3.2.
Teachers’ Beliefs Summary of the Survey Categories
No Content No of items
1.
Beliefs about the nature of learner
autonomy
5
2. Beliefs about roles and responsibility 5
3. Beliefs about autonomous learners 4
4. Beliefs about teachers’ constraint 6
5.
Beliefs about approach to foster
learner autonomy
6
Total 26
F. Technique of Analyzing Data
To analyze the collected data, the researcher uses the technique of
analysis data proposed by Miles and Huberman model the data analysis
(Sugiyono, 2017: 337). In analyzing the data, the researcher uses some steps;
data reduction, data serving, conclusion and verification.
1. Data Reduction
Data reduction is the process of taking and selecting the right
data that appear in written-up field note or transcriptions according to
needed standard criteria. At this stage, the data that has been obtained
were organized and irrelevant data were discarded. This has done
through the process of coding; the process of labeling and segmenting
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units of meaning the study. The purpose is to help the researcher to
organizing and classifying the data. The researcher will reduce data from
the transcript of the teachers ’ utterances in teaching learning process.
focused on data which are appropriate with Teacher ’ s Beliefs and
student’s paragraph writing.
2. Data Display
Data display defined as an organized compressed assembly of
information that permits conclusion drawing/ or action taking a second
inevitable part of analysis. Miles and Huberman (1992) said that the
most frequent from data display the data for qualitative research in the
past has been narrative text. The researcher typically needs to see a
reduced set of data as a basis for thinking about its meanings.
3. Making Percentage
The researcher made percentage of the data to know usage of
the teachers’ belief in learners autonomy and the students work’s result
in teaching paragraph writing. Thus, the researcher includes the
percentage calculation. The purpose of percentage calculation is to
complete the findings so that the readers can easily and immediately
obtain the precise proportion of each findings compared to the others.
The percentage calculation is used to know the questionnaire result of
teachers’ beliefs on learners autonomy and the students’ work result in
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paragraph writing. Sugiyono (2014: 170) states that the analysis is
looking percentage. The percentage used formula as follow:
P = F X 100 %
N
Notes : P = Percentage
F = Frequency
N = The sum of the frequencies
4. Conclusion and Verification
The last steps in analyzing data of qualitative according Miles
and Huberman is making conclusions and verification based on on the
data analysis. The researcher created conclusion based data reduction
and data serving. Researcher makes sum up and classifies the data that
have been obtained.
G. The Trustworthiness of the Data
Trustworthiness of data is needed to check the validity of data. The
meanings emerge from data have to be tested for their plausibility, their
sturdiness, their confirm ability, that is validity as Miles and Huberman in
Siswantoro (2004: 68). Validation is important as research itself. The
qualitative research needs the validity of the data. Actually, the validation of
data analysis designates the quality of the researcher ’ s result. Qualitative
researchers usually do some techniques to check the trustworthiness of their
perceptions, such as by using triangulation, external audit, member checking,
and so on.
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In order to ensure that the findings of this study accurately reflected
teachers’ beliefs and were supported by evidence, the researcher employed
three different sources of data collection. They were classroom observation,
interviews, and questionnaire. Those three kinds of data provide meaningful
information which support and strengthen each other. By using three kinds of
data, the researcher was able to discover various information related to
teachers ’ beliefs on learners autonomy of paragraph writing in the tenth
graders of SMA N 1 Nogosari more accurately. As an example, the
researcher interviewed the participants to obtain their opinion about teachers’
beliefs. In order to increase and improve the researcher ’ s truthfulness, the
researcher analyzed and compared the data from the observation results. The
observation data that had not been covered in the interview were put in the
discussion to support the results.
After having adequate data, the researcher conducted member
checking by bringing back the results of the analysis to the participants. In
addition, the researcher conducted follow up interview in order to discuss
and confirm about the result of the research. The researcher gave the
participants opportunities to correct errors, give additional information, and
assess the overall data and result of the research. Thus, all data presented in
the discussion section in chapter four was presented with the participants ’
confirmation and verification.
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CHAPTER IV
RESEARCH FINDING AND DISCUSSION
A. Research Findings
1. Teachers’ beliefs on Learners Autonomy in Paragraph Writing
This section discusses the practices of teachers ’ beliefs on
learners autonomy in teaching paragraph writing. The observation was
done in the first semester of 2019/2020 academic year. There are two
classes which the writer has observed, it is X MIPA 2, and X IIS 1. Each
of classes which has two focuses, namely natural science class and social
class, which means, after discussing the time and place matched each
other between the observer and the teacher. The classes which have been
observed are grade X IIS were taught by Teacher SR and X MIPA was
taught by Teacher DC.
To examine the teacher ’ beliefs on learners autonomy in
paragraph writing, the researcher discusses teachers belief of learners
autonomy in the context of descriptive text in two section namely,
teachers ’ belief on learners autonomy about description of place and
teachers ’ belief on learners autonomy about description of
congratulation letter.
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a. Teachers’ Practices in paragraph writing
1) Teachers’ beliefs on learners autonomy in description of place
In the planning phase the instruction was prepared based on
the syllabus and previous identified problem. Finding topic
stage monitored by checking the topic about description of
place. The description of place is bringing the student into the
situation where they have been there. The generic structure of
the descriptive text is different from other texts. There are two
main components in the generic structure of descriptive text.
They are identification and description.
The teacher describes in detail about descriptive text and
give some examples. He directly explains the material, asks the
students to make a description by their self by point one of
students to come in front of the class. After that, the teacher
leads the students to describe their friend, and giving any
chance to students to produce new sentences of describing of
person.
2) Teachers beliefs on learners autonomy in congratulation card
In the planning phase the instruction was prepared based on
the syllabus and previous identified problem. Finding topic
stage monitored by checking the topic about congratulation
letter. Congratulations letter is used in both personal and
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business situations. A congratulation letter is much appreciated,
especially when given in the workplace. It shows that the writer
recognize the hard work the person has put into a project and his
accomplishment made in huge impact.
A letter is also a great way to look back and remember the
wonderful occasion long after it is over. The purpose is to
formally congratulate a person or an organization for an
outstanding achievement. There are so many types of
congratulations letter, they are: retirement congratulations letter,
graduation congratulations letter, promotion congratulations
letter, birthday congratulations letter, wedding congratulations
letter, achievement congratulations letter, and so on.
b. Teachers’ beliefs on learners autonomy
This section discusses the practices of teachers ’ beliefs in
teaching paragraph writing. This section is divided into five parts,
including different aspects of learner autonomy: the nature of learner
autonomy, teachers’ roles and responsibility, autonomous learners,
the constraints, and approach to foster learner autonomy.
1) Teachers’ beliefs about Nature of Learner Autonomy
In the teachers’ beliefs about nature of learner autonomy,
there are five items on teachers ’ beliefs about the nature of
learner autonomy. TSR described learner autonomy as a
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developmental process where the identity of an autonomous
learner was continual to be motivated learners, developmental
construct rather than something fixed. It is also defined as an
attribute to develop their success in teaching and learning
process. In general, the data indicated that teachers held wide
ranges of the interpretations of learner autonomy. Table 4.1
summarize of the additional characteristics of responding about
the nature of learner autonomy.
Table 4.1 Definitions of the term ‘Learner Autonomy’
Learner autonomy is defined as …
A capacity that teachers can help learners to develop in the
learning process
The situation in which learners are totally responsible for their
learning
Learner’s right to take control of their own learning.
The same as self-study (self-instruction).
Teaching methodology that focuses on learners.
Overall beliefs about the nature of learners autonomy.
The result shows that the teacher has strong beliefs that the
definition of learner autonomy defined as a capacity that can
help learners to develop in the learning process and learner ’ s
right to take control of their own learning. It can be seen that the
teachers ’ belief about the nature of learners autonomy as a
developmental process, and learner autonomy as an attribute to
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develop their process in learning. Finally, it is important to note
that teachers’ held a wide range of interpretations about learner
autonomy.
2) Roles and Responsibility
Based on the questionnaire, the teachers were asked to
consider responsibility in relation to developing learner
autonomy in their class. Results indicated that the most of the
teachers regarded themselves as bearing the major responsibility
for all aspects of the teaching-learning process in their class.
Teachers ’ responses across the five items in this sub scale as
represented in the table below:
Table 4.2. Result of Teachers’ Beliefs about Responsibility
Teachers’ Beliefs about Responsibility SD D U A SA
1. I am responsible for determining the
objectives for each lesson in my
classroom
0% 0% 0% 50% 50%
2. I am responsible for choosing the
learning content for each lesson
0% 0% 0% 100% 0%
3. I am responsible for evaluating my
students ’ learning progress in each
lesson
0% 0% 0% 50% 50%
4. I am responsible for selecting the
methods and techniques to be used in
each lesson.
0% 0% 0% 50% 50%
5. I am responsible for monitoring the
learning process in each lesson.
0% 0% 50% 0% 50%
Overall beliefs about responsibility. 0% 0% 10% 50% 40%
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Based on the table 4.2. of the questionnaire above, there are
five items (statements 1, 2, 3, 4, and 5) on teachers ’ beliefs
about responsibility. The table indicates approximately 50 % of
teachers agreed and 50% of teachers strongly agreed with the
statement 1 that they were responsible for determining
objectives for each lesson in their classroom. Approximately,
100% of teachers shared the same beliefs on the statement 2 that
they were responsible for choosing the learning content for each
lesson. In the responsibility for evaluating the students and
selecting methods and techniques, the teachers shared same
beliefs that were 50% of teachers agreed and 50% of teachers
strongly agreed with those statements. It means that the teacher
beliefs that they were responsible for what going on in the
classroom about objective of the lesson, lesson plan, the
material, methods, evaluation and everything that happened in
the classroom. In the statement 5, 10% of the teachers
undecided that they were responsible for monitoring the
learning process in each lesson.
The teachers were asked to consider their responsibility in
relation to developing learner autonomy in their class. The
researcher found the teachers ’ beliefs about their roles and
responsibility represented below. TSR said that:
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“ My roles as a teacher, among others: I am as the
facilitator, who can give facilitates to help students in
learning process. Then, I am also guide students into
mature adults. Besides, I ’m as motivator, decision maker,
classroom manager and evaluator.” (TSR/I03/P1)
Based on the interview above, it can be seen that there are
some teachers’ roles. The first is as facilitator. It means that the
teachers must be able to give facilities to help the students in
teaching learning process. The second is as the mentor, who can
guide the students into mature adults. Besides, as the motivator.
It means that the teacher can encourage the students to be
passionate and active learning. Then, as a decision maker who
decide and instruct the students over the learning process.
Moreover, he as the classroom manager who control, handle,
manage everything that happened in the class and, as an
evaluator who gives evaluation to the students about the
material or about the students performance in the classroom.
Meanwhile, TDC said that:
“As a teacher, I must be able to distinguish where the value
of good or bad, in teaching-learning in the classroom, I am
as organizator, facilitator, and motivator.” (TDC/I04/P1)
Based on the quotation above, it can be seen that there are
some teachers’ roles based on TDC. The first is as an example.
It means that the teachers must be able to distinguish where the
75
value of good and bad value. The second is as organizator. It
means that the teacher should have management of academic
activities, draw up school rules, and draw up the academic
calendar. Besides, the role is as facilitator, who can provide
facilities that allow for ease of learning activities of students.
Then, the role is as motivator, which can motivate the students
to be more active in learning, and become an active learner.
The results of overall beliefs indicates that 10% of teachers
were undecided, 50% of teachers were agreed, and 40%
teachers were strongly agreed. From these results, it would
appear that the teachers believed that they were responsible for
students learning. There were five responsibilities on the
teachers’ beliefs about responsibilities, they were responsibility
for determining the objectives for each lesson, choosing the
learning content, evaluating their students, selecting methods
and techniques, and monitoring.
3) Teachers’ beliefs about Autonomous Learners
Based on the questionnaire the teachers were asked to
consider students’ ability to be autonomous learners in relation
to developing learner autonomy in their class. The teacher
responses across the four items in this sub scale as represented
in the table below:
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Table 4.3. Result of Teachers’ Beliefs about Autonomous
Learners
Teachers’ Beliefs about Students’
Ability to be Autonomous
SD D U A SA
6. My students are able to decide the
objectives for each lesson.
0% 0% 0% 0% 100%
7. My students are able to choose their
learning materials for each lesson
0% 0% 50% 0% 50%
8. My students are able to choose their
learning activities for each lesson
0% 0% 50% 50% 0%
9. My students are able to evaluate the
study outcomes of each lesson.
0% 0% 50% 50% 0%
Overall beliefs about autonomous learners.
0% 0%
37,5
%
25%
37,5
%
N= 2 (SD: Strongly Disagree, D: Disagree, U:Undecided, A: Agree, SA: Strongly
Agree)
Based on the table 4.3 of the questionnaire above, there are
four items (statements 6, 7, 8, and 9) on teachers’ beliefs about
autonomous learners. The table indicates that 100% of the
teachers strongly agreed with statement 6 that they believed
their students able to decide the objectives for each lessons.
While the teachers only 50% strongly agreed and 50%
undecided with the statement 7 that their students were able to
choose their learning materials for lesson. It means that the
teacher has strong beliefs to their students to become an
autonomous learners. In contrast, the teachers were 50%
undecided or not sure and 50% of teachers agreed in the
statement 8 that their students were able to choose their learning
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activities. Similarly, only 50% of the teachers undecided and
50% of teachers agreed with the statement 9. The results
suggest that teachers do not hold strongly positive beliefs about
the abilities of their students to be autonomous learners.
The teachers were asked the teachers ’ beliefs regarding
their students’ ability to be autonomous learners. The result of
their beliefs is represented below. The teacher SR said that:
“ Motivated learners, learn on their own and active and
responsible.” (TSR/I05/P1)
The results of the interview shows that it can be seen that
TSR beliefs the characteristics of autonomous learners as a
motivated learners. They can learn on their own learning and
active in the learning process. Moreover, autonomous learners
have responsibility on what are they do in the learning process.
Regarding their students’ ability to be autonomous learners, the
teachers should develop greater students autonomy based on the
characteristics of an autonomous learners.
Meanwhile, TDC stated that:
“ Be responsible for doing homework, be active and
interested in learning, motivated learners.” (TDC/106/P1)
Based on quotation above, she beliefs that her students are
responsible for doing homework, if the teachers gave homework
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to the students. Moreover, an autonomous learners as assumed
by TDC are active and more interested in learning because the
teacher motivated them to be greater learner autonomy.
The result of overall beliefs about students indicates that
37,5% of teachers were undecided, 25% of the teachers agreed,
and 37,5% of the teachers strongly agreed with the statements
teachers’ beliefs about the students. As a result of their beliefs,
teachers may well be unwilling to utilize approaches to teaching
and learning that would encourage their students to take greater
responsibility for their learning (i.e., to be more autonomous
learners).
4) Constraints to autonomy
The teachers’ beliefs about constraints to fostering learner
autonomy in their teaching contexts were examined in the third
sub-scale of the questionnaire. The description about the
teachers’ beliefs about constraints is represented in table 4.4.
Table 4.4. Result of Teachers’ Beliefs about Constraints
Teachers’ Beliefs about constraint SD D U A SA
10. Learner autonomy is only achieved by
certain learners
0% 0%
100
%
0% 0%
11. Low level of technology application
hinders fostering learner autonomy
0% 0% 50% 50% 0%
12. Examinations are barriers to the
development of learner autonomy in my
class
0% 0% 50% 50% 0%
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13. Governmental educational policy is
the main constraint to fostering learner
autonomy in my class
0.0
%
50% 50% 0.0% 0%
14. The syllabus is supposed to determine
everything that a teacher does in the
class.
0% 0% 0% 100% 0%
15. The teachers ’ knowledge about
learner autonomy is a main constraint to
fostering learner autonomy
0% 0% 0% 50% 50%
Overall beliefs about constraint 0%
8,33
%
41,6
7%
41,67
%
8,33
%
N= 2 (SD: Strongly Disagree, D: Disagree, U:Undecided, A: Agree, SA: Strongly
Agree)
Based on the table 4.4 of the questionnaire above, there are
six items on teachers ’ beliefs about constraints. The table
indicates that 100% of the teachers undecided the statement 10
that autonomy is only achieved by certain learners, which may
indicate teachers ’ lack of understanding of the construct of
learner autonomy. In the statement 11, teachers responses 50%
undecided and 50% of teachers agreed that low level of ICT
application hindered the development of learner autonomy.
Similarly, teachers responses 50% undecided and 50% of
teachers agreed in statement 12 that they believed the
examinations were a barrier to fostering learner autonomy. In
the statement 13, the teachers responses 50% disagreed and
50% undecided that governmental educational policy was the
main constraint to fostering learner autonomy. Approximately
100% of the teachers strongly agreed with statement 14 that
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they believed their teaching was restricted by the syllabus. In
the statement 15, 50% of teachers agreed and 50% of teachers
strongly agreed that heir knowledge about learner autonomy
hindered them in developing learner autonomy.
The researcher asked the teachers about their beliefs about
constraints to autonomy. The results of their beliefs are
represented below. TSR said that:
“ Teachers ’ lack of understanding of learner autonomy
learners’ attitudes and motivation.” (TSR/I07/P1)
The results of the interview shows that the lack of
understanding of learner autonomy learners ’ attitudes and
motivation that many teachers have about learner autonomy are
major constraints to the fostering of learner autonomy.
Meanwhile, TDC said that:
“ Unmotivated learners, students ’ proficiency. ”
(TDC/I08/P1)
Based on the quotation above, it can be seen that TDC
beliefs that unmotivated learners and students’ proficiency can
be assumed as the constraints of fostering learners autonomy.
The results of overall teachers ’ beliefs about constraints
indicate that approximately 50% disagreed (8,33% D & 41,67%
U) and 50% agreed (41,67% A & 8,33% SA). It means that the
teacher beliefs about constraints of learner autonomy is not
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caused by the use of technology and low level of students ’
acceptability. The teacher beliefs that the main constraint on
development of learners autonomy are the teachers’ knowledge
about learner autonomy is a main constraint to fostering learner
autonomy and the syllabus that is supposed to determine
everything the teacher does in the class.
5) Fostering autonomy
The results of questionnaire in the teachers ’ beliefs about
approaches of learner autonomy presented on the following
sub-scale. The description about the teachers ’ beliefs about
approaches of learner autonomy is represented in table 4.5.
Table 4.5. Result of Teachers’ Beliefs about Approaches of
Learner Autonomy
Teachers’ Beliefs about approaches to
fostering learner autonomy
SD D U A SA
16. Providing students with learning
materials and resources
0% 0% 0% 50% 50%
17. Applying ICT into language learning 0% 0% 50% 50% 0%
18. Training students to develop their
skills strategies to become autonomous
0% 0% 50% 50% 0%
19. Curriculum reform 0% 0% 0% 50% 50%
20. Cooperative learning with other
students and teachers
0% 0% 0% 50% 50%
21. Training teachers 0% 0% 50% 50% 0%
Overall beliefs about approaches to
fostering learner autonomy.
0% 0% 25% 50% 25%
N= 2 (SD: Strongly Disagree, D: Disagree, U:Undecided, A: Agree, SA: Strongly
Agree)
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Based on the table 4.5. of the questionnaire above, there are
six items on teachers ’ beliefs about approaches to fostering
learner autonomy. The table indicates that the teachers were
responded agreed 50% and strongly agreed 50% with the
statement 16 that providing students with learning materials and
resources would foster learner autonomy. The teachers
responded 50% undecided and 50% agreed in the statement 17
that applying ICT into language learning helped to fostering
learner autonomy. Similarly, the teachers responded 50%
undecided and 50% agreed about statement 18 that training
students to develop their skills and strategies would help
students to become autonomous. Approximately 50% of
teachers agreed and 50% of teachers strongly agreed with
statement 19 that there must be curriculum reform to enhance
learner autonomy. Similarly, 50% of teachers agreed and 50%
of teachers strongly agreed that cooperative learning with other
students and teachers would assist in developing learner
autonomy. Finally, the teachers responded 50% undecided and
50% agreed that they believed additional training of teachers
would facilitate the development of greater learner autonomy.
The researcher asked about the teachers ’ beliefs to
fostering autonomous learners. The results of the teachers ’
beliefs are represented below. TSR said that:
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“Creating more activities, use the students’ self-study time
effectively” (TSR/I09/P1)
The result of the interview shows that the teacher has great
key to fostering autonomous learners. By creating more
activities in the teaching an learning process, the teacher gives
the students successful experiences of independent learning in
the self-study time also can develop their opportunities to
exercise their independence.
Meanwhile, TDC said that:
“ Teachers should guide and orient students. Suggest
available resources (self-study book). makes students
aware of their learning.” (TDC/I10/P1)
The results shows that the great key to fostering
autonomous learners, the teachers should guide and orient
students, it can help the students become more aware of the
materials that they can understand of the learning techniques
available and learn to understand reference book.
The result of overall beliefs about approaches to fostering
learner autonomy indicates that 25% of teachers undecided,
50% agreed, and 25% strongly agreed with the statements of
approaches to fostering learner autonomy. It means that the
teachers hold positive beliefs about approaches to fostering
learner autonomy. The main beliefs about approaches to
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fostering learner autonomy are providing materials in the
teaching and learning process, curriculum reform, and also the
beliefs that cooperative with his students as indicator of an
approach to fostering learner autonomy.
c. The Result of Students’ Work
The components of writing descriptive derived as the indicators
in scoring students ’ paragraph writing. From those indicators, it
lead to the data description and helps the researcher see the students
skill through their result of students’ paragraph writing and analyzed
it based on the indicators.
The researcher analyzed the data of students ’ work using
assessment rubric, the researcher presents or displays the result of
the students’ work in making description about place clearly in this
research finding. The researcher got thirty two students’ assignment
and analyzed the students’ assignment by using assessment rubric.
The result of the analysis is explained in table 4.6 of the students ’
writing (see on appendix).
In the X IIS Class, there were seven students getting 70, one
student getting 72, three students getting 74, seven students getting
75, three students getting 77, four students getting 78, one student
getting 79, one student getting 80, two students getting 81, two
students getting 82 and one student getting 83. Then to know the
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percentage of the result, the researcher used the formula which
already exist above (see on Chapter III). The researcher finds that
56,25 % students are in fair grade and 43,75 % students are in good
grade.
The result of the students’ paragraph writing was categorized as
good. This is seen from the table gain is 43,75 %. Despite their
paragraph writing was also assessed from indicators of writing
assessment that also shows categories of fair. In arranging paragraph,
some students do not use appropriate conjunction and some students
lack in grammar and vocabularies. Almost all students don’ t have
error in punctuation and capitalization. The students have varied
correct sentence structure. However, some students use
inappropriate spelling, grammar, and vocabularies.
d. Factor of Teachers ’ Beliefs on Learners Autonomy in Paragraph
Writing
Teachers’ beliefs systems are built up gradually over time and
they are derived from different sources. According to the interview,
the following factors of teachers ’ beliefs on the techniques of
teaching paragraph writing of English at the Tenth Graders of
SMAN 1 Nogosari.
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a) Teachers’ experience as a language learners
The researcher found that teachers ’ experience as a
language learners as factor contribute to shape the teachers ’
beliefs in their practices at the Tenth Graders of SMAN 1
Nogosari.
“The experience when I was studied in the school was very
impression for me. So, I follow from what they had done in
teaching in the class. I also try to be better as a teacher to
teach the students in the school. (TSR/I11/P2)
(adopted from interview with TSR on Monday, September, 2nd
2019)
According to the interview above, it can be seen that the
influence from experiences’ in his school was very impression
in his mind. He had seen how his teachers taught in the class.
From what they had done, he follows the way they teach. In
addition, he also try to be better in teaching the students in the
school. All teachers have undergone a phase in which they were
learners and reflections about how they were taught contribute
to forming their beliefs about teaching. Therefore, it as evidence
that teachers ’ experience as language learners as factor
contribute to shape the teachers’ beliefs on learners autonomy
of paragraph writing at the tenth graders of SMAN 1 Nogosari.
“ I had an special experience from my teacher when I
studied in the school. And my teacher inspired me to be as
a good teacher like her.” (TDC/I12/P3)
(adopted from interview with TDC on Monday, September,
2nd 2019)
From the quotation above, it can be seen that she also had
impressive experience when she studied in her school before.
She had a good teacher that inspired her how to be a good
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teacher. So that she always follows her teachers ’ ways in
teaching. Therefore, it as evidence that teachers’ experience as
language learners as factor contribute to shape the teachers ’
beliefs on learners autonomy in paragraph writing at the tenth
graders of SMAN 1 Nogosari.
b) Teachers’ Experience from Teaching
The researcher found that the teachers’ beliefs of teachers’
experience from teaching as factor contributes to shape the
teachers’ beliefs on technique of teaching paragraph writing in
the tenth graders of SMAN 1 Nogosari. TSR said that:
“As a teacher, we must educate the students become good
people and mature adults that useful for themselves or the
others. I had an experience in teaching started from 1995. I
found various uniqueness from the students. Every students
have uniqueness, they come from various background and
different characters. So, it’s my challenge to give better in
teaching to them and develop their capability, therefore my
teaching is better from day to day” (TSR/I13/P3)
(adopted from interview with TSR on Monday, September, 2nd
2019)
According to the interview result, it can be seen that TSR,
stated about his statement about the condition of his students.
He stated the teacher has to can educate the students become
good people and useful for others. He also draw the condition of
students in his school is unique. They come from various
background and characters. It will be surplus to his students. So
it is a challenge for him to teach better to his students, his
teaching is better from day by day.
“Sebagai seorang yang mendidik siswa di kelas, dan juga
orangtua kedua untuk siswa, jadi siswa menjadi orang
terdidik dan bermanfaat bagi sesama. Ada anak yang aktif,
biasa dan pasif. Itulah tantangan untuk saya, tetapi tidak
88
masalah bagi saya, dan saya nyaman mengajar siswa saya.
Pengalaman dalam mengajar itu sangat penting karena
kita bisa belajar melalui pengalaman, bagaimana cara kita
menyampaikan materi, bagaimana biar anak itu nyaman
dengan pembelajaran kita. (TDC/I14/P3)
According the interview result, it can be seen that TDC also
stated about her statement about the condition of her students.
She stated that teacher is a person who educates and also as a
secondary parents the students in the classroom, so that the
students become an educated person and useful for others.
c) Teachers’ Personality
The researcher found that of teachers ’ personality in
teaching as factor contributes to shape the teachers’ beliefs on
technique of teaching paragraph writing in the tenth graders of
SMAN 1 Nogosari.
“ kepribadian seorang guru harus baik, harus dapat
memberi contoh kepada muridnya, agar mereka menjadi
seseorang yang terdidik dan dapat menerima apa yang kita
sampaikan” (TSR/I15/P3)
“ seorang guru yang mempunyai kepribadian yang baik
akan mudah dipahami oleh peserta didik pasti akan
memperlancar proses pembelajaran, karena anak-anak
bisa merasa nyaman.” (TDC/I16/P3)
d) Teachers’ view about educational principles
The researcher found that teachers’ view about educational
principles as factor contributes to shape the teachers’ beliefs on
technique of teaching paragraph writing in the tenth graders of
SMAN 1 Nogosari.
“Seorang guru, bekerja harus mengikuti kebijakan maupun
prinsip-prinsip pendidikan yang telah ditetapkan oleh
pemerintah. Dalam hal ini saya sebagai seorang guru,
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mengikuti peraturan penerapan sistem pendidikan yang
menggunakan kurikulum 2013.” (TSR/I17/P3)
“ di dalam prinsip-prinsip pendidikan, saya mengikuti
kebijakan pemerintah dan berusaha menerapkan sistem
pendidikan dengan kurikulum 2013” (TDC/I18/P3)
e) Teachers’ view about an approach or method
The researcher found that teachers ’ view about an
approach or method as factor contributes to shape the teachers’
beliefs on technique of teaching paragraph writing in the tenth
graders of SMAN 1 Nogosari.
“ menurut saya, metode yang digunakan harus sesuai
dengan apa yang direncanakan dalam RPP, namun
terkadang dalam penerapannya memang belum bisa
sepenuhnya menggunakan metode tersebut. Karena
memang banyak metode yang bisa dipakai untuk mengajar
siswa agar siswa tidak cepat bosan, jadi dalam mengajar
metode atau pendekatan yang digunakan harus
bervariasi” (TSR/I19/P3)
“metode yang harus digunakan seorang guru seharusnya
bervariasi sehingga peserta didik tidak akan merasa bosan.
Dan berbagai macam metode anak akan merasa
tertantang” (TDC/I20/P3)
The teacher believes that training has important role in
influencing the teachers ’ beliefs and classroom practices.
Training derive their belief system from learning principles of
second language acquisition.
f) Teachers’ workplace
The researcher found that teachers ’ workplace as factor
contributes to shape the teachers ’ beliefs on technique of
teaching paragraph writing in the tenth graders of SMAN 1
Nogosari.
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“ tempat bekerja guru harus nyaman. Tidak hanya
tempatnya saja namun juga teman guru ataupun siswanya
juga mendukung guru dalam melakukan pekerjaan tersebut.
Pengalaman saya, bekerja harus didukung oleh keadaan
lingkungan dan keluarga yang sehat. Artinya lingkungan
bekerja sangat mendukung interaksi guru dengan siswa
maupun sesama guru.” (TSR/I21/P3)
“Ini penting karena seorang guru yang mempunyai tempat
kerja yang nyaman dia juga akan mudah dalam
menyampaikan materi” (TDC/I22/P3)
The teacher believes that teachers’ workplace has important
role in influencing the teachers’ beliefs and classroom practices.
Because a confident environment supports their performance
and their works.
B. Discussions
This part discusses the researcher’s theoretical scopes deal with the
findings of the current study accompanied by explanations from the points
of view of theoretical understandings to discover the teachers ’ beliefs on
learners autonomy of paragraph writing at the tenth graders of SMAN 1
Nogosari.
From the description of the results in previous section, it can be
inferred that the way teachers teach the students is based on what they
believe in, either about the way teachers to assess students’ works, indicators
to score students’ work. In order to make it more comprehensible, this part
is divided into three parts. The first part is summary of the beliefs identified
by the participants includes.
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1. Teachers’ beliefs on Learners Autonomy in Paragraph Writing
Responses to the issue or statement regarding to the beliefs on
learner autonomy underlie the teachers’ belief on learners autonomy of
paragraph writing at the tenth graders of SMAN 1 Nogosari, there were
five parts, including different aspects of learner autonomy: the nature of
learner autonomy, teachers’ roles and responsibility, autonomous
learners, the constraints, and approach to foster learner autonomy. The
questionnaire statements were adapted from Nguyen Thanh Nga
(2014).
In the questionnaire, the researcher provided some statements
related to the answers given by the participants. One participant
participants believe that autonomous learning is a capacity that teachers
can help students develop to improve their skills in learning specifically
in paragraph writing. The other participant viewed autonomous
learning capacity as the situation where students can be fully
responsible for their own learning. Teachers ’ overall beliefs about
learner autonomy in language learning are presented separately in
relation to the four sub-scales.
1) Teachers’ beliefs about Learner Autonomy
a) Teachers’ beliefs about Nature of Learner Autonomy
Learner autonomy is the ability to take charge of one’s own
learning (Holec, 1981). Independence, autonomy and the ability
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to control learning experiences has come to play an increasingly
important role in language education. In the autonomy- focused
classroom, the learners are encouraged to reflect on their
learning experiences and to evaluate the opportunities made
available to them in the class. In this way, they learn not only
about target language, but also about the learning process itself.
The result of the interview and questionnaire, the teachers
described learner autonomy as a developmental process where
the identity of an autonomous learner was continual,
developmental construct rather than something fixed. It is also
defined as an attribute to develop their success in learning
process. It can be concluded that the teachers have same thought
or belief about the nature of learners autonomy as a
developmental process and attribute to develop the students ’
success in learning process.
b) Roles and Responsibility
Teachers play important roles in fostering learner autonomy
by taking both out-of-class and classroom perspective. In
classroom activities, learners autonomy are exposed to the
activities they are expected to perform. The students must have
freedom choice of materials that they employ in the classroom.
The students are encouraged “ to access and use resources in
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their context, to carry their learning and to develop strategies for
taking greater responsibility for their learning ” (Balcikanli,
2010; White, 2003). It is such an opportunity will provide
students with a sense of self-confidence because they are given
room to decide on these issues, will guide them to increase their
sense of responsibility for the learning process.
Based on the interview result, the teachers were mentioned
their roles and responsibility to fostering learner autonomy.
TSR recognized as the teacher he has roles and responsibility as
Facilitator, as the mentor, as the motivator. as a decision maker,
as the classroom manager, as an evaluator. Meanwhile, TDC
assumed that the teacher should distinguish where the value of
good or bad, as organizator, facilitator, and motivator.
c) Teachers’ beliefs about Autonomous Learners
Teachers’ beliefs about learner autonomy included
teachers’ perceptions of their roles and responsibility, their
perceptions of their students’ abilities in decision making, the
impact of learner autonomy on teachers’ teaching; the teachers’
and students’ attitudes towards learner autonomy as well as the
actual activities that teachers ask their students to take up both
inside and outside the classroom. Regarding their students ’
ability to be autonomous learners, the teachers should develop
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greater students autonomy based on the characteristics of an
autonomous learners.
TSR beliefs the characteristics of autonomous learners as a
motivated learners, learn on their own and active and
responsible. They can learn on their own learning and active in
the learning process. Moreover, autonomous learners have
responsibility on what are they do in the learning process.
Meanwhile, based on TDC characteristics of autonomous
learner, the students are responsible for doing homework, be
active and interested in learning, motivated learners.
d) Constraints to autonomy
A constraint is one of important things to foster
autonomous learner. There are references or other media can be
used to foster autonomous learners. Based on the finding results,
TSR beliefs that the lack of Learner autonomy learners’
attitudes and motivation that many teachers have about learner
autonomy are major constraints to the fostering of learner
autonomy. Meanwhile, TDC beliefs that unmotivated learners
and students’ proficiency could be constraints to fostering
learner autonomy.
95
e) Fostering autonomy
Little (1991) described that “Autonomous learners have the
capacity to determine realistic and reachable goals, select
appropriate methods and techniques to be used, monitor their
own learning process, and evaluate the progress of their own
learning.” it means that to fostering an autonomous learner, the
teachers should help their students to be more independent in
learning by determine reachable objective of the study, then
taking the responsibility to control the students by select
appropriate methods and techniques, and monitor and evaluate
their students language learning process.
The finding results shows that teachers have great key to
fostering autonomous learners. By creating more activities in
the teaching an learning process, the teachers give the students
successful experiences of independent learning in the self-study
time also can develop their opportunities to exercise their
independence. Based on TDC the teachers should guide and
orient students, it can help the students become more aware of
the materials that they can understand of the learning techniques
available and learn to understand reference book.
To sump up, the questionnaire result of teachers’ overall beliefs
about learner autonomy in language learning are presented separately in
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relation to the four sub-scales of the learner autonomy in language
learning teacher’ beliefs survey.
Table 4.6. Result of Teachers’ overall Beliefs About
Learner Autonomy In Language Learning
Teachers’ overall Beliefs about learner
autonomy in language learning
SD D U A SA
Sense of Responsibility 0% 0% 10% 50% 40%
Beliefs about students ’ ability of
autonomous learners
0% 0%
37,5
%
25%
37,5
%
Constraints to autonomy
0%
8,33
%
41,6
7%
41,67
%
8,33
%
Fostering autonomy 0% 0% 25% 50% 25%
Overall beliefs about learner autonomy in
language learning.
0%
2,08
%
28,5
4%
41,67
%
27,
71 %
Based on the findings about teachers’ beliefs about the teachers’
roles and responsibility, all teachers were totally different in
responses of the statement. The teachers were responded undecided
(10%), agreed (50%) and positively strongly agreed (40%). In the
teachers’ beliefs about students’ ability of autonomous learners the
teachers’ responded undecided (37,5%), agreed (25%) and strongly
agreed (37,5%). In the teachers’ beliefs about constraints the
teachers were responded disagreed (8,33%), undecided (41,67%),
agreed (41,67%), and strongly agreed (8,33%). In the beliefs about
fostering an autonomous learners the teachers were responded
undecided (25%), agreed (50%) and strongly agreed (25%). In order
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to be successful in fostering learner autonomy, teachers should
understand well about autonomous learning so they can foster
learners autonomy with their students. The finding shows that there
was lack of consistency between the teachers ’ beliefs about
autonomous learning and their teaching practices in their classroom.
2) The results of Students’ Work
After the researcher analyses the students ’ paragraph writing
using assessment rubric. The researcher has found that the students’
ability in writing paragraph is unsatisfied. In the class X IIS 1, only
43,75% students who got good grade while 56,25% students got fair
grade. Moreover, in the class XMIPA 2 only almost 48,5% students
were in good grade and almost 51,5 % students were in fair grade. It
seems that the result of students’ work is so far with the criteria of
paragraph writing in high score. The result of the students ’
paragraph writing at the tenth graders of SMAN 1 Nogosari is only
in fair and good grade.
According the analysis that was conducted in two classes, it can
be concluded that result of the students’ work in paragraph writing
is not satisfied because the students who get fair grades are more
than students who get good grade. Almost all students in the X IIS 1
got the difficulties in grammar that inserted in the paragraph and
almost all the students do not use appropriate conjunction and some
98
students lack in grammar and vocabularies. Almost all students do
not have error in punctuation and capitalization. The students have
varied correct sentence structure. The conclusion that is produced by
the students use inappropriate spelling, grammar, and vocabularies.
For the XMIPA 2 class, the problem is the same as the problem
of the students ’ in XIIS 1 class. They lack in grammar and
vocabularies. The students use inappropriate vocabulary in their
paragraph writing. Moreover, they lack of grammar especially in
using tenses in their paragraph writing. Almost all students do not
have error in punctuation and capitalization. The students have
varied correct sentence structure. The conclusion that is produced by
the students use inappropriate grammar and vocabularies.
3) Factors Influencing Teachers’ Belief
According to Richardson (1996), there are three main source of
teachers’ beliefs. These three main source of teachers’ beliefs are
Personal experience, experience with instruction, and experience
with formal knowledge. There is a relation between cultural and
religious practices of teaching and learning (Kukari in Gilakjani,
2017). These practices define the understanding of teaching and
learning that teacher hold before becoming learners of teaching.
Meanwhile, according to, Kindsvatter, Willen, and Isler (1988),
and Abdi and Asadi (2011) and Gilakjani (2017), there are four
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sources of teachers ’ beliefs, such as; teachers ’ experiences as
language learners, experiences from teaching, teachers’ personality,
and education-based principles.
Based on the interview with the teachers of SMAN 1 Nogosari,
there are six factors which influence their belief in teaching writing.
In line with the result of the research about the beliefs of teachers in
teaching writing following sources that influence teachers ’ beliefs
as stated by Richards and Lockhart (1996: 30-32). They described
six sources that influence teachers’ beliefs system, that are, teachers’
experience as language learner, teacher experience in learning,
teachers’ personality, teachers’ view about educational principles,
teachers’ view about an approach and method, and beliefs of
teachers’ workplace. Teachers’ beliefs is a positive stance towards
the development of learner autonomy in their own teaching and their
students can take charge of their own learning following the models
of their teachers. Work on learner autonomy in language learning
focuses not only on out-of-class learning (Holec: 1981), but also
classroom practices (Little: 1991). There is a great deal of research
suggesting that involving students in the decision such as; individual
or pair group work, use of materials, and types of class activities
provides them with choice of different approaches and
understanding to foster learner autonomy (Nunan, 1999; Benson,
2001).
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CHAPTER V
CONCLUSION AND SUGGESTION
A. CONCLUSION
Autonomy involves students having a range of learning strategies
which they are able to apply flexibly in different context. In order to become
autonomous, learners need to be exposed to range of useful learning
activities, and have the opportunity to evaluate and reflect on these. This will
be achieved by a combination of efforts by the teacher, peers and the
students. In short, developing learner autonomy in paragraph writing means
developing a wide range of academic, intellectual, personal and
interpersonal skills, requiring engagement with cognitive, metacognitive,
affective and social dimensions in order to face the challenge of education in
4.0 era. Teachers can help students to help students to develop learning
through their beliefs in the classroom and this can take many forms. The
teacher will of course have a role to play in developing learner autonomy by
the teachers’ roles, among others as facilitator, mentor, motivator, decision
maker, classroom manager, and evaluator.
This study provided a first important step in the examination of the
relation between teachers’ beliefs and teaching in the field of learner
autonomy specifically in writing paragraph at the tenth graders of SMAN 1
Nogosari. The research identified key underlying reasons for the current
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situation of learners autonomy in paragraph writing at Senior High School in
that teachers do not incorporate learner autonomy in their teaching
paragraph writing because they perceive a range of barriers to such inclusion.
These barriers include lack of understanding of the concept, lack of learning
resources provided by the school, and belief that their students are not yet
capable of becoming autonomous in the lesson of paragraph writing. The
teachers in the research expressed a general belief that learner autonomy was
difficult to implement in classrooms especially in paragraph writing.
So, teachers need to improve their knowledge about the concept of
learner autonomy and not be resistant to new approaches; teachers should
introduce the concept to the learners and try to improve learner autonomy in
paragraph writing among their students. The Government Education
Department also provide more training for the teachers in relation to the
development of learner autonomy in society 4.0.
B. SUGGESTION
The findings of this study suggests for further investigations to explore
issues related to the field of the teachers ’ beliefs on learners autonomy of
paragraph writing. For this reason, this research is meant to be useful for:
1. For teachers
Since beliefs become the reason why teachers make a decision in
classroom practice, it is important for the teachers to make a well
preparation, therefore, teachers can minimize the mismatch between
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beliefs and practice. On the other side, there are many factors that can
influence the practice of teachers in classroom; even the teacher has
made a preparation. Hence, they must be skillful to have another plan if
the first plan cannot be implemented because teaching the same
materials in different classes my result different outcome and response.
2. For headmaster of the school
The function of supervision needs to be checked and so does the
internal audit. This is aimed to increase the quality of lesson plan made
also classroom practice. Once, may be the headmaster can invite expert
in the field of writing to increase teachers’ skill and ability in teaching
and preparation. It can be done through workshop, seminar, and
discussion between teacher, headmaster, and experts.
3. For future researchers
This study can be used as an additional reference for future
researchers in the same field. The future researchers can do the research
in different level of school of college and see how writing class differs
from one class to another, one school or another. The future researchers
may do the research in different field of English skills, such as; speaking,
listening or reading. Furthermore, there are still many areas of teachers’
beliefs in teaching and its practice that can be explored like comparing
between teachers who have different experience or comparing teachers
with different level of students.
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Syllabus
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Bahasa Inggris Umum
Satuan Pendidikan : SMA N 1 Nogosari
Kelas : X (Sepuluh)
Kompetensi Inti :
 KI-1 dan KI-2:Menghayati dan mengamalkan ajaran agama yang dianutnya. Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli
(gotong royong, kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif dalam berinteraksi secara efektif sesuai dengan perkembangan
anak di lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, negara, kawasan regional, dan kawasan internasional”.
 KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang
ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan
masalah
 KI4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah secara
mandiri, bertindak secara efektif dan kreatif, serta mampu menggunakan metode sesuai kaidah keilmuan
No Kompetensi
Dasar
Materi Pembelajaran
IPK Kegiatan
Pembelajaran
Penilaian Alokasi
waktu
Sumber belajar
1. 3.1 Menerapkan
fungsi sosial,
struktur teks,
dan unsur
kebahasaan teks
interaksi
transaksional
lisan dan tulis
yang
melibatkan
tindakan
memberi dan
meminta
informasi
terkait jati diri
dan hubungan
keluarga, sesuai
 Fungsi Sosial
Mengenalkan, menjalin
hubungan interpersonal
dengan teman dan guru
 Struktur Teks
- Memulai
- Menanggapi
(diharapkan/di luar
dugaan)
 Unsur Kebahasaan
-Sebutan anggota keluarga
inti dan yang lebih luas
dan orang-orang dekat
lainnya; hobi, kebiasaan
3.1.1Mengidentifikasi
ungakapan-ungkapa
n memberi dan
meminta informasi
terkait jati diri dan
hubungan keluarga
3.1.2Mengidentifikasi
perbedaan cara
pengungkapan dari
masing-masing
konteks
3.1.3Memahami
struktur teks
ungkapan memberi
dan meminta
informasi terkait jati
-Menyimak dan
menirukanbeberapa
contoh interaksi
terkait jati diri dan
hubungan keluarga,
dengan ucapan dan
tekanan kata yang
benar
-Mengidentifikasi
ungakapan-ungkapan
penting dan perbedaan
antara beberapa cara
yang ada
-Menanyakan hal-hal
-Sikap
Penilaian
Observasi
Penilaian
Pengetahua
n
Penilaian
Pengetahua
n
6 JP -Buku Penunjang
Kurikulum 2013
Mata Pelajaran
Bahasa Inggris Kelas
X, Kemendikbud,
Revisi Tahun 2016
- Kamus Bahasa
Inggris
- Pengalaman peserta
didik dan guru
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No Kompetensi
Dasar
Materi Pembelajaran
IPK Kegiatan
Pembelajaran
Penilaian Alokasi
waktu
Sumber belajar
dengan konteks
penggunaannya
. (Perhatikan
unsur
kebahasaan
pronoun:
subjective,
objective,
possessive)
- Verba: be, have, go,
work, live (dalam
simple present tense)
- Subjek Pronoun: I,
You, We, They, He,
She, It
- Kata ganti possessive
my, your, his, dsb.
- Kata tanya Who?
Which? How? Dst.
- Nomina singular dan
plural dengan atau
tanpa a, the, this,
those, my, their, dsb.
- Ucapan, tekanan kata,
intonasi, ejaan, tanda
baca, dan tulisan
tangan
 Topik
Deskripsi diri sendiri
sebagai bagian dari
keluarga dan
masyarakat yang dapat
menumbuhkan perilaku
yang termuat di KI
diri dan hubungan
keluarga
3.1.4 Memahami
unsur kebahasaan
dari ungkapan
memberi dan
meminta informasi
terkait jati diri dan
hubungan keluarga
yang tidak diketahui
atau yang berbeda.
-Mempelajari contoh
teks interaksi terkait
jati diri dan hubungan
keluarganya yang
dipaparkan figur-figur
terkenal.
-Saling menyimak dan
bertanya jawab tentang
jati diri masing-masing
dengan
teman-temannya
-Melakukan refleksi
tentang proses dan hasil
belajarnya
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2. 4.1 Menyusun
teks interaksi
transaksional
lisan dan tulis
pendek dan
sederhana yang
melibatkan
tindakan
memberi dan
meminta
informasi terkait
jati diri, dengan
memperhatikan
fungsi sosial,
struktur teks,
dan unsur
kebahasaan
yang benar dan
sesuai konteks
4.1.1 Menyusun
kalimat meminta
infromasi terkait jati
diri dan keluarga
teman
4.1.2 Menanggapi
permintaan informasi
terkait jati diri dan
keluarganya
Penilaian
ketrampil
an
Penilaian
Keterampila
n
3. 3.2 Menerapkan
fungsi sosial,
struktur teks,
dan unsur
kebahasaan teks
interaksi
interpersonal
lisan dan tulis
yang melibatkan
tindakan
memberikan
ucapan selamat
dan memuji
bersayap
-Fungsi Sosial
Menjaga hubungan
interpersonal dengan
guru, teman dan orang
lain.
5 Struktur Teks
- Memulai
- Menanggapi
(diharapkan/di luar
dugaan)
6 Unsur Kebahasaan
-Ungkapan memberikan
3.2.1Mengidentifikasi
ungakapan-ungkapan
memberikan ucapan
selamat dan memuji
bersayap (extended)
3.2.2Mengidentifikasi
perbedaan cara
pengungkapan dari
masing-masing
konteks
3.2.3Memahami
struktur teks
ungkapan
=Menyimak dan
menirukan beberapa
contoh percakapan
mengucapkan selamat
dan memuji bersayap
(extended) yang
diperagakan
guru/rekaman, dengan
ucapan dan tekanan
kata yang benar
=Bertanya jawab untuk
mengidentifikasi dan
Penilain
Ketrampilan
Penilaian
ketrampilan
4 JP =Buku Penunjang
Kurikulum 2013
Mata Pelajaran
Bahasa Inggris Kelas
X, Kemendikbud,
Revisi Tahun 2016
=Kamus Bahasa
Inggris
=Pengalaman peserta
didik dan guru
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(extended),
serta
menanggapinya,
sesuai dengan
konteks
penggunaannya
ucapan selamat dan
memuji bersayap
(extended), dan
menanggapinya
-Nomina singular dan
plural dengan atau tanpa
a, the, this, those, my,
their, dsb.
-Ucapan, tekanan kata,
intonasi, ejaan, tanda
baca, dan tulisan tangan
-Topik
Interaksi antara guru
dan peserta didik di
dalam dan di luar kelas
yang melibatkan ucapan
selamat dan pujian yang
dapat menumbuhkan
perilaku yang termuat
di KI
memberikan ucapan
selamat dan memuji
bersayap (extended)
3.2.4 Memahami
unsur kebahasaan dari
ungkapan
memberikan ucapan
selamat dan memuji
bersayap (extended)
menyebutkan ungkapan
pemberian selamat dan
pujian serta
tambahannya, n
mengidentifikasi
persamaan dan
perbedaannya
=Menentukan
ungkapan yang tepat
secara lisan/tulis dari
berbagai situasi lain
yang serupa
=Membiasakan
menerapkan yang
sedang dipelajari.
dalam interaksi dengan
guru dan teman secara
alami di dalam dan di
luar kelas.
=Melakukan refleksi
tentang proses dan hasil
belajar
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4. 4.2 Menyusun
teks interaksi
interpersonal
lisan dan tulis
sederhana yang
melibatkan
tindakan
memberikan
ucapan selamat
dan memuji
bersayap
(extended), dan
menanggapinya
dengan
memperhatikan
fungsi sosial,
struktur teks,
dan unsur
kebahasaan
yang benar dan
sesuai konteks
4.2.1Menyusun
kalimat memberikan
ucapan selamat dan
memuji bersayap
(extended)
4.2.2 Menanggapi
ucapan selamat dan
memuji bersayap
(extended) yang
diajukan kepadanya
Penilaian
ketrampilan
5. 3.3 Menerapkan
fungsi sosial,
struktur teks,
dan unsur
kebahasaan
teks interaksi
transaksional
lisan dan tulis
yang
melibatkan
tindakan
-Fungsi Sosial
Menyatakan rencana,
menyarankan, dsb.
-Struktur Teks
-Memulai
-Menanggapi (diharapkan
atau di luar dugaan)
-Unsur Kebahasaan
-Ungkapan pernyataan
3.3.1Mengidentifikasi
ungakapan-ungkapan
memberi dan
meminta informasi
terkait niat
melakukan suatu
tindakan/kegiatan
3.3.2Mengidentifikasi
perbedaan cara
pengungkapan dari
masing-masing
=Mencermati beberapa
contoh interaksi terkait
niat melakukan suatu
tindakan/kegiatan
dalam/dengan tampilan
visual(gambar, video)
=Mengidentifikasideng
an menyebutkan
persamaan dan
Penilaian
pengetahuan
Penilaian
pengetahuan
4 JP =Buku Penunjang
Kurikulum 2013
Mata Pelajaran
Bahasa Inggris Kelas
X, Kemendikbud,
Revisi Tahun 2016
=Kamus Bahasa
Inggris
=Pengalaman peserta
didik dan guru
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memberi dan
meminta
informasi
terkait niat
melakukan
suatu
tindakan/kegiat
an, sesuai
dengan konteks
penggunaannya
. (Perhatikan
unsur
kebahasaan be
going to, would
like to)
niat yang sesuai, dengan
modalbe going to, would
like to
-Nomina singular dan
plural dengan atau tanpa
a, the, this, those, my,
their, dsb.
-Ucapan, tekanan kata,
intonasi, ejaan, tanda
baca, dan tulisan tangan
-Topik
Interaksi antara guru dan
peserta didik di dalam
dan di luar kelas yang
melibatkan pernyataan
niatyang dapat
menumbuhkan perilaku
yang termuat di KI
konteks
3.3.3Memahami
struktur teks
ungkapan memberi
dan meminta
informasi terkait niat
melakukan suatu
tindakan/kegiatan
3.3.4Memahami
unsur kebahasaan
dari ungkapan
memberi dan
meminta informasi
terkait niat
melakukan suatu
tindakan/kegiatan
perbedaan dan dari
contoh-contoh yang ada
dalam video tersebut,
dilihat dari isi dan cara
pengungkapannya
=Bertanya jawab
tentang pernyataan
beberapa tokoh tentang
rencana melakukan
perbaikan
=Bermain game terkait
dengan niat mengatasi
masalah
=Membiasakan
menerapkan yang
sedang dipelajari.
dalam interaksi dengan
guru dan teman secara
alami di dalam dan di
luar kelas.
=Melakukan refleksi
tentang proses dan hasil
belajar.
Penilaian
pengetahuan
Penilaian
sikap
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6. 4.3 Menyusun
teks interaksi
transaksional
lisan dan tulis
pendek dan
sederhana yang
melibatkan
tindakan
memberi dan
meminta
informasi
terkait niat
melakukan
suatu
tindakan/kegiat
an, dengan
memperhatikan
fungsi sosial,
struktur teks,
dan unsur
kebahasaan
yang benar dan
sesuai konteks
4.3.1 Menyusun
kalimat pernyataan
niat melakukan suatu
tindakan/kegiatan
4.3.2 Menanggapi
pernyataan niat
melakukan suatu
tindakan/kegiatan
yang ditujukan
kepadanya.
Penilaian
ketrampilan
7. 3.4
Membedakan
fungsi sosial,
struktur teks,
dan unsur
kebahasaan
beberapa teks
deskriptif lisan
dan tulis
dengan
- Fungsi Sosial
Membanggakan,
menjual, mengenalkan,
mengidentifikasi,
mengkritik, dsb.
-Struktur Teks
Dapat mencakup
-Identifikasi (nama
 Mengidentifikasi
ungakapan-ungkapa
n memberi dan
meminta informasi
terkait tempat
wisata dan
bangunan
bersejarah terkenal
 Mengidentifikasi
perbedaan cara
=Menyimak dan
menirukan guru
membacakan teks
deskriptif sederhana
tentang tempat wisata
dan/atau bangunan
bersejarah
terkenaldengan
intonasi, ucapan, dan
Penilaian
pengetahuan
Penilaian
pengetahuan
7 JP =Buku Penunjang
Kurikulum 2013
Mata Pelajaran
Bahasa Inggris Kelas
X, Kemendikbud,
Revisi Tahun 2016
=Kamus Bahasa
Inggris
=Pengalaman peserta
didik dan guru
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memberi dan
meminta
informasi
terkait tempat
wisata dan
bangunan
bersejarah
terkenal,
pendek dan
sederhana,
sesuai dengan
konteks
penggunaannya
keseluruhan dan bagian)
-Sifat (ukuran, warna,
jumlah, bentuk, dsb.)
-Fungsi, manfaat,
tindakan, kebiasaan
-Unsur kebahasaan
-Kosa kata dan istilah
terkait dengan tempat
wisata dan bangunan
bersejarah terkenal
-Adverbia terkait sifat
seperti quite, very,
extremely, dst.
-Kalimat dekalraif dan
interogatif dalam tense
yang benar
-Nomina singular dan
plural secara tepat,
dengan atau tanpa a, the,
this, those, my, their, dsb.
-Ucapan, tekanan kata,
intonasi, ejaan, tanda
baca, dan tulisan tangan
-Topik
Deskripsi tempat wisata
dan bangunan bersejarah
yang dapat
menumbuhkan perilaku
yang termuat di KI
pengungkapan dari
masing-masing
konteks
 Memahami struktur
teks ungkapan
memberi dan
meminta informasi
terkait tempat
wisata dan
bangunan
bersejarah terkenal
Memahami unsur
kebahasaan dari
ungkapan memberi
dan meminta
informasi terkait
tempat wisata dan
bangunan
bersejarah terkenal
tekanan kata yang
benar.
=Mencermati
danbertanya jawab
tentang contoh
menganalisisdeskripsi
dengan alat seperti
tabel, mind map, dan
kemudian
menerapkannya untuk
menganalisis beberapa
deskripsi tempat wisata
dan bangunan lain
=Mencermati cara
mempresentasikan hasil
analisis secara lisan,
mempraktekkan di
dalam kelompok
masing-masing, dan
kemudian
mempresentasikan di
kelompok lain
=Mengunjungi tempat
wisata atau bangunan
bersejarah untuk
menghasilkan teks
deskriptif tentang
tempat wisata atau
bangunan
Penilaian
pengetahuan
8. 4.4.Teks
deskriptif
4.4.1
Menangkap
makna secara
kontekstual
terkait fungsi
sosial, struktur
teks, dan unsur
kebahasaan
teks deskriptif,
 Menyusun kalimat
meminta infromasi
terkait tempat
wisata dan
bangunan
bersejarah terkenal
 Menjawab
pertanyaan tentang
tempat wisata dan
bangunan
bersejarah terkenal
yang diajukan
Penilaian
ketrampila
n
Penilaian
pengetahu
an
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bersejarahsetempat.
=Menempelkan teks di
dinding kelas dan
bertanya jawab dengan
pembaca (siswa lain,
guru) yang datang
membacanya
=Melakukan refleksi
tentang proses dan hasil
belajar.
lisan dan tulis,
pendek dan
sederhana
terkait tempat
wisata dan
bangunan
bersejarah
terkenal
4.4.2
Menyusun
teks deskriptif
lisan dan tulis,
pendek dan
sederhana,
terkait tempat
wisata dan
bangunan
bersejarah
terkenal,
dengan
memperhatikan
fungsi sosial,
struktur teks,
dan unsur
kebahasaan,
secara benar
dan sesuai
konteks
kepadanya
Menyusun teks
deskriptif lisan dan
tulis, pendek dan
sederhana, terkait
tempat wisata dan
bangunan bersejarah
terkenal, dengan
memperhatikan
fungsi sosial,
struktur teks, dan
unsur kebahasaan,
secara benar dan
sesuai konteks
9. 3.5
Membedakan
fungsi sosial,
struktur teks,
-Fungsi Sosial
Menjalin hubungan
interpersonal dan
 Mengidentifikasi
istilah khusus
terkait dengan jenis
=Menyimak dan
menirukan guru
membacakan beberapa
Penilaian
pengetahaua
n
5 JP =Buku Penunjang
Kurikulum 2013
Mata Pelajaran
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dan unsur
kebahasaan
beberapa teks
khusus dalam
bentuk
pemberitahuan
(announcement
), dengan
memberi dan
meminta
informasi
terkait kegiatan
sekolah, sesuai
dengan konteks
penggunaannya
akademik antar peserta
didik, guru, dan sekolah
-Struktur Teks
Istilah khusus terkait
dengan jenis
pemberitahuannya
-Informasi khas yang
relevan
-Gambar, hiasan,
komposisi warna
-Unsur Kebahasaan
Ungkapan dan kosa kata
yang lazim digunakan
dalam announcement
(pemberitahuan)
-Nomina singular dan
plural secara tepat,
dengan atau tanpa a, the,
this, those, my, their, dsb.
-Ucapan, tekanan kata,
intonasi, ejaan, tanda
baca, dan tulisan
tangan-Topik
Pemberitahuan
kegiatan, kejadian yang
dapat menumbuhkan
perilaku yang termuat
di KI
-Multimedia
Layout dan dekorasi
pemberitahuannya
 Mengidentifikasi
ungkapan dan kosa
kata yang lazim
digunakan dalam
announcement
(pemberitahuan)
 Mengidentifikasi
persamaan dan
perbedaan fungsi
sosial, struktur teks
dan unsur
kebahasaannya
Menganalisis
deskripsi dengan
alat seperti tabel
dan kemudian
menerapkannya
untuk menganalisis
beberapa teks
pemberitahuan lain
teks pemberitahuan
(announcement)
dengan intonasi,
ucapan, dan tekanan
kata yang benar.
=Bertanya dan
mempertanyakan
tentang persamaan dan
perbedaan fungsi
sosial, struktur teks dan
unsur kebahasaannya
=Mencermati
danbertanya jawab
tentang contoh
menganalisisdeskripsi
dengan alat seperti
tabel dan kemudian
menerapkannya untuk
menganalisis beberapa
teks pemberitahuan lain
=Membuat teks
pemberitahuan
(announcement) untuk
kelas atau teman
=Melakukan refleksi
tentang proses dan hasil
belajar.
Penilaianm
pengetahuan
Penilaian
pengetahuan
X, Kemendikbud,
Revisi Tahun 2016
=Kamus Bahasa
Inggris
=Pengalaman peserta
didik dan guru
10. 4.5 Teks
pemberitahua
n
(announceme
4.5.1.1 Membuat text
pemberitahuan
announcement untuk
kelas atau teman
Penilaian
praktek
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yang membuat tampilan
teks pemberitahuan
lebih menarik.
nt)
4.5.1
Menangkap
makna secara
kontekstual
terkait fungsi
sosial, struktur
teks, dan unsur
kebahasaan
teks khusus
dalam bentuk
pemberitahuan
(announcement
)
4.5.2
Menyusun
teks khusus
dalam bentuk
pemberitahuan
(announcement
), lisan dan
tulis, pendek
dan sederhana,
dengan
memperhatikan
fungsi sosial,
struktur teks,
dan unsur
kebahasaan,
secara benar
dan sesuai
konteks
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11. 3.6 Menerapkan
fungsi sosial,
struktur teks,
dan unsur
kebahasaan teks
interaksi
transaksional
lisan dan tulis
yang melibatkan
tindakan
memberi dan
meminta
informasi terkait
keadaan/tindaka
n/ kegiatan/
kejadian yang
dilakukan/terjad
i di waktu
lampau yang
merujuk waktu
terjadinya dan
kesudahannya,
sesuai dengan
konteks
penggunaannya.
(Perhatikan
unsur
kebahasaan
simple past
tense vs present
perfect tense)
-Fungsi Sosial
Menjelaskan,
mendeskripsikan,
menyangkal,
menanyakan, dsb.
-Struktur Teks
-Memulai
-Menanggapi
(diharapkan/di luar
dugaan)
-Unsur Kebahasaan
-Kalimat deklaratif dan
interogative dalam simple
past tense, present perfect
tense.
-Adverbial dengan since,
ago, now; klause dan
adveribial penunjuk
waktu
-Nomina singular dan
plural secara tepat,
dengan atau tanpa a, the,
this, those, my, their, dsb.
-Ucapan, tekanan kata,
intonasi, ejaan, tanda
baca, dan tulisan tangan
-Topik
Kegiatan, tindakan,
kejadian, peristiwa yang
 Mengidentifikasi
ungakapan-ungkapa
n memberi dan
meminta informasi
terkait
keadaan/tindakan/
kegiatan/ kejadian
yang
dilakukan/terjadi di
waktu lampau yang
merujuk waktu
terjadinya dan
kesudahannya
 Mengidentifikasi
perbedaan cara
pengungkapan dari
masing-masing
konteks
 Memahami struktur
teks ungkapan
memberi dan
meminta informasi
terkait
keadaan/tindakan/
kegiatan/ kejadian
yang
dilakukan/terjadi di
waktu lampau yang
merujuk waktu
terjadinya dan
kesudahannya
Memahami unsur
=Menyimak dan
menirukan beberapa
contoh percakapan
terkait dengan intonasi,
ucapan dan tekanan
kata yang tepat
=Guru mendiktekan
percakapan tersebut
dan peserta didik
menuliskannya dalam
buku catatannya untuk
kemudianbertanya
jawab terkait perbedaan
dan persamaan makna
kalimat-kalimat yang
menggunakan kedua
tense tersebut
=Membaca beberapa
teks pendek yang
menggunakan kedua
tense tersebut, dan
menggunakan beberapa
kalimat-kalimat di
dalamnya untuk
melengkapi teks
rumpang pada beberapa
teks terkait.
=Mencermati beberapa
Penilaian
pengetahu
an
Penilaian
pengetahuan
Penilaian
pengetahuan
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dapat
menumbuhkanperilaku
yang termuat di KI
kebahasaan dari
ungkapan memberi
dan meminta
informasi terkait
keadaan/tindakan/
kegiatan/ kejadian
yang dilakukan/terjadi
di waktu lampau yang
merujuk waktu
terjadinya dan
kesudahannya
kalimat rumpang untuk
menentukan tense yang
tepat untuk kata kerja
yang diberikan dalam
kurung
=Diberikan suatu
kasus, peserta didik
membuat satu teks
pendek dengan
menerapkan kedua
tense tersebut
=Melakukan refleksi
tentang proses dan hasil
belajar
12. 4.6 Menyusun
teks interaksi
transaksional,
lisan dan tulis,
pendek dan
sederhana,
yang
melibatkan
tindakan
memberi dan
meminta
informasi
terkait
keadaan/tindak
an/ kegiatan/
kejadian yang
dilakukan/terja
di di waktu
lampau yang
merujuk waktu
terjadinya dan
 Menyusun kalimat
meminta infromasi
keadaan/tindakan/
kegiatan/ kejadian
yang
dilakukan/terjadi di
waktu lampau yang
merujuk waktu
terjadinya dan
kesudahannya
Menanggapi
permintaan
informasi terkait
keadaan/tindakan/
kegiatan/ kejadian
yang
dilakukan/terjadi di
waktu lampau yang
merujuk waktu
Penilaian
ketrampilan
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kesudahannya,
dengan
memperhatikan
fungsi sosial,
struktur teks,
dan unsur
kebahasaan
yang benar dan
sesuai konteks
terjadinya dan
kesudahannya yang
diajukan kepadanya
13. 3.7
Membedakan
fungsi sosial,
struktur teks,
dan unsur
kebahasaan
beberapa teks
recount lisan
dan tulis
dengan
memberi dan
meminta
informasi
terkait
peristiwa
bersejarah
sesuai dengan
konteks
penggunaannya
-Fungsi Sosial
Melaporkan,
menceritakan, berbagi
pengalaman,
mengambil teladan,
membanggakan
-Struktur Teks
Dapat mencakup:
-orientasi
-urutan kejadian/kegiatan
-orientasi ulang
-Unsur Kebahasaan
-Kalimat deklaratif dan
interogatif dalam simple
past, past continuous,
present perfect, dan
lainnya yang diperlukan
-Adverbia penghubung
waktu: first, then, after
that, before, when, at last,
finally, dsb.
 Mengidentifikasi
persamaan dan
perbedaan fungsi
sosial, struktur teks
dan unsur
kebahasaan teks
recount
 Memahami struktur
teks recount dalam
memberi dan
meminta informasi
terkait peristiwa
bersejarah
Memahami unsur
kebahasaan dari
teks recount dalam
memberi dan
meminta informasi
terkait peristiwa
bersejarah
=Menyimak guru
membacakan peristiwa
bersejarah, menirukan
bagian demi bagian
dengan ucapan dan
temakan kata yang
benar, dan bertanya
jawab tentang isi teks
=Menyalin teks tsb
dalam buku teks
masing-masing
mengikuti seorang
siswa yang menuliskan
di papan tulis, sambil
bertanya jawab terkait
fungsi sosial, struktur
teks, dan unsur
kebahasaan dalam teks
=Mencermati analisis
terhadap fungsi sosial,
rangkaian tindakan dan
Penilaian
pengetahuan
Penlaian
penetahuan
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14. 4.7 Teks
recount –
 Mengidentifikasi Penilaian
pengetahuan
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-Adverbia dan frasa
preposisional penujuk
waktu
-Nomina singular dan
plural dengan atau tanpa
a, the, this, those, my,
their, dsb.
-Ucapan, tekanan kata,
intonasi, ejaan, tanda
baca, dan tulisan tangan
-Topik
Peristiwa bersejarah
yang dapat
menumbuhkan perilaku
yang termuat di KI
kejadian dengan
menggunakan alat
seperti tabel, bagan,
dan kemudian
mengerjakan hal sama
dengan teks tentang
peristiwa bersejarah
lainnya
=Mengumpulkan
informasi untuk
menguraikan peristiwa
bersejarah di Indonesia
=Menempelkan
karyanya di dinding
kelas dan bertanya
jawab dengan pembaca
(siswa lain, guru) yang
datang membacanya
=Melakukan refleksi
tentang proses dan hasil
belajar.
peristiwa
bersejarah
4.7.1
Menangkap
makna secara
kontekstual
terkait fungsi
sosial, struktur
teks, dan unsur
kebahasaan
teks recount
lisan dan tulis
terkait
peristiwa
bersejarah
4.7.2 Menyusun
teks recount
lisan dan tulis,
pendek dan
sederhana,
terkait peristiwa
bersejarah,
dengan
memperhatikan
fungsi sosial,
struktur teks,
dan unsur
kebahasaan,
secara benar
dan sesuai
konteks
persamaan dan
perbedaan fungsi
sosial, struktur teks
dan unsur
kebahasaan teks
recount
 Memahami struktur
teks recount dalam
memberi dan
meminta informasi
terkait peristiwa
bersejarah
Memahami unsur
kebahasaan dari teks
recount dalam
memberi dan
meminta informasi
terkait peristiwa
bersejarah
Penilaian
pengetahuan
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15. 3.8
Membedakan
fungsi sosial,
struktur teks,
dan unsur
kebahasaan
beberapa teks
naratif lisan dan
tulis dengan
memberi dan
meminta
informasi terkait
legenda rakyat,
sederhana,
sesuai dengan
konteks
penggunaannya
-Fungsi Sosial
Mendapat hiburan,
menghibur,
mengajarkan nilai-nilai
luhur, mengambil
teladan
-Struktur Teks
Dapat mencakup:
-Orientasi
-Komplikasi
-Resolusi
-Orientasi ulang
-Unsur Kebahasaan
-Kalimat-kalimat
dalamsimple past tense,
past continuous, dan
lainnya yang relevan
-Kosa kata: terkait
karakter, watak, dan
setting dalam legenda
-Adverbia penghubung
dan penujuk waktu
-Ucapan, tekanan kata,
intonasi, ejaan, tanda
baca, dan tulisan tangan
-Topik
Cerita legenda yang
dapat menumbuhkan
perilaku yang termuat di
 Mengidentifikasi
kalimat-kalimat
yang memuat
bagian-bagian
legenda yang
ditanyakan
 Mengidentifikasi
persamaan dan
perbedaan fungsi
sosial, struktur teks
dan unsur
kebahasaan teks
naratif
 Memahami struktur
teks naratif dalam
memberi dan
meminta informasi
terkait legenda
rakyat
Memahami unsur
kebahasaan dari
teks naratif dalam
memberi dan
meminta informasi
terkait legenda
rakyat
=Menyimak guru
membacakan legenda,
sambil dilibatkan dalam
tanya jawab tentang
isinya
=Didiktekan guru
menuliskan legenda
tersebut dalam buku
catatan masing-masing,
sambil bertanya jawab
terkait fungsi sosial,
struktur teks, dan unsur
kebahasaan yang ada
=Dalam kelompok
masing-masing berlatih
membacakan legenda
tsb dengan intonasi,
ucapan dan tekanan
kata yang benar,
dengan saling
mengoreksi
=Membaca satu
legenda lain, bertanya
jawab tentang isinya,
dan kemudian
mengidentifikasi
kalimat-kalimat yang
memuat bagian-bagian
legenda yang
Penilaian
Pengetahua
n
Penilaian
pengetahuan
Penilaian
pengetahaun
Penilaian
pengetahuan
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16. 4.8 Menangkap
makna secara
kontekstual
terkait fungsi
sosial, struktur
Membacakan
legenda dengan
intonasi, ucapan dan
tekanan kata yang
benar, dengan saling
Penilaian
sikap
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KI ditanyakan
=Melakukan refleksi
tentang proses dan
hasil belajar.
teks, dan unsur
kebahasaan
teks naratif,
lisan dan tulis
sederhana
terkait legenda
rakyat
mengoreksi
17. 3.9 Menafsirkan
fungsi sosial
dan unsur
kebahasaan
lirik lagu
terkait
kehidupan
remaja
SMA/MA/SM
K/MAK
 Fungsi sosial
Mengembangkan
nilai-nilai kehidupan
dan karakter yang
positif
 Unsur kebahasaan
-Kosa kata dan tata
bahasa dalam lirik lagu
-Ucapan, tekanan kata,
intonasi, ejaan, tanda
baca, dan tulisan tangan
 Topik
Hal-hal yang dapat
memberikan keteladanan
dan menumbuhkan
perilaku yang termuat di
KI
=Mengidentifikasi
fungsi sosial lirik lagu
terkait kehidupan
remaja
SMA/MA/SMK/MA
K
=Mengidentifikasi
unsur kebahasaan lirik
lagu terkait kehidupan
remaja
SMA/MA/SMK/MA
K
=Membaca, menyimak,
dan menirukan lirik
lagu secara lisan
=Menanyakan hal-hal
yang tidak diketahui
atau berbeda
=Mengambil teladan
dari pesan-pesan dalam
lagu
=Menyebutkan pesan
yang terkait dengan
bagian-bagian tertentu
=Melakukan refleksi
tentang proses dan hasil
belajarnya
Pengetahua
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18. 4.9
Menangkap
makna terkait
fungsi sosial
dan unsur
kebahasaan
secara
kontekstual
lirik lagu terkait
kehidupan
remaja
SMA/MA/SM
 Menirukan lirik
lagu secara lisan
Menangkap makna
terkait fungsi sosial
dan unsur kebahasaan
secara kontekstual
lirik lagu terkait
kehidupan remaja
SMA/MA/SMK/MA
K
Ketrampila
n
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K/MAK
Mengetahui, Nogosari, Juli 2019
Kepala SMA N 1 Nogosari Guru Mata Pelajaran
Drs M Joko Subandi, M.Pd Sriyanto, S.Pd
NIP. 19620305 198802 1 002 NIP. 19691225 2005011011
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APPENDIX 2
Lesson Plan
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RENCANA PELAKSANAAN PEMBELAJARAN
(RPP)
Sekolah : SMA N 1 Nogosari
Mata Pelajaran : Bahasa Inggris
Kelas/Semester : X/ Ganjil
Materi Pokok : Teks Deskriptif; Tempat Wisata dan Bangunan Bersejarah Terkenal
Alokasi Waktu : 7 Minggu x 2 Jam Pelajaran @45 Menit
A. Kompetensi Inti
 KI-1 dan KI-2:Menghayati dan mengamalkan ajaran agama yang dianutnya. Menghayati
dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong royong, kerjasama, toleran,
damai), bertanggung jawab, responsif, dan pro-aktif dalam berinteraksi secara efektif sesuai
dengan perkembangan anak di lingkungan, keluarga, sekolah, masyarakat dan lingkungan
alam sekitar, bangsa, negara, kawasan regional, dan kawasan internasional”.
 KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, konseptual,
prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang ilmu pengetahuan,
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan,
kenegaraan, dan peradaban terkait penyebab fenomena dan kejadian, serta menerapkan
pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan minatnya
untuk memecahkan masalah
 KI4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan
pengembangan dari yang dipelajarinya di sekolah secara mandiri, bertindak secara efektif dan
kreatif, serta mampu menggunakan metode sesuai kaidah keilmuan
B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi
Kompetensi Dasar Indikator
3.4 Membedakan fungsi sosial,
struktur teks, dan unsur
kebahasaan beberapa teks
deskriptif lisan dan tulis dengan
memberi dan meminta informasi
terkait tempat wisata dan
bangunan bersejarah terkenal,
pendek dan sederhana, sesuai
dengan konteks penggunaannya
 Mengidentifikasi ungakapan-ungkapan memberi
dan meminta informasi terkait tempat wisata dan
bangunan bersejarah terkenal
 Mengidentifikasi perbedaan cara pengungkapan
dari masing-masing konteks
 Memahami struktur teks ungkapan memberi dan
meminta informasi terkait tempat wisata dan
bangunan bersejarah terkenal
 Memahami unsur kebahasaan dari ungkapan
memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal
4.4 Teks deskriptif
4.4.1 Menangkap makna secara
kontekstual terkait fungsi sosial,
struktur teks, dan unsur
kebahasaan teks deskriptif, lisan
dan tulis, pendek dan sederhana
terkait tempat wisata dan
bangunan bersejarah terkenal
4.4.2 Menyusun teks deskriptif lisan
dan tulis, pendek dan sederhana,
terkait tempat wisata dan
bangunan bersejarah terkenal,
dengan memperhatikan fungsi
sosial, struktur teks, dan unsur
 Menyusun kalimat meminta infromasi terkait
tempat wisata dan bangunan bersejarah terkenal
 Menjawab pertanyaan tentang tempat wisata dan
bangunan bersejarah terkenal yang diajukan
kepadanya
 Menyusun teks deskriptif lisan dan tulis, pendek
dan sederhana, terkait tempat wisata dan bangunan
bersejarah terkenal, dengan memperhatikan fungsi
sosial, struktur teks, dan unsur kebahasaan, secara
benar dan sesuai konteks
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kebahasaan, secara benar dan
sesuai konteks
C. Tujuan Pembelajaran
Setelah mengikuti proses pembelajaran, peserta didik diharapkan dapat:
 Mengidentifikasi ungakapan-ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal
 Mengidentifikasi perbedaan cara pengungkapan dari masing-masing konteks
 Memahami struktur teks ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal
 Memahami unsur kebahasaan dari ungkapan memberi dan meminta informasi terkait
tempat wisata dan bangunan bersejarah terkenal
 Menyusun kalimat meminta infromasi terkait tempat wisata dan bangunan bersejarah
terkenal
 Menjawab pertanyaan tentang tempat wisata dan bangunan bersejarah terkenal yang
diajukan kepadanya
 Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, terkait tempat wisata
dan bangunan bersejarah terkenal, dengan memperhatikan fungsi sosial, struktur teks,
dan unsur kebahasaan, secara benar dan sesuai konteks
D. Materi Pembelajaran
 Fungsi Sosial
Membanggakan, menjual, mengenalkan, mengidentifikasi, mengkritik, dsb.
 Struktur Teks
Dapat mencakup
- Identifikasi (nama keseluruhan dan bagian)
- Sifat (ukuran, warna, jumlah, bentuk, dsb.)
- Fungsi, manfaat, tindakan, kebiasaan
 Unsur kebahasaan
- Kosa kata dan istilah terkait dengan tempat wisata dan bangunan bersejarah
terkenal
- Adverbia terkait sifat seperti quite, very, extremely, dst.
- Kalimat dekalraif dan interogatif dalam tense yang benar
- Nomina singular dan plural secara tepat, dengan atau tanpa a, the, this, those, my,
their, dsb.
- Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan
 Topik
Deskripsi tempat wisata dan bangunan bersejarah yang dapat menumbuhkan perilaku
yang termuat di KI
E. Metode Pembelajaran
1) Pendekatan : Saintifik
2) Model Pembelajaran : Discovery learning, Problem Based Learning (PBL)
3) Metode : Tanya jawab, wawancara, diskusi dan bermain peran
F. Media Pembelajaran
1. Media
 Worksheet atau lembar kerja (siswa)
 Lembar penilaian
2. Alat/Bahan
 Penggaris, spidol, papan tulis
 Laptop & infocus
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G. Sumber Belajar
 Buku Penunjang Kurikulum 2013 Mata Pelajaran Bahasa Inggris Kelas X,
Kemendikbud, Revisi Tahun 2016
 Kamus Bahasa Inggris
 Pengalaman peserta didik dan guru
H. Langkah-Langkah Pembelajaran
1. Pertemuan Ke-1 (2 x 45 Menit)
Kegiatan Pendahuluan (10 Menit)
Guru :
Orientasi
● Melakukan pembukaan dengan salam pembuka, memanjatkan syukur kepada Tuhan
YME dan berdoa untuk memulai pembelajaran
● Memeriksa kehadiran peserta didik sebagai sikap disiplin
● Menyiapkan fisik dan psikis peserta didik dalam mengawali kegiatan pembelajaran.
Aperpepsi
● Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan dengan
pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya
● Mengingatkan kembali materi prasyarat dengan bertanya.
● Mengajukan pertanyaan yang ada keterkaitannya dengan pelajaran yang akan dilakukan.
Motivasi
● Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan dipelajari
dalam kehidupan sehari-hari.
● Apabila materitema/projek ini kerjakan dengan baik dan sungguh-sungguh ini dikuasai
dengan baik, maka peserta didik diharapkan dapat menjelaskan tentang materi :
Pengertian teks deskriptif, contoh dan penggunaannya
● Menyampaikan tujuan pembelajaran pada pertemuan yang berlangsung
● Mengajukan pertanyaan
Pemberian Acuan
● Memberitahukan materi pelajaran yang akan dibahas pada pertemuan saat itu.
● Memberitahukan tentang kompetensi inti, kompetensi dasar, indikator, dan KKM pada
pertemuan yang berlangsung
● Pembagian kelompok belajar
● Menjelaskan mekanisme pelaksanaan pengalaman belajar sesuai dengan
langkah-langkah pembelajaran.
Kegiatan Inti ( 70 Menit )
Sintak Model
Pembelajaran
Kegiatan Pembelajaran
Stimulation
(stimullasi/
pemberian
rangsangan)
KEGIATAN LITERASI
Peserta didik diberi motivasi atau rangsangan untuk memusatkan perhatian
pada topik materi Pengertian teks deskriptif, contoh dan penggunaannya
dengan cara :
→ Melihat (tanpa atau dengan Alat)
Menayangkan gambar/foto/video yang relevan.
→ Mengamati
● Lembar kerja materi Pengertian teks deskriptif, contoh dan
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penggunaannya
● Pemberian contoh-contoh materi Pengertian teks deskriptif, contoh
dan penggunaannya untuk dapat dikembangkan peserta didik, dari
media interaktif, dsb
→ Membaca.
Kegiatan literasi ini dilakukan di rumah dan di sekolah dengan
membaca materi dari buku paket atau buku-buku penunjang lain, dari
internet/materi yang berhubungan dengan Pengertian teks deskriptif,
contoh dan penggunaannya
→ Menulis
Menulis resume dari hasil pengamatan dan bacaan terkait Pengertian
teks deskriptif, contoh dan penggunaannya
→ Mendengar
Pemberian materi Pengertian teks deskriptif, contoh dan
penggunaannya oleh guru.
→ Menyimak
Penjelasan pengantar kegiatan secara garis besar/global tentang materi
pelajaran mengenai materi :
Pengertian teks deskriptif, contoh dan penggunaannya
untuk melatih rasa syukur, kesungguhan dan kedisiplinan, ketelitian,
mencari informasi.
Problem
statemen
(pertanyaan/
identifikasi
masalah)
CRITICAL THINKING (BERPIKIR KRITIK)
Guru memberikan kesempatan pada peserta didik untuk mengidentifikasi
sebanyak mungkin pertanyaan yang berkaitan dengan gambar yang
disajikan dan akan dijawab melalui kegiatan belajar, contohnya :
→ Mengajukan pertanyaan tentang materi :
Pengertian teks deskriptif, contoh dan penggunaannya
yang tidak dipahami dari apa yang diamati atau pertanyaan untuk
mendapatkan informasi tambahan tentang apa yang diamati (dimulai dari
pertanyaan faktual sampai ke pertanyaan yang bersifat hipotetik) untuk
mengembangkan kreativitas, rasa ingin tahu, kemampuan merumuskan
pertanyaan untuk membentuk pikiran kritis yang perlu untuk hidup cerdas
dan belajar sepanjang hayat.
Data
collection
(pengumpulan
data)
KEGIATAN LITERASI
Peserta didik mengumpulkan informasi yang relevan untuk menjawab
pertanyan yang telah diidentifikasi melalui kegiatan:
→ Mengamati obyek/kejadian
Mengamati dengan seksama materi Pengertian teks deskriptif, contoh
dan penggunaannya yang sedang dipelajari dalam bentuk
gambar/video/slide presentasi yang disajikan dan mencoba
menginterprestasikannya.
→ Membaca sumber lain selain buku teks
Secara disiplin melakukan kegiatan literasi dengan mencari dan
membaca berbagai referensi dari berbagai sumber guna menambah
pengetahuan dan pemahaman tentang materi Pengertian teks
deskriptif, contoh dan penggunaannya yang sedang dipelajari.
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→ Aktivitas
Menyusun daftar pertanyaan atas hal-hal yang belum dapat dipahami
dari kegiatan mengmati dan membaca yang akan diajukan kepada
guru berkaitan dengan materi Pengertian teks deskriptif, contoh dan
penggunaannya yang sedang dipelajari.
→ Wawancara/tanya jawab dengan nara sumber
Mengajukan pertanyaan berkaiatan dengan materi Pengertian teks
deskriptif, contoh dan penggunaannya yang telah disusun dalam daftar
pertanyaan kepada guru.
COLLABORATION (KERJASAMA)
Peserta didik dibentuk dalam beberapa kelompok untuk:
→ Mendiskusikan
Peserta didik dan guru secara bersama-sama membahas contoh dalam
buku paket mengenai materi Pengertian teks deskriptif, contoh dan
penggunaannya
→ Mengumpulkan informasi
Mencatat semua informasi tentang materi Pengertian teks deskriptif,
contoh dan penggunaannya yang telah diperoleh pada buku catatan
dengan tulisan yang rapi dan menggunakan bahasa Indonesia yang
baik dan benar.
→ Mempresentasikan ulang
Peserta didik mengkomunikasikan secara lisan atau mempresentasikan
materi dengan rasa percaya diri Pengertian teks deskriptif, contoh dan
penggunaannya sesuai dengan pemahamannya.
→ Saling tukar informasi tentang materi :
Pengertian teks deskriptif, contoh dan penggunaannya
dengan ditanggapi aktif oleh peserta didik dari kelompok lainnya sehingga
diperoleh sebuah pengetahuan baru yang dapat dijadikan sebagai bahan
diskusi kelompok kemudian, dengan menggunakan metode ilmiah yang
terdapat pada buku pegangan peserta didik atau pada lembar kerja yang
disediakan dengan cermat untuk mengembangkan sikap teliti, jujur, sopan,
menghargai pendapat orang lain, kemampuan berkomunikasi, menerapkan
kemampuan mengumpulkan informasi melalui berbagai cara yang
dipelajari, mengembangkan kebiasaan belajar dan belajar sepanjang hayat.
Data
processing
(pengolahan
Data)
COLLABORATION (KERJASAMA) dan CRITICAL THINKING
(BERPIKIR KRITIK)
Peserta didik dalam kelompoknya berdiskusi mengolah data hasil
pengamatan dengan cara :
→ Berdiskusi tentang data dari Materi :
Pengertian teks deskriptif, contoh dan penggunaannya
→ Mengolah informasi dari materi Pengertian teks deskriptif, contoh dan
penggunaannya yang sudah dikumpulkan dari hasil
kegiatan/pertemuan sebelumnya mau pun hasil dari kegiatan
mengamati dan kegiatan mengumpulkan informasi yang sedang
berlangsung dengan bantuan pertanyaan-pertanyaan pada lembar
kerja.
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→ Peserta didik mengerjakan beberapa soal mengenai materi Pengertian
teks deskriptif, contoh dan penggunaannya
Verification
(pembuktian)
CRITICAL THINKING (BERPIKIR KRITIK)
Peserta didik mendiskusikan hasil pengamatannya dan memverifikasi hasil
pengamatannya dengan data-data atau teori pada buku sumber melalui
kegiatan :
→ Menambah keluasan dan kedalaman sampai kepada pengolahan
informasi yang bersifat mencari solusi dari berbagai sumber yang
memiliki pendapat yang berbeda sampai kepada yang bertentangan
untuk mengembangkan sikap jujur, teliti, disiplin, taat aturan, kerja
keras, kemampuan menerapkan prosedur dan kemampuan berpikir
induktif serta deduktif dalam membuktikan tentang materi :
Pengertian teks deskriptif, contoh dan penggunaannya
antara lain dengan : Peserta didik dan guru secara bersama-sama
membahas jawaban soal-soal yang telah dikerjakan oleh peserta didik.
Generalization
(menarik
kesimpulan)
COMMUNICATION (BERKOMUNIKASI)
Peserta didik berdiskusi untuk menyimpulkan
→ Menyampaikan hasil diskusi tentang materi Pengertian teks
deskriptif, contoh dan penggunaannya berupa kesimpulan berdasarkan
hasil analisis secara lisan, tertulis, atau media lainnya untuk
mengembangkan sikap jujur, teliti, toleransi, kemampuan berpikir
sistematis, mengungkapkan pendapat dengan sopan.
→ Mempresentasikan hasil diskusi kelompok secara klasikal tentang
materi :
Pengertian teks deskriptif, contoh dan penggunaannya
→ Mengemukakan pendapat atas presentasi yang dilakukan tentanag
materi Pengertian teks deskriptif, contoh dan penggunaannya dan
ditanggapi oleh kelompok yang mempresentasikan.
→ Bertanya atas presentasi tentang materi Pengertian teks deskriptif,
contoh dan penggunaannya yang dilakukan dan peserta didik lain
diberi kesempatan untuk menjawabnya.
CREATIVITY (KREATIVITAS)
→ Menyimpulkan tentang point-point penting yang muncul dalam
kegiatan pembelajaran yang baru dilakukan berupa :
Laporan hasil pengamatan secara tertulis tentang materi :
Pengertian teks deskriptif, contoh dan penggunaannya
→ Menjawab pertanyaan tentang materi Pengertian teks deskriptif,
contoh dan penggunaannya yang terdapat pada buku pegangan peserta
didik atau lembar kerja yang telah disediakan.
→ Bertanya tentang hal yang belum dipahami, atau guru melemparkan
beberapa pertanyaan kepada siswa berkaitan dengan materi
Pengertian teks deskriptif, contoh dan penggunaannya yang akan
selesai dipelajari
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→ Menyelesaikan uji kompetensi untuk materi Pengertian teks
deskriptif, contoh dan penggunaannya yang terdapat pada buku
pegangan peserta didik atau pada lembar lerja yang telah disediakan
secara individu untuk mengecek penguasaan siswa terhadap materi
pelajaran.
Catatan : Selama pembelajaran Pengertian teks deskriptif, contoh dan penggunaannya
berlangsung, guru mengamati sikap siswa dalam pembelajaran yang meliputi sikap:
nasionalisme, disiplin, rasa percaya diri, berperilaku jujur, tangguh menghadapi
masalah tanggungjawab, rasa ingin tahu, peduli lingkungan
Kegiatan Penutup (10 Menit)
Peserta didik :
● Membuat resume (CREATIVITY) dengan bimbingan guru tentang point-point penting
yang muncul dalam kegiatan pembelajaran tentang materi Pengertian teks deskriptif,
contoh dan penggunaannya yang baru dilakukan.
● Mengagendakan pekerjaan rumah untuk materi pelajaran Pengertian teks deskriptif,
contoh dan penggunaannya yang baru diselesaikan.
● Mengagendakan materi atau tugas projek/produk/portofolio/unjuk kerja yang harus
mempelajarai pada pertemuan berikutnya di luar jam sekolah atau dirumah.
Guru :
● Memeriksa pekerjaan siswa yang selesai langsung diperiksa untuk materi pelajaran
Pengertian teks deskriptif, contoh dan penggunaannya
● Peserta didik yang selesai mengerjakan tugas projek/produk/portofolio/unjuk kerja
dengan benar diberi paraf serta diberi nomor urut peringkat, untuk penilaian tugas
● Memberikan penghargaan untuk materi pelajaran Pengertian teks deskriptif, contoh
dan penggunaannya kepada kelompok yang memiliki kinerja dan kerjasama yang baik.
2. Pertemuan Ke-2 (2 x 45 Menit)
Kegiatan Pendahuluan (10 Menit)
Guru :
Orientasi
● Melakukan pembukaan dengan salam pembuka, memanjatkan syukur kepada Tuhan
YME dan berdoa untuk memulai pembelajaran
● Memeriksa kehadiran peserta didik sebagai sikap disiplin
● Menyiapkan fisik dan psikis peserta didik dalam mengawali kegiatan pembelajaran.
Aperpepsi
● Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan dengan
pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya
● Mengingatkan kembali materi prasyarat dengan bertanya.
● Mengajukan pertanyaan yang ada keterkaitannya dengan pelajaran yang akan dilakukan.
Motivasi
● Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan dipelajari
dalam kehidupan sehari-hari.
● Apabila materitema/projek ini kerjakan dengan baik dan sungguh-sungguh ini dikuasai
dengan baik, maka peserta didik diharapkan dapat menjelaskan tentang materi :
ungakapan-ungkapan memberi dan meminta informasi terkait tempat wisata dan
bangunan bersejarah terkenal
● Menyampaikan tujuan pembelajaran pada pertemuan yang berlangsung
● Mengajukan pertanyaan
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Pemberian Acuan
● Memberitahukan materi pelajaran yang akan dibahas pada pertemuan saat itu.
● Memberitahukan tentang kompetensi inti, kompetensi dasar, indikator, dan KKM pada
pertemuan yang berlangsung
● Pembagian kelompok belajar
● Menjelaskan mekanisme pelaksanaan pengalaman belajar sesuai dengan
langkah-langkah pembelajaran.
Kegiatan Inti ( 70 Menit )
Sintak Model
Pembelajaran
Kegiatan Pembelajaran
Stimulation
(stimullasi/
pemberian
rangsangan)
KEGIATAN LITERASI
Peserta didik diberi motivasi atau rangsangan untuk memusatkan perhatian
pada topik materi ungakapan-ungkapan memberi dan meminta informasi
terkait tempat wisata dan bangunan bersejarah terkenal dengan cara :
→ Melihat (tanpa atau dengan Alat)
Menayangkan gambar/foto/video yang relevan.
→ Mengamati
● Lembar kerja materi ungakapan-ungkapan memberi dan meminta
informasi terkait tempat wisata dan bangunan bersejarah terkenal
● Pemberian contoh-contoh materi ungakapan-ungkapan memberi dan
meminta informasi terkait tempat wisata dan bangunan bersejarah
terkenal untuk dapat dikembangkan peserta didik, dari media
interaktif, dsb
→ Membaca.
Kegiatan literasi ini dilakukan di rumah dan di sekolah dengan
membaca materi dari buku paket atau buku-buku penunjang lain, dari
internet/materi yang berhubungan dengan ungakapan-ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal
→ Menulis
Menulis resume dari hasil pengamatan dan bacaan terkait
ungakapan-ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal
→ Mendengar
Pemberian materi ungakapan-ungkapan memberi dan meminta
informasi terkait tempat wisata dan bangunan bersejarah terkenal oleh
guru.
→ Menyimak
Penjelasan pengantar kegiatan secara garis besar/global tentang materi
pelajaran mengenai materi :
ungakapan-ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal
untuk melatih rasa syukur, kesungguhan dan kedisiplinan, ketelitian,
mencari informasi.
Problem
statemen
(pertanyaan/
CRITICAL THINKING (BERPIKIR KRITIK)
Guru memberikan kesempatan pada peserta didik untuk mengidentifikasi
sebanyak mungkin pertanyaan yang berkaitan dengan gambar yang
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identifikasi
masalah)
disajikan dan akan dijawab melalui kegiatan belajar, contohnya :
→ Mengajukan pertanyaan tentang materi :
ungakapan-ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal
yang tidak dipahami dari apa yang diamati atau pertanyaan untuk
mendapatkan informasi tambahan tentang apa yang diamati (dimulai dari
pertanyaan faktual sampai ke pertanyaan yang bersifat hipotetik) untuk
mengembangkan kreativitas, rasa ingin tahu, kemampuan merumuskan
pertanyaan untuk membentuk pikiran kritis yang perlu untuk hidup cerdas
dan belajar sepanjang hayat.
Data
collection
(pengumpulan
data)
KEGIATAN LITERASI
Peserta didik mengumpulkan informasi yang relevan untuk menjawab
pertanyan yang telah diidentifikasi melalui kegiatan:
→ Mengamati obyek/kejadian
Mengamati dengan seksama materi ungakapan-ungkapan memberi
dan meminta informasi terkait tempat wisata dan bangunan bersejarah
terkenal yang sedang dipelajari dalam bentuk gambar/video/slide
presentasi yang disajikan dan mencoba menginterprestasikannya.
→ Membaca sumber lain selain buku teks
Secara disiplin melakukan kegiatan literasi dengan mencari dan
membaca berbagai referensi dari berbagai sumber guna menambah
pengetahuan dan pemahaman tentang materi ungakapan-ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal yang sedang dipelajari.
→ Aktivitas
Menyusun daftar pertanyaan atas hal-hal yang belum dapat dipahami
dari kegiatan mengmati dan membaca yang akan diajukan kepada
guru berkaitan dengan materi ungakapan-ungkapan memberi dan
meminta informasi terkait tempat wisata dan bangunan bersejarah
terkenal yang sedang dipelajari.
→ Wawancara/tanya jawab dengan nara sumber
Mengajukan pertanyaan berkaiatan dengan materi
ungakapan-ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal yang telah disusun dalam
daftar pertanyaan kepada guru.
COLLABORATION (KERJASAMA)
Peserta didik dibentuk dalam beberapa kelompok untuk:
→ Mendiskusikan
Peserta didik dan guru secara bersama-sama membahas contoh dalam
buku paket mengenai materi ungakapan-ungkapan memberi dan
meminta informasi terkait tempat wisata dan bangunan bersejarah
terkenal
→ Mengumpulkan informasi
Mencatat semua informasi tentang materi ungakapan-ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal yang telah diperoleh pada buku catatan dengan
tulisan yang rapi dan menggunakan bahasa Indonesia yang baik dan
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benar.
→ Mempresentasikan ulang
Peserta didik mengkomunikasikan secara lisan atau mempresentasikan
materi dengan rasa percaya diri ungakapan-ungkapan memberi dan
meminta informasi terkait tempat wisata dan bangunan bersejarah
terkenal sesuai dengan pemahamannya.
→ Saling tukar informasi tentang materi :
ungakapan-ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal
dengan ditanggapi aktif oleh peserta didik dari kelompok lainnya sehingga
diperoleh sebuah pengetahuan baru yang dapat dijadikan sebagai bahan
diskusi kelompok kemudian, dengan menggunakan metode ilmiah yang
terdapat pada buku pegangan peserta didik atau pada lembar kerja yang
disediakan dengan cermat untuk mengembangkan sikap teliti, jujur, sopan,
menghargai pendapat orang lain, kemampuan berkomunikasi, menerapkan
kemampuan mengumpulkan informasi melalui berbagai cara yang
dipelajari, mengembangkan kebiasaan belajar dan belajar sepanjang hayat.
Data
processing
(pengolahan
Data)
COLLABORATION (KERJASAMA) dan CRITICAL THINKING
(BERPIKIR KRITIK)
Peserta didik dalam kelompoknya berdiskusi mengolah data hasil
pengamatan dengan cara :
→ Berdiskusi tentang data dari Materi :
ungakapan-ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal
→ Mengolah informasi dari materi ungakapan-ungkapan memberi dan
meminta informasi terkait tempat wisata dan bangunan bersejarah
terkenal yang sudah dikumpulkan dari hasil kegiatan/pertemuan
sebelumnya mau pun hasil dari kegiatan mengamati dan kegiatan
mengumpulkan informasi yang sedang berlangsung dengan bantuan
pertanyaan-pertanyaan pada lembar kerja.
→ Peserta didik mengerjakan beberapa soal mengenai materi
ungakapan-ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal
Verification
(pembuktian)
CRITICAL THINKING (BERPIKIR KRITIK)
Peserta didik mendiskusikan hasil pengamatannya dan memverifikasi hasil
pengamatannya dengan data-data atau teori pada buku sumber melalui
kegiatan :
→ Menambah keluasan dan kedalaman sampai kepada pengolahan
informasi yang bersifat mencari solusi dari berbagai sumber yang
memiliki pendapat yang berbeda sampai kepada yang bertentangan
untuk mengembangkan sikap jujur, teliti, disiplin, taat aturan, kerja
keras, kemampuan menerapkan prosedur dan kemampuan berpikir
induktif serta deduktif dalam membuktikan tentang materi :
ungakapan-ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal
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antara lain dengan : Peserta didik dan guru secara bersama-sama
membahas jawaban soal-soal yang telah dikerjakan oleh peserta didik.
Generalization
(menarik
kesimpulan)
COMMUNICATION (BERKOMUNIKASI)
Peserta didik berdiskusi untuk menyimpulkan
→ Menyampaikan hasil diskusi tentang materi ungakapan-ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal berupa kesimpulan berdasarkan hasil analisis
secara lisan, tertulis, atau media lainnya untuk mengembangkan sikap
jujur, teliti, toleransi, kemampuan berpikir sistematis, mengungkapkan
pendapat dengan sopan.
→ Mempresentasikan hasil diskusi kelompok secara klasikal tentang
materi :
ungakapan-ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal
→ Mengemukakan pendapat atas presentasi yang dilakukan tentanag
materi ungakapan-ungkapan memberi dan meminta informasi terkait
tempat wisata dan bangunan bersejarah terkenal dan ditanggapi oleh
kelompok yang mempresentasikan.
→ Bertanya atas presentasi tentang materi ungakapan-ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal yang dilakukan dan peserta didik lain diberi
kesempatan untuk menjawabnya.
CREATIVITY (KREATIVITAS)
→ Menyimpulkan tentang point-point penting yang muncul dalam
kegiatan pembelajaran yang baru dilakukan berupa :
Laporan hasil pengamatan secara tertulis tentang materi :
ungakapan-ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal
→ Menjawab pertanyaan tentang materi ungakapan-ungkapan memberi
dan meminta informasi terkait tempat wisata dan bangunan bersejarah
terkenal yang terdapat pada buku pegangan peserta didik atau lembar
kerja yang telah disediakan.
→ Bertanya tentang hal yang belum dipahami, atau guru melemparkan
beberapa pertanyaan kepada siswa berkaitan dengan materi
ungakapan-ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal yang akan selesai dipelajari
→ Menyelesaikan uji kompetensi untuk materi ungakapan-ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal yang terdapat pada buku pegangan peserta didik
atau pada lembar lerja yang telah disediakan secara individu untuk
mengecek penguasaan siswa terhadap materi pelajaran.
Catatan : Selama pembelajaran ungakapan-ungkapan memberi dan meminta informasi
terkait tempat wisata dan bangunan bersejarah terkenal berlangsung, guru mengamati
sikap siswa dalam pembelajaran yang meliputi sikap: nasionalisme, disiplin, rasa
percaya diri, berperilaku jujur, tangguh menghadapi masalah tanggungjawab, rasa ingin
tahu, peduli lingkungan
Kegiatan Penutup (10 Menit)
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Peserta didik :
● Membuat resume (CREATIVITY) dengan bimbingan guru tentang point-point penting
yang muncul dalam kegiatan pembelajaran tentang materi ungakapan-ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan bersejarah terkenal
yang baru dilakukan.
● Mengagendakan pekerjaan rumah untuk materi pelajaran ungakapan-ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan bersejarah terkenal
yang baru diselesaikan.
● Mengagendakan materi atau tugas projek/produk/portofolio/unjuk kerja yang harus
mempelajarai pada pertemuan berikutnya di luar jam sekolah atau dirumah.
Guru :
● Memeriksa pekerjaan siswa yang selesai langsung diperiksa untuk materi pelajaran
ungakapan-ungkapan memberi dan meminta informasi terkait tempat wisata dan
bangunan bersejarah terkenal
● Peserta didik yang selesai mengerjakan tugas projek/produk/portofolio/unjuk kerja
dengan benar diberi paraf serta diberi nomor urut peringkat, untuk penilaian tugas
● Memberikan penghargaan untuk materi pelajaran ungakapan-ungkapan memberi dan
meminta informasi terkait tempat wisata dan bangunan bersejarah terkenal kepada
kelompok yang memiliki kinerja dan kerjasama yang baik.
3. Pertemuan Ke-3 (2 x 45 Menit)
Kegiatan Pendahuluan (10 Menit)
Guru :
Orientasi
● Melakukan pembukaan dengan salam pembuka, memanjatkan syukur kepada Tuhan
YME dan berdoa untuk memulai pembelajaran
● Memeriksa kehadiran peserta didik sebagai sikap disiplin
● Menyiapkan fisik dan psikis peserta didik dalam mengawali kegiatan pembelajaran.
Aperpepsi
● Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan dengan
pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya
● Mengingatkan kembali materi prasyarat dengan bertanya.
● Mengajukan pertanyaan yang ada keterkaitannya dengan pelajaran yang akan dilakukan.
Motivasi
● Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan dipelajari
dalam kehidupan sehari-hari.
● Apabila materitema/projek ini kerjakan dengan baik dan sungguh-sungguh ini dikuasai
dengan baik, maka peserta didik diharapkan dapat menjelaskan tentang materi :
konteks penyampaian informasi terkait tempat wisata dan bangunan bersejarah
● Menyampaikan tujuan pembelajaran pada pertemuan yang berlangsung
● Mengajukan pertanyaan
Pemberian Acuan
● Memberitahukan materi pelajaran yang akan dibahas pada pertemuan saat itu.
● Memberitahukan tentang kompetensi inti, kompetensi dasar, indikator, dan KKM pada
pertemuan yang berlangsung
● Pembagian kelompok belajar
● Menjelaskan mekanisme pelaksanaan pengalaman belajar sesuai dengan
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langkah-langkah pembelajaran.
Kegiatan Inti ( 70 Menit )
Sintak Model
Pembelajaran
Kegiatan Pembelajaran
Stimulation
(stimullasi/
pemberian
rangsangan)
KEGIATAN LITERASI
Peserta didik diberi motivasi atau rangsangan untuk memusatkan perhatian
pada topik materi konteks penyampaian informasi terkait tempat wisata dan
bangunan bersejarah dengan cara :
→ Melihat (tanpa atau dengan Alat)
Menayangkan gambar/foto/video yang relevan.
→ Mengamati
● Lembar kerja materi konteks penyampaian informasi terkait tempat
wisata dan bangunan bersejarah
● Pemberian contoh-contoh materi konteks penyampaian informasi
terkait tempat wisata dan bangunan bersejarah untuk dapat
dikembangkan peserta didik, dari media interaktif, dsb
→ Membaca.
Kegiatan literasi ini dilakukan di rumah dan di sekolah dengan
membaca materi dari buku paket atau buku-buku penunjang lain, dari
internet/materi yang berhubungan dengan konteks penyampaian
informasi terkait tempat wisata dan bangunan bersejarah
→ Menulis
Menulis resume dari hasil pengamatan dan bacaan terkait konteks
penyampaian informasi terkait tempat wisata dan bangunan bersejarah
→ Mendengar
Pemberian materi konteks penyampaian informasi terkait tempat
wisata dan bangunan bersejarah oleh guru.
→ Menyimak
Penjelasan pengantar kegiatan secara garis besar/global tentang materi
pelajaran mengenai materi :
konteks penyampaian informasi terkait tempat wisata dan bangunan
bersejarah
untuk melatih rasa syukur, kesungguhan dan kedisiplinan, ketelitian,
mencari informasi.
Problem
statemen
(pertanyaan/
identifikasi
masalah)
CRITICAL THINKING (BERPIKIR KRITIK)
Guru memberikan kesempatan pada peserta didik untuk mengidentifikasi
sebanyak mungkin pertanyaan yang berkaitan dengan gambar yang
disajikan dan akan dijawab melalui kegiatan belajar, contohnya :
→ Mengajukan pertanyaan tentang materi :
konteks penyampaian informasi terkait tempat wisata dan bangunan
bersejarah
yang tidak dipahami dari apa yang diamati atau pertanyaan untuk
mendapatkan informasi tambahan tentang apa yang diamati (dimulai dari
pertanyaan faktual sampai ke pertanyaan yang bersifat hipotetik) untuk
mengembangkan kreativitas, rasa ingin tahu, kemampuan merumuskan
pertanyaan untuk membentuk pikiran kritis yang perlu untuk hidup cerdas
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dan belajar sepanjang hayat.
Data
collection
(pengumpulan
data)
KEGIATAN LITERASI
Peserta didik mengumpulkan informasi yang relevan untuk menjawab
pertanyan yang telah diidentifikasi melalui kegiatan:
→ Mengamati obyek/kejadian
Mengamati dengan seksama materi konteks penyampaian informasi
terkait tempat wisata dan bangunan bersejarah yang sedang dipelajari
dalam bentuk gambar/video/slide presentasi yang disajikan dan
mencoba menginterprestasikannya.
→ Membaca sumber lain selain buku teks
Secara disiplin melakukan kegiatan literasi dengan mencari dan
membaca berbagai referensi dari berbagai sumber guna menambah
pengetahuan dan pemahaman tentang materi konteks penyampaian
informasi terkait tempat wisata dan bangunan bersejarah yang sedang
dipelajari.
→ Aktivitas
Menyusun daftar pertanyaan atas hal-hal yang belum dapat dipahami
dari kegiatan mengmati dan membaca yang akan diajukan kepada
guru berkaitan dengan materi konteks penyampaian informasi terkait
tempat wisata dan bangunan bersejarah yang sedang dipelajari.
→ Wawancara/tanya jawab dengan nara sumber
Mengajukan pertanyaan berkaiatan dengan materi konteks
penyampaian informasi terkait tempat wisata dan bangunan bersejarah
yang telah disusun dalam daftar pertanyaan kepada guru.
COLLABORATION (KERJASAMA)
Peserta didik dibentuk dalam beberapa kelompok untuk:
→ Mendiskusikan
Peserta didik dan guru secara bersama-sama membahas contoh dalam
buku paket mengenai materi konteks penyampaian informasi terkait
tempat wisata dan bangunan bersejarah
→ Mengumpulkan informasi
Mencatat semua informasi tentang materi konteks penyampaian
informasi terkait tempat wisata dan bangunan bersejarah yang telah
diperoleh pada buku catatan dengan tulisan yang rapi dan
menggunakan bahasa Indonesia yang baik dan benar.
→ Mempresentasikan ulang
Peserta didik mengkomunikasikan secara lisan atau mempresentasikan
materi dengan rasa percaya diri konteks penyampaian informasi
terkait tempat wisata dan bangunan bersejarah sesuai dengan
pemahamannya.
→ Saling tukar informasi tentang materi :
konteks penyampaian informasi terkait tempat wisata dan bangunan
bersejarah
dengan ditanggapi aktif oleh peserta didik dari kelompok lainnya sehingga
diperoleh sebuah pengetahuan baru yang dapat dijadikan sebagai bahan
diskusi kelompok kemudian, dengan menggunakan metode ilmiah yang
terdapat pada buku pegangan peserta didik atau pada lembar kerja yang
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disediakan dengan cermat untuk mengembangkan sikap teliti, jujur, sopan,
menghargai pendapat orang lain, kemampuan berkomunikasi, menerapkan
kemampuan mengumpulkan informasi melalui berbagai cara yang
dipelajari, mengembangkan kebiasaan belajar dan belajar sepanjang hayat.
Data
processing
(pengolahan
Data)
COLLABORATION (KERJASAMA) dan CRITICAL THINKING
(BERPIKIR KRITIK)
Peserta didik dalam kelompoknya berdiskusi mengolah data hasil
pengamatan dengan cara :
→ Berdiskusi tentang data dari Materi :
konteks penyampaian informasi terkait tempat wisata dan bangunan
bersejarah
→ Mengolah informasi dari materi konteks penyampaian informasi
terkait tempat wisata dan bangunan bersejarah yang sudah
dikumpulkan dari hasil kegiatan/pertemuan sebelumnya mau pun hasil
dari kegiatan mengamati dan kegiatan mengumpulkan informasi yang
sedang berlangsung dengan bantuan pertanyaan-pertanyaan pada
lembar kerja.
→ Peserta didik mengerjakan beberapa soal mengenai materi konteks
penyampaian informasi terkait tempat wisata dan bangunan bersejarah
Verification
(pembuktian)
CRITICAL THINKING (BERPIKIR KRITIK)
Peserta didik mendiskusikan hasil pengamatannya dan memverifikasi hasil
pengamatannya dengan data-data atau teori pada buku sumber melalui
kegiatan :
→ Menambah keluasan dan kedalaman sampai kepada pengolahan
informasi yang bersifat mencari solusi dari berbagai sumber yang
memiliki pendapat yang berbeda sampai kepada yang bertentangan
untuk mengembangkan sikap jujur, teliti, disiplin, taat aturan, kerja
keras, kemampuan menerapkan prosedur dan kemampuan berpikir
induktif serta deduktif dalam membuktikan tentang materi :
konteks penyampaian informasi terkait tempat wisata dan bangunan
bersejarah
antara lain dengan : Peserta didik dan guru secara bersama-sama
membahas jawaban soal-soal yang telah dikerjakan oleh peserta didik.
Generalization
(menarik
kesimpulan)
COMMUNICATION (BERKOMUNIKASI)
Peserta didik berdiskusi untuk menyimpulkan
→ Menyampaikan hasil diskusi tentang materi konteks penyampaian
informasi terkait tempat wisata dan bangunan bersejarah berupa
kesimpulan berdasarkan hasil analisis secara lisan, tertulis, atau media
lainnya untuk mengembangkan sikap jujur, teliti, toleransi,
kemampuan berpikir sistematis, mengungkapkan pendapat dengan
sopan.
→ Mempresentasikan hasil diskusi kelompok secara klasikal tentang
materi :
konteks penyampaian informasi terkait tempat wisata dan bangunan
bersejarah
→ Mengemukakan pendapat atas presentasi yang dilakukan tentanag
materi konteks penyampaian informasi terkait tempat wisata dan
bangunan bersejarah dan ditanggapi oleh kelompok yang
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mempresentasikan.
→ Bertanya atas presentasi tentang materi konteks penyampaian
informasi terkait tempat wisata dan bangunan bersejarah yang
dilakukan dan peserta didik lain diberi kesempatan untuk
menjawabnya.
CREATIVITY (KREATIVITAS)
→ Menyimpulkan tentang point-point penting yang muncul dalam
kegiatan pembelajaran yang baru dilakukan berupa :
Laporan hasil pengamatan secara tertulis tentang materi :
konteks penyampaian informasi terkait tempat wisata dan bangunan
bersejarah
→ Menjawab pertanyaan tentang materi konteks penyampaian
informasi terkait tempat wisata dan bangunan bersejarah yang terdapat
pada buku pegangan peserta didik atau lembar kerja yang telah
disediakan.
→ Bertanya tentang hal yang belum dipahami, atau guru melemparkan
beberapa pertanyaan kepada siswa berkaitan dengan materi konteks
penyampaian informasi terkait tempat wisata dan bangunan bersejarah
yang akan selesai dipelajari
→ Menyelesaikan uji kompetensi untuk materi konteks penyampaian
informasi terkait tempat wisata dan bangunan bersejarah yang terdapat
pada buku pegangan peserta didik atau pada lembar lerja yang telah
disediakan secara individu untuk mengecek penguasaan siswa
terhadap materi pelajaran.
Catatan : Selama pembelajaran konteks penyampaian informasi terkait tempat wisata
dan bangunan bersejarah berlangsung, guru mengamati sikap siswa dalam pembelajaran
yang meliputi sikap: nasionalisme, disiplin, rasa percaya diri, berperilaku jujur, tangguh
menghadapi masalah tanggungjawab, rasa ingin tahu, peduli lingkungan
Kegiatan Penutup (10 Menit)
Peserta didik :
● Membuat resume (CREATIVITY) dengan bimbingan guru tentang point-point penting
yang muncul dalam kegiatan pembelajaran tentang materi konteks penyampaian
informasi terkait tempat wisata dan bangunan bersejarah yang baru dilakukan.
● Mengagendakan pekerjaan rumah untuk materi pelajaran konteks penyampaian
informasi terkait tempat wisata dan bangunan bersejarah yang baru diselesaikan.
● Mengagendakan materi atau tugas projek/produk/portofolio/unjuk kerja yang harus
mempelajarai pada pertemuan berikutnya di luar jam sekolah atau dirumah.
Guru :
● Memeriksa pekerjaan siswa yang selesai langsung diperiksa untuk materi pelajaran
konteks penyampaian informasi terkait tempat wisata dan bangunan bersejarah
● Peserta didik yang selesai mengerjakan tugas projek/produk/portofolio/unjuk kerja
dengan benar diberi paraf serta diberi nomor urut peringkat, untuk penilaian tugas
● Memberikan penghargaan untuk materi pelajaran konteks penyampaian informasi
terkait tempat wisata dan bangunan bersejarah kepada kelompok yang memiliki kinerja
dan kerjasama yang baik.
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4. Pertemuan Ke-4 (2 x 45 Menit)
Kegiatan Pendahuluan (10 Menit)
Guru :
Orientasi
● Melakukan pembukaan dengan salam pembuka, memanjatkan syukur kepada Tuhan
YME dan berdoa untuk memulai pembelajaran
● Memeriksa kehadiran peserta didik sebagai sikap disiplin
● Menyiapkan fisik dan psikis peserta didik dalam mengawali kegiatan pembelajaran.
Aperpepsi
● Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan dengan
pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya
● Mengingatkan kembali materi prasyarat dengan bertanya.
● Mengajukan pertanyaan yang ada keterkaitannya dengan pelajaran yang akan dilakukan.
Motivasi
● Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan dipelajari
dalam kehidupan sehari-hari.
● Apabila materitema/projek ini kerjakan dengan baik dan sungguh-sungguh ini dikuasai
dengan baik, maka peserta didik diharapkan dapat menjelaskan tentang materi :
struktur teks ungkapan memberi dan meminta informasi terkait tempat wisata dan
bangunan bersejarah terkenal
● Menyampaikan tujuan pembelajaran pada pertemuan yang berlangsung
● Mengajukan pertanyaan
Pemberian Acuan
● Memberitahukan materi pelajaran yang akan dibahas pada pertemuan saat itu.
● Memberitahukan tentang kompetensi inti, kompetensi dasar, indikator, dan KKM pada
pertemuan yang berlangsung
● Pembagian kelompok belajar
● Menjelaskan mekanisme pelaksanaan pengalaman belajar sesuai dengan
langkah-langkah pembelajaran.
Kegiatan Inti ( 70 Menit )
Sintak Model
Pembelajaran
Kegiatan Pembelajaran
Stimulation
(stimullasi/
pemberian
rangsangan)
KEGIATAN LITERASI
Peserta didik diberi motivasi atau rangsangan untuk memusatkan perhatian
pada topik materi struktur teks ungkapan memberi dan meminta informasi
terkait tempat wisata dan bangunan bersejarah terkenal dengan cara :
→ Melihat (tanpa atau dengan Alat)
Menayangkan gambar/foto/video yang relevan.
→ Mengamati
● Lembar kerja materi struktur teks ungkapan memberi dan meminta
informasi terkait tempat wisata dan bangunan bersejarah terkenal
● Pemberian contoh-contoh materi struktur teks ungkapan memberi dan
meminta informasi terkait tempat wisata dan bangunan bersejarah
terkenal untuk dapat dikembangkan peserta didik, dari media
interaktif, dsb
→ Membaca.
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Kegiatan literasi ini dilakukan di rumah dan di sekolah dengan
membaca materi dari buku paket atau buku-buku penunjang lain, dari
internet/materi yang berhubungan dengan struktur teks ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal
→ Menulis
Menulis resume dari hasil pengamatan dan bacaan terkait struktur teks
ungkapan memberi dan meminta informasi terkait tempat wisata dan
bangunan bersejarah terkenal
→ Mendengar
Pemberian materi struktur teks ungkapan memberi dan meminta
informasi terkait tempat wisata dan bangunan bersejarah terkenal oleh
guru.
→ Menyimak
Penjelasan pengantar kegiatan secara garis besar/global tentang materi
pelajaran mengenai materi :
struktur teks ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal
untuk melatih rasa syukur, kesungguhan dan kedisiplinan, ketelitian,
mencari informasi.
Problem
statemen
(pertanyaan/
identifikasi
masalah)
CRITICAL THINKING (BERPIKIR KRITIK)
Guru memberikan kesempatan pada peserta didik untuk mengidentifikasi
sebanyak mungkin pertanyaan yang berkaitan dengan gambar yang
disajikan dan akan dijawab melalui kegiatan belajar, contohnya :
→ Mengajukan pertanyaan tentang materi :
struktur teks ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal
yang tidak dipahami dari apa yang diamati atau pertanyaan untuk
mendapatkan informasi tambahan tentang apa yang diamati (dimulai dari
pertanyaan faktual sampai ke pertanyaan yang bersifat hipotetik) untuk
mengembangkan kreativitas, rasa ingin tahu, kemampuan merumuskan
pertanyaan untuk membentuk pikiran kritis yang perlu untuk hidup cerdas
dan belajar sepanjang hayat.
Data
collection
(pengumpulan
data)
KEGIATAN LITERASI
Peserta didik mengumpulkan informasi yang relevan untuk menjawab
pertanyan yang telah diidentifikasi melalui kegiatan:
→ Mengamati obyek/kejadian
Mengamati dengan seksama materi struktur teks ungkapan memberi
dan meminta informasi terkait tempat wisata dan bangunan bersejarah
terkenal yang sedang dipelajari dalam bentuk gambar/video/slide
presentasi yang disajikan dan mencoba menginterprestasikannya.
→ Membaca sumber lain selain buku teks
Secara disiplin melakukan kegiatan literasi dengan mencari dan
membaca berbagai referensi dari berbagai sumber guna menambah
pengetahuan dan pemahaman tentang materi struktur teks ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal yang sedang dipelajari.
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→ Aktivitas
Menyusun daftar pertanyaan atas hal-hal yang belum dapat dipahami
dari kegiatan mengmati dan membaca yang akan diajukan kepada
guru berkaitan dengan materi struktur teks ungkapan memberi dan
meminta informasi terkait tempat wisata dan bangunan bersejarah
terkenal yang sedang dipelajari.
→ Wawancara/tanya jawab dengan nara sumber
Mengajukan pertanyaan berkaiatan dengan materi struktur teks
ungkapan memberi dan meminta informasi terkait tempat wisata dan
bangunan bersejarah terkenal yang telah disusun dalam daftar
pertanyaan kepada guru.
COLLABORATION (KERJASAMA)
Peserta didik dibentuk dalam beberapa kelompok untuk:
→ Mendiskusikan
Peserta didik dan guru secara bersama-sama membahas contoh dalam
buku paket mengenai materi struktur teks ungkapan memberi dan
meminta informasi terkait tempat wisata dan bangunan bersejarah
terkenal
→ Mengumpulkan informasi
Mencatat semua informasi tentang materi struktur teks ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal yang telah diperoleh pada buku catatan dengan
tulisan yang rapi dan menggunakan bahasa Indonesia yang baik dan
benar.
→ Mempresentasikan ulang
Peserta didik mengkomunikasikan secara lisan atau mempresentasikan
materi dengan rasa percaya diri struktur teks ungkapan memberi dan
meminta informasi terkait tempat wisata dan bangunan bersejarah
terkenal sesuai dengan pemahamannya.
→ Saling tukar informasi tentang materi :
struktur teks ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal
dengan ditanggapi aktif oleh peserta didik dari kelompok lainnya sehingga
diperoleh sebuah pengetahuan baru yang dapat dijadikan sebagai bahan
diskusi kelompok kemudian, dengan menggunakan metode ilmiah yang
terdapat pada buku pegangan peserta didik atau pada lembar kerja yang
disediakan dengan cermat untuk mengembangkan sikap teliti, jujur, sopan,
menghargai pendapat orang lain, kemampuan berkomunikasi, menerapkan
kemampuan mengumpulkan informasi melalui berbagai cara yang
dipelajari, mengembangkan kebiasaan belajar dan belajar sepanjang hayat.
Data
processing
(pengolahan
Data)
COLLABORATION (KERJASAMA) dan CRITICAL THINKING
(BERPIKIR KRITIK)
Peserta didik dalam kelompoknya berdiskusi mengolah data hasil
pengamatan dengan cara :
→ Berdiskusi tentang data dari Materi :
struktur teks ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal
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→ Mengolah informasi dari materi struktur teks ungkapan memberi dan
meminta informasi terkait tempat wisata dan bangunan bersejarah
terkenal yang sudah dikumpulkan dari hasil kegiatan/pertemuan
sebelumnya mau pun hasil dari kegiatan mengamati dan kegiatan
mengumpulkan informasi yang sedang berlangsung dengan bantuan
pertanyaan-pertanyaan pada lembar kerja.
→ Peserta didik mengerjakan beberapa soal mengenai materi struktur
teks ungkapan memberi dan meminta informasi terkait tempat wisata
dan bangunan bersejarah terkenal
Verification
(pembuktian)
CRITICAL THINKING (BERPIKIR KRITIK)
Peserta didik mendiskusikan hasil pengamatannya dan memverifikasi hasil
pengamatannya dengan data-data atau teori pada buku sumber melalui
kegiatan :
→ Menambah keluasan dan kedalaman sampai kepada pengolahan
informasi yang bersifat mencari solusi dari berbagai sumber yang
memiliki pendapat yang berbeda sampai kepada yang bertentangan
untuk mengembangkan sikap jujur, teliti, disiplin, taat aturan, kerja
keras, kemampuan menerapkan prosedur dan kemampuan berpikir
induktif serta deduktif dalam membuktikan tentang materi :
struktur teks ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal
antara lain dengan : Peserta didik dan guru secara bersama-sama
membahas jawaban soal-soal yang telah dikerjakan oleh peserta didik.
Generalization
(menarik
kesimpulan)
COMMUNICATION (BERKOMUNIKASI)
Peserta didik berdiskusi untuk menyimpulkan
→ Menyampaikan hasil diskusi tentang materi struktur teks ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal berupa kesimpulan berdasarkan hasil analisis
secara lisan, tertulis, atau media lainnya untuk mengembangkan sikap
jujur, teliti, toleransi, kemampuan berpikir sistematis, mengungkapkan
pendapat dengan sopan.
→ Mempresentasikan hasil diskusi kelompok secara klasikal tentang
materi :
struktur teks ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal
→ Mengemukakan pendapat atas presentasi yang dilakukan tentanag
materi struktur teks ungkapan memberi dan meminta informasi
terkait tempat wisata dan bangunan bersejarah terkenal dan ditanggapi
oleh kelompok yang mempresentasikan.
→ Bertanya atas presentasi tentang materi struktur teks ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal yang dilakukan dan peserta didik lain diberi
kesempatan untuk menjawabnya.
CREATIVITY (KREATIVITAS)
→ Menyimpulkan tentang point-point penting yang muncul dalam
kegiatan pembelajaran yang baru dilakukan berupa :
146
Laporan hasil pengamatan secara tertulis tentang materi :
struktur teks ungkapan memberi dan meminta informasi terkait tempat
wisata dan bangunan bersejarah terkenal
→ Menjawab pertanyaan tentang materi struktur teks ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal yang terdapat pada buku pegangan peserta didik
atau lembar kerja yang telah disediakan.
→ Bertanya tentang hal yang belum dipahami, atau guru melemparkan
beberapa pertanyaan kepada siswa berkaitan dengan materi struktur
teks ungkapan memberi dan meminta informasi terkait tempat wisata
dan bangunan bersejarah terkenal yang akan selesai dipelajari
→ Menyelesaikan uji kompetensi untuk materi struktur teks ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal yang terdapat pada buku pegangan peserta didik
atau pada lembar lerja yang telah disediakan secara individu untuk
mengecek penguasaan siswa terhadap materi pelajaran.
Catatan : Selama pembelajaran struktur teks ungkapan memberi dan meminta
informasi terkait tempat wisata dan bangunan bersejarah terkenal berlangsung, guru
mengamati sikap siswa dalam pembelajaran yang meliputi sikap: nasionalisme, disiplin,
rasa percaya diri, berperilaku jujur, tangguh menghadapi masalah tanggungjawab, rasa
ingin tahu, peduli lingkungan
Kegiatan Penutup (10 Menit)
Peserta didik :
● Membuat resume (CREATIVITY) dengan bimbingan guru tentang point-point penting
yang muncul dalam kegiatan pembelajaran tentang materi struktur teks ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan bersejarah terkenal
yang baru dilakukan.
● Mengagendakan pekerjaan rumah untuk materi pelajaran struktur teks ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan bersejarah terkenal
yang baru diselesaikan.
● Mengagendakan materi atau tugas projek/produk/portofolio/unjuk kerja yang harus
mempelajarai pada pertemuan berikutnya di luar jam sekolah atau dirumah.
Guru :
● Memeriksa pekerjaan siswa yang selesai langsung diperiksa untuk materi pelajaran
struktur teks ungkapan memberi dan meminta informasi terkait tempat wisata dan
bangunan bersejarah terkenal
● Peserta didik yang selesai mengerjakan tugas projek/produk/portofolio/unjuk kerja
dengan benar diberi paraf serta diberi nomor urut peringkat, untuk penilaian tugas
● Memberikan penghargaan untuk materi pelajaran struktur teks ungkapan memberi dan
meminta informasi terkait tempat wisata dan bangunan bersejarah terkenal kepada
kelompok yang memiliki kinerja dan kerjasama yang baik.
5. Pertemuan Ke-5 (2 x 45 Menit)
Kegiatan Pendahuluan (10 Menit)
Guru :
Orientasi
● Melakukan pembukaan dengan salam pembuka, memanjatkan syukur kepada Tuhan
YME dan berdoa untuk memulai pembelajaran
● Memeriksa kehadiran peserta didik sebagai sikap disiplin
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● Menyiapkan fisik dan psikis peserta didik dalam mengawali kegiatan pembelajaran.
Aperpepsi
● Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan dengan
pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya
● Mengingatkan kembali materi prasyarat dengan bertanya.
● Mengajukan pertanyaan yang ada keterkaitannya dengan pelajaran yang akan dilakukan.
Motivasi
● Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan dipelajari
dalam kehidupan sehari-hari.
● Apabila materitema/projek ini kerjakan dengan baik dan sungguh-sungguh ini dikuasai
dengan baik, maka peserta didik diharapkan dapat menjelaskan tentang materi :
unsur kebahasaan dari ungkapan memberi dan meminta informasi terkait tempat wisata
dan bangunan bersejarah terkenal
● Menyampaikan tujuan pembelajaran pada pertemuan yang berlangsung
● Mengajukan pertanyaan
Pemberian Acuan
● Memberitahukan materi pelajaran yang akan dibahas pada pertemuan saat itu.
● Memberitahukan tentang kompetensi inti, kompetensi dasar, indikator, dan KKM pada
pertemuan yang berlangsung
● Pembagian kelompok belajar
● Menjelaskan mekanisme pelaksanaan pengalaman belajar sesuai dengan
langkah-langkah pembelajaran.
Kegiatan Inti ( 70 Menit )
Sintak Model
Pembelajaran
Kegiatan Pembelajaran
Stimulation
(stimullasi/
pemberian
rangsangan)
KEGIATAN LITERASI
Peserta didik diberi motivasi atau rangsangan untuk memusatkan perhatian
pada topik materi unsur kebahasaan dari ungkapan memberi dan meminta
informasi terkait tempat wisata dan bangunan bersejarah terkenal dengan
cara :
→ Melihat (tanpa atau dengan Alat)
Menayangkan gambar/foto/video yang relevan.
→ Mengamati
● Lembar kerja materi unsur kebahasaan dari ungkapan memberi dan
meminta informasi terkait tempat wisata dan bangunan bersejarah
terkenal
● Pemberian contoh-contoh materi unsur kebahasaan dari ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal untuk dapat dikembangkan peserta didik, dari
media interaktif, dsb
→ Membaca.
Kegiatan literasi ini dilakukan di rumah dan di sekolah dengan
membaca materi dari buku paket atau buku-buku penunjang lain, dari
internet/materi yang berhubungan dengan unsur kebahasaan dari
ungkapan memberi dan meminta informasi terkait tempat wisata dan
bangunan bersejarah terkenal
→ Menulis
Menulis resume dari hasil pengamatan dan bacaan terkait unsur
kebahasaan dari ungkapan memberi dan meminta informasi terkait
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tempat wisata dan bangunan bersejarah terkenal
→ Mendengar
Pemberian materi unsur kebahasaan dari ungkapan memberi dan
meminta informasi terkait tempat wisata dan bangunan bersejarah
terkenal oleh guru.
→ Menyimak
Penjelasan pengantar kegiatan secara garis besar/global tentang materi
pelajaran mengenai materi :
unsur kebahasaan dari ungkapan memberi dan meminta informasi
terkait tempat wisata dan bangunan bersejarah terkenal
untuk melatih rasa syukur, kesungguhan dan kedisiplinan, ketelitian,
mencari informasi.
Problem
statemen
(pertanyaan/
identifikasi
masalah)
CRITICAL THINKING (BERPIKIR KRITIK)
Guru memberikan kesempatan pada peserta didik untuk mengidentifikasi
sebanyak mungkin pertanyaan yang berkaitan dengan gambar yang
disajikan dan akan dijawab melalui kegiatan belajar, contohnya :
→ Mengajukan pertanyaan tentang materi :
unsur kebahasaan dari ungkapan memberi dan meminta informasi
terkait tempat wisata dan bangunan bersejarah terkenal
yang tidak dipahami dari apa yang diamati atau pertanyaan untuk
mendapatkan informasi tambahan tentang apa yang diamati (dimulai dari
pertanyaan faktual sampai ke pertanyaan yang bersifat hipotetik) untuk
mengembangkan kreativitas, rasa ingin tahu, kemampuan merumuskan
pertanyaan untuk membentuk pikiran kritis yang perlu untuk hidup cerdas
dan belajar sepanjang hayat.
Data
collection
(pengumpulan
data)
KEGIATAN LITERASI
Peserta didik mengumpulkan informasi yang relevan untuk menjawab
pertanyan yang telah diidentifikasi melalui kegiatan:
→ Mengamati obyek/kejadian
Mengamati dengan seksama materi unsur kebahasaan dari ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal yang sedang dipelajari dalam bentuk
gambar/video/slide presentasi yang disajikan dan mencoba
menginterprestasikannya.
→ Membaca sumber lain selain buku teks
Secara disiplin melakukan kegiatan literasi dengan mencari dan
membaca berbagai referensi dari berbagai sumber guna menambah
pengetahuan dan pemahaman tentang materi unsur kebahasaan dari
ungkapan memberi dan meminta informasi terkait tempat wisata dan
bangunan bersejarah terkenal yang sedang dipelajari.
→ Aktivitas
Menyusun daftar pertanyaan atas hal-hal yang belum dapat dipahami
dari kegiatan mengmati dan membaca yang akan diajukan kepada
guru berkaitan dengan materi unsur kebahasaan dari ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal yang sedang dipelajari.
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→ Wawancara/tanya jawab dengan nara sumber
Mengajukan pertanyaan berkaiatan dengan materi unsur kebahasaan
dari ungkapan memberi dan meminta informasi terkait tempat wisata
dan bangunan bersejarah terkenal yang telah disusun dalam daftar
pertanyaan kepada guru.
COLLABORATION (KERJASAMA)
Peserta didik dibentuk dalam beberapa kelompok untuk:
→ Mendiskusikan
Peserta didik dan guru secara bersama-sama membahas contoh dalam
buku paket mengenai materi unsur kebahasaan dari ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal
→ Mengumpulkan informasi
Mencatat semua informasi tentang materi unsur kebahasaan dari
ungkapan memberi dan meminta informasi terkait tempat wisata dan
bangunan bersejarah terkenal yang telah diperoleh pada buku catatan
dengan tulisan yang rapi dan menggunakan bahasa Indonesia yang
baik dan benar.
→ Mempresentasikan ulang
Peserta didik mengkomunikasikan secara lisan atau mempresentasikan
materi dengan rasa percaya diri unsur kebahasaan dari ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal sesuai dengan pemahamannya.
→ Saling tukar informasi tentang materi :
unsur kebahasaan dari ungkapan memberi dan meminta informasi
terkait tempat wisata dan bangunan bersejarah terkenal
dengan ditanggapi aktif oleh peserta didik dari kelompok lainnya sehingga
diperoleh sebuah pengetahuan baru yang dapat dijadikan sebagai bahan
diskusi kelompok kemudian, dengan menggunakan metode ilmiah yang
terdapat pada buku pegangan peserta didik atau pada lembar kerja yang
disediakan dengan cermat untuk mengembangkan sikap teliti, jujur, sopan,
menghargai pendapat orang lain, kemampuan berkomunikasi, menerapkan
kemampuan mengumpulkan informasi melalui berbagai cara yang
dipelajari, mengembangkan kebiasaan belajar dan belajar sepanjang hayat.
Data
processing
(pengolahan
Data)
COLLABORATION (KERJASAMA) dan CRITICAL THINKING
(BERPIKIR KRITIK)
Peserta didik dalam kelompoknya berdiskusi mengolah data hasil
pengamatan dengan cara :
→ Berdiskusi tentang data dari Materi :
unsur kebahasaan dari ungkapan memberi dan meminta informasi
terkait tempat wisata dan bangunan bersejarah terkenal
→ Mengolah informasi dari materi unsur kebahasaan dari ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal yang sudah dikumpulkan dari hasil
kegiatan/pertemuan sebelumnya mau pun hasil dari kegiatan
mengamati dan kegiatan mengumpulkan informasi yang sedang
berlangsung dengan bantuan pertanyaan-pertanyaan pada lembar
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kerja.
→ Peserta didik mengerjakan beberapa soal mengenai materi unsur
kebahasaan dari ungkapan memberi dan meminta informasi terkait
tempat wisata dan bangunan bersejarah terkenal
Verification
(pembuktian)
CRITICAL THINKING (BERPIKIR KRITIK)
Peserta didik mendiskusikan hasil pengamatannya dan memverifikasi hasil
pengamatannya dengan data-data atau teori pada buku sumber melalui
kegiatan :
→ Menambah keluasan dan kedalaman sampai kepada pengolahan
informasi yang bersifat mencari solusi dari berbagai sumber yang
memiliki pendapat yang berbeda sampai kepada yang bertentangan
untuk mengembangkan sikap jujur, teliti, disiplin, taat aturan, kerja
keras, kemampuan menerapkan prosedur dan kemampuan berpikir
induktif serta deduktif dalam membuktikan tentang materi :
unsur kebahasaan dari ungkapan memberi dan meminta informasi
terkait tempat wisata dan bangunan bersejarah terkenal
antara lain dengan : Peserta didik dan guru secara bersama-sama
membahas jawaban soal-soal yang telah dikerjakan oleh peserta didik.
Generalization
(menarik
kesimpulan)
COMMUNICATION (BERKOMUNIKASI)
Peserta didik berdiskusi untuk menyimpulkan
→ Menyampaikan hasil diskusi tentang materi unsur kebahasaan dari
ungkapan memberi dan meminta informasi terkait tempat wisata dan
bangunan bersejarah terkenal berupa kesimpulan berdasarkan hasil
analisis secara lisan, tertulis, atau media lainnya untuk
mengembangkan sikap jujur, teliti, toleransi, kemampuan berpikir
sistematis, mengungkapkan pendapat dengan sopan.
→ Mempresentasikan hasil diskusi kelompok secara klasikal tentang
materi :
unsur kebahasaan dari ungkapan memberi dan meminta informasi
terkait tempat wisata dan bangunan bersejarah terkenal
→ Mengemukakan pendapat atas presentasi yang dilakukan tentanag
materi unsur kebahasaan dari ungkapan memberi dan meminta
informasi terkait tempat wisata dan bangunan bersejarah terkenal dan
ditanggapi oleh kelompok yang mempresentasikan.
→ Bertanya atas presentasi tentang materi unsur kebahasaan dari
ungkapan memberi dan meminta informasi terkait tempat wisata dan
bangunan bersejarah terkenal yang dilakukan dan peserta didik lain
diberi kesempatan untuk menjawabnya.
CREATIVITY (KREATIVITAS)
→ Menyimpulkan tentang point-point penting yang muncul dalam
kegiatan pembelajaran yang baru dilakukan berupa :
Laporan hasil pengamatan secara tertulis tentang materi :
unsur kebahasaan dari ungkapan memberi dan meminta informasi
terkait tempat wisata dan bangunan bersejarah terkenal
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→ Menjawab pertanyaan tentang materi unsur kebahasaan dari
ungkapan memberi dan meminta informasi terkait tempat wisata dan
bangunan bersejarah terkenal yang terdapat pada buku pegangan
peserta didik atau lembar kerja yang telah disediakan.
→ Bertanya tentang hal yang belum dipahami, atau guru melemparkan
beberapa pertanyaan kepada siswa berkaitan dengan materi unsur
kebahasaan dari ungkapan memberi dan meminta informasi terkait
tempat wisata dan bangunan bersejarah terkenal yang akan selesai
dipelajari
→ Menyelesaikan uji kompetensi untuk materi unsur kebahasaan dari
ungkapan memberi dan meminta informasi terkait tempat wisata dan
bangunan bersejarah terkenal yang terdapat pada buku pegangan
peserta didik atau pada lembar lerja yang telah disediakan secara
individu untuk mengecek penguasaan siswa terhadap materi pelajaran.
Catatan : Selama pembelajaran unsur kebahasaan dari ungkapan memberi dan meminta
informasi terkait tempat wisata dan bangunan bersejarah terkenal berlangsung, guru
mengamati sikap siswa dalam pembelajaran yang meliputi sikap: nasionalisme, disiplin,
rasa percaya diri, berperilaku jujur, tangguh menghadapi masalah tanggungjawab, rasa
ingin tahu, peduli lingkungan
Kegiatan Penutup (10 Menit)
Peserta didik :
● Membuat resume (CREATIVITY) dengan bimbingan guru tentang point-point penting
yang muncul dalam kegiatan pembelajaran tentang materi unsur kebahasaan dari
ungkapan memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal yang baru dilakukan.
● Mengagendakan pekerjaan rumah untuk materi pelajaran unsur kebahasaan dari
ungkapan memberi dan meminta informasi terkait tempat wisata dan bangunan
bersejarah terkenal yang baru diselesaikan.
● Mengagendakan materi atau tugas projek/produk/portofolio/unjuk kerja yang harus
mempelajarai pada pertemuan berikutnya di luar jam sekolah atau dirumah.
Guru :
● Memeriksa pekerjaan siswa yang selesai langsung diperiksa untuk materi pelajaran
unsur kebahasaan dari ungkapan memberi dan meminta informasi terkait tempat wisata
dan bangunan bersejarah terkenal
● Peserta didik yang selesai mengerjakan tugas projek/produk/portofolio/unjuk kerja
dengan benar diberi paraf serta diberi nomor urut peringkat, untuk penilaian tugas
● Memberikan penghargaan untuk materi pelajaran unsur kebahasaan dari ungkapan
memberi dan meminta informasi terkait tempat wisata dan bangunan bersejarah terkenal
kepada kelompok yang memiliki kinerja dan kerjasama yang baik.
6. Pertemuan Ke-6 (2 x 45 Menit)
Kegiatan Pendahuluan (10 Menit)
Guru :
Orientasi
● Melakukan pembukaan dengan salam pembuka, memanjatkan syukur kepada Tuhan
YME dan berdoa untuk memulai pembelajaran
● Memeriksa kehadiran peserta didik sebagai sikap disiplin
● Menyiapkan fisik dan psikis peserta didik dalam mengawali kegiatan pembelajaran.
Aperpepsi
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● Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan dengan
pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya
● Mengingatkan kembali materi prasyarat dengan bertanya.
● Mengajukan pertanyaan yang ada keterkaitannya dengan pelajaran yang akan dilakukan.
Motivasi
● Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan dipelajari
dalam kehidupan sehari-hari.
● Apabila materitema/projek ini kerjakan dengan baik dan sungguh-sungguh ini dikuasai
dengan baik, maka peserta didik diharapkan dapat menjelaskan tentang materi :
makna teks deskriptif terkait tempat wisata dan bangunan bersejarah terkenal
● Menyampaikan tujuan pembelajaran pada pertemuan yang berlangsung
● Mengajukan pertanyaan
Pemberian Acuan
● Memberitahukan materi pelajaran yang akan dibahas pada pertemuan saat itu.
● Memberitahukan tentang kompetensi inti, kompetensi dasar, indikator, dan KKM pada
pertemuan yang berlangsung
● Pembagian kelompok belajar
● Menjelaskan mekanisme pelaksanaan pengalaman belajar sesuai dengan
langkah-langkah pembelajaran.
Kegiatan Inti ( 70 Menit )
Sintak Model
Pembelajaran
Kegiatan Pembelajaran
Stimulation
(stimullasi/
pemberian
rangsangan)
KEGIATAN LITERASI
Peserta didik diberi motivasi atau rangsangan untuk memusatkan perhatian
pada topik materi makna teks deskriptif terkait tempat wisata dan bangunan
bersejarah terkenal dengan cara :
→ Melihat (tanpa atau dengan Alat)
Menayangkan gambar/foto/video yang relevan.
→ Mengamati
● Lembar kerja materi makna teks deskriptif terkait tempat wisata dan
bangunan bersejarah terkenal
● Pemberian contoh-contoh materi makna teks deskriptif terkait tempat
wisata dan bangunan bersejarah terkenal untuk dapat dikembangkan
peserta didik, dari media interaktif, dsb
→ Membaca.
Kegiatan literasi ini dilakukan di rumah dan di sekolah dengan
membaca materi dari buku paket atau buku-buku penunjang lain, dari
internet/materi yang berhubungan dengan makna teks deskriptif
terkait tempat wisata dan bangunan bersejarah terkenal
→ Menulis
Menulis resume dari hasil pengamatan dan bacaan terkait makna teks
deskriptif terkait tempat wisata dan bangunan bersejarah terkenal
→ Mendengar
Pemberian materi makna teks deskriptif terkait tempat wisata dan
bangunan bersejarah terkenal oleh guru.
→ Menyimak
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Penjelasan pengantar kegiatan secara garis besar/global tentang materi
pelajaran mengenai materi :
makna teks deskriptif terkait tempat wisata dan bangunan bersejarah
terkenal
untuk melatih rasa syukur, kesungguhan dan kedisiplinan, ketelitian,
mencari informasi.
Problem
statemen
(pertanyaan/
identifikasi
masalah)
CRITICAL THINKING (BERPIKIR KRITIK)
Guru memberikan kesempatan pada peserta didik untuk mengidentifikasi
sebanyak mungkin pertanyaan yang berkaitan dengan gambar yang
disajikan dan akan dijawab melalui kegiatan belajar, contohnya :
→ Mengajukan pertanyaan tentang materi :
makna teks deskriptif terkait tempat wisata dan bangunan bersejarah
terkenal
yang tidak dipahami dari apa yang diamati atau pertanyaan untuk
mendapatkan informasi tambahan tentang apa yang diamati (dimulai dari
pertanyaan faktual sampai ke pertanyaan yang bersifat hipotetik) untuk
mengembangkan kreativitas, rasa ingin tahu, kemampuan merumuskan
pertanyaan untuk membentuk pikiran kritis yang perlu untuk hidup cerdas
dan belajar sepanjang hayat.
Data
collection
(pengumpulan
data)
KEGIATAN LITERASI
Peserta didik mengumpulkan informasi yang relevan untuk menjawab
pertanyan yang telah diidentifikasi melalui kegiatan:
→ Mengamati obyek/kejadian
Mengamati dengan seksama materi makna teks deskriptif terkait
tempat wisata dan bangunan bersejarah terkenal yang sedang
dipelajari dalam bentuk gambar/video/slide presentasi yang disajikan
dan mencoba menginterprestasikannya.
→ Membaca sumber lain selain buku teks
Secara disiplin melakukan kegiatan literasi dengan mencari dan
membaca berbagai referensi dari berbagai sumber guna menambah
pengetahuan dan pemahaman tentang materi makna teks deskriptif
terkait tempat wisata dan bangunan bersejarah terkenal yang sedang
dipelajari.
→ Aktivitas
Menyusun daftar pertanyaan atas hal-hal yang belum dapat dipahami
dari kegiatan mengmati dan membaca yang akan diajukan kepada
guru berkaitan dengan materi makna teks deskriptif terkait tempat
wisata dan bangunan bersejarah terkenal yang sedang dipelajari.
→ Wawancara/tanya jawab dengan nara sumber
Mengajukan pertanyaan berkaiatan dengan materi makna teks
deskriptif terkait tempat wisata dan bangunan bersejarah terkenal yang
telah disusun dalam daftar pertanyaan kepada guru.
COLLABORATION (KERJASAMA)
Peserta didik dibentuk dalam beberapa kelompok untuk:
→ Mendiskusikan
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Peserta didik dan guru secara bersama-sama membahas contoh dalam
buku paket mengenai materi makna teks deskriptif terkait tempat
wisata dan bangunan bersejarah terkenal
→ Mengumpulkan informasi
Mencatat semua informasi tentang materi makna teks deskriptif terkait
tempat wisata dan bangunan bersejarah terkenal yang telah diperoleh
pada buku catatan dengan tulisan yang rapi dan menggunakan bahasa
Indonesia yang baik dan benar.
→ Mempresentasikan ulang
Peserta didik mengkomunikasikan secara lisan atau mempresentasikan
materi dengan rasa percaya diri makna teks deskriptif terkait tempat
wisata dan bangunan bersejarah terkenal sesuai dengan
pemahamannya.
→ Saling tukar informasi tentang materi :
makna teks deskriptif terkait tempat wisata dan bangunan bersejarah
terkenal
dengan ditanggapi aktif oleh peserta didik dari kelompok lainnya sehingga
diperoleh sebuah pengetahuan baru yang dapat dijadikan sebagai bahan
diskusi kelompok kemudian, dengan menggunakan metode ilmiah yang
terdapat pada buku pegangan peserta didik atau pada lembar kerja yang
disediakan dengan cermat untuk mengembangkan sikap teliti, jujur, sopan,
menghargai pendapat orang lain, kemampuan berkomunikasi, menerapkan
kemampuan mengumpulkan informasi melalui berbagai cara yang
dipelajari, mengembangkan kebiasaan belajar dan belajar sepanjang hayat.
Data
processing
(pengolahan
Data)
COLLABORATION (KERJASAMA) dan CRITICAL THINKING
(BERPIKIR KRITIK)
Peserta didik dalam kelompoknya berdiskusi mengolah data hasil
pengamatan dengan cara :
→ Berdiskusi tentang data dari Materi :
makna teks deskriptif terkait tempat wisata dan bangunan bersejarah
terkenal
→ Mengolah informasi dari materi makna teks deskriptif terkait tempat
wisata dan bangunan bersejarah terkenal yang sudah dikumpulkan
dari hasil kegiatan/pertemuan sebelumnya mau pun hasil dari kegiatan
mengamati dan kegiatan mengumpulkan informasi yang sedang
berlangsung dengan bantuan pertanyaan-pertanyaan pada lembar
kerja.
→ Peserta didik mengerjakan beberapa soal mengenai materi makna teks
deskriptif terkait tempat wisata dan bangunan bersejarah terkenal
Verification
(pembuktian)
CRITICAL THINKING (BERPIKIR KRITIK)
Peserta didik mendiskusikan hasil pengamatannya dan memverifikasi hasil
pengamatannya dengan data-data atau teori pada buku sumber melalui
kegiatan :
→ Menambah keluasan dan kedalaman sampai kepada pengolahan
informasi yang bersifat mencari solusi dari berbagai sumber yang
memiliki pendapat yang berbeda sampai kepada yang bertentangan
untuk mengembangkan sikap jujur, teliti, disiplin, taat aturan, kerja
keras, kemampuan menerapkan prosedur dan kemampuan berpikir
induktif serta deduktif dalam membuktikan tentang materi :
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makna teks deskriptif terkait tempat wisata dan bangunan bersejarah
terkenal
antara lain dengan : Peserta didik dan guru secara bersama-sama
membahas jawaban soal-soal yang telah dikerjakan oleh peserta didik.
Generalization
(menarik
kesimpulan)
COMMUNICATION (BERKOMUNIKASI)
Peserta didik berdiskusi untuk menyimpulkan
→ Menyampaikan hasil diskusi tentang materi makna teks deskriptif
terkait tempat wisata dan bangunan bersejarah terkenal berupa
kesimpulan berdasarkan hasil analisis secara lisan, tertulis, atau media
lainnya untuk mengembangkan sikap jujur, teliti, toleransi,
kemampuan berpikir sistematis, mengungkapkan pendapat dengan
sopan.
→ Mempresentasikan hasil diskusi kelompok secara klasikal tentang
materi :
makna teks deskriptif terkait tempat wisata dan bangunan bersejarah
terkenal
→ Mengemukakan pendapat atas presentasi yang dilakukan tentanag
materi makna teks deskriptif terkait tempat wisata dan bangunan
bersejarah terkenal dan ditanggapi oleh kelompok yang
mempresentasikan.
→ Bertanya atas presentasi tentang materi makna teks deskriptif terkait
tempat wisata dan bangunan bersejarah terkenal yang dilakukan dan
peserta didik lain diberi kesempatan untuk menjawabnya.
CREATIVITY (KREATIVITAS)
→ Menyimpulkan tentang point-point penting yang muncul dalam
kegiatan pembelajaran yang baru dilakukan berupa :
Laporan hasil pengamatan secara tertulis tentang materi :
makna teks deskriptif terkait tempat wisata dan bangunan bersejarah
terkenal
→ Menjawab pertanyaan tentang materi makna teks deskriptif terkait
tempat wisata dan bangunan bersejarah terkenal yang terdapat pada
buku pegangan peserta didik atau lembar kerja yang telah disediakan.
→ Bertanya tentang hal yang belum dipahami, atau guru melemparkan
beberapa pertanyaan kepada siswa berkaitan dengan materi makna
teks deskriptif terkait tempat wisata dan bangunan bersejarah terkenal
yang akan selesai dipelajari
→ Menyelesaikan uji kompetensi untuk materi makna teks deskriptif
terkait tempat wisata dan bangunan bersejarah terkenal yang terdapat
pada buku pegangan peserta didik atau pada lembar lerja yang telah
disediakan secara individu untuk mengecek penguasaan siswa
terhadap materi pelajaran.
Catatan : Selama pembelajaran makna teks deskriptif terkait tempat wisata dan
bangunan bersejarah terkenal berlangsung, guru mengamati sikap siswa dalam
pembelajaran yang meliputi sikap: nasionalisme, disiplin, rasa percaya diri, berperilaku
jujur, tangguh menghadapi masalah tanggungjawab, rasa ingin tahu, peduli lingkungan
Kegiatan Penutup (10 Menit)
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Peserta didik :
● Membuat resume (CREATIVITY) dengan bimbingan guru tentang point-point penting
yang muncul dalam kegiatan pembelajaran tentang materi makna teks deskriptif terkait
tempat wisata dan bangunan bersejarah terkenal yang baru dilakukan.
● Mengagendakan pekerjaan rumah untuk materi pelajaran makna teks deskriptif terkait
tempat wisata dan bangunan bersejarah terkenal yang baru diselesaikan.
● Mengagendakan materi atau tugas projek/produk/portofolio/unjuk kerja yang harus
mempelajarai pada pertemuan berikutnya di luar jam sekolah atau dirumah.
Guru :
● Memeriksa pekerjaan siswa yang selesai langsung diperiksa untuk materi pelajaran
makna teks deskriptif terkait tempat wisata dan bangunan bersejarah terkenal
● Peserta didik yang selesai mengerjakan tugas projek/produk/portofolio/unjuk kerja
dengan benar diberi paraf serta diberi nomor urut peringkat, untuk penilaian tugas
● Memberikan penghargaan untuk materi pelajaran makna teks deskriptif terkait tempat
wisata dan bangunan bersejarah terkenal kepada kelompok yang memiliki kinerja dan
kerjasama yang baik.
7. Pertemuan Ke-7 (2 x 45 Menit)
Kegiatan Pendahuluan (10 Menit)
Guru :
Orientasi
● Melakukan pembukaan dengan salam pembuka, memanjatkan syukur kepada Tuhan
YME dan berdoa untuk memulai pembelajaran
● Memeriksa kehadiran peserta didik sebagai sikap disiplin
● Menyiapkan fisik dan psikis peserta didik dalam mengawali kegiatan pembelajaran.
Aperpepsi
● Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan dengan
pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya
● Mengingatkan kembali materi prasyarat dengan bertanya.
● Mengajukan pertanyaan yang ada keterkaitannya dengan pelajaran yang akan dilakukan.
Motivasi
● Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan dipelajari
dalam kehidupan sehari-hari.
● Apabila materitema/projek ini kerjakan dengan baik dan sungguh-sungguh ini dikuasai
dengan baik, maka peserta didik diharapkan dapat menjelaskan tentang materi :
Kalimat dekalraif dan interogatif dalam tense yang benar
● Menyampaikan tujuan pembelajaran pada pertemuan yang berlangsung
● Mengajukan pertanyaan
Pemberian Acuan
● Memberitahukan materi pelajaran yang akan dibahas pada pertemuan saat itu.
● Memberitahukan tentang kompetensi inti, kompetensi dasar, indikator, dan KKM pada
pertemuan yang berlangsung
● Pembagian kelompok belajar
● Menjelaskan mekanisme pelaksanaan pengalaman belajar sesuai dengan
langkah-langkah pembelajaran.
Kegiatan Inti ( 70 Menit )
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Sintak Model
Pembelajaran
Kegiatan Pembelajaran
Stimulation
(stimullasi/
pemberian
rangsangan)
KEGIATAN LITERASI
Peserta didik diberi motivasi atau rangsangan untuk memusatkan perhatian
pada topik materi Kalimat dekalraif dan interogatif dalam tense yang benar
dengan cara :
→ Melihat (tanpa atau dengan Alat)
Menayangkan gambar/foto/video yang relevan.
→ Mengamati
● Lembar kerja materi Kalimat dekalraif dan interogatif dalam tense
yang benar
● Pemberian contoh-contoh materi Kalimat dekalraif dan interogatif
dalam tense yang benar untuk dapat dikembangkan peserta didik, dari
media interaktif, dsb
→ Membaca.
Kegiatan literasi ini dilakukan di rumah dan di sekolah dengan
membaca materi dari buku paket atau buku-buku penunjang lain, dari
internet/materi yang berhubungan dengan Kalimat dekalraif dan
interogatif dalam tense yang benar
→ Menulis
Menulis resume dari hasil pengamatan dan bacaan terkait Kalimat
dekalraif dan interogatif dalam tense yang benar
→ Mendengar
Pemberian materi Kalimat dekalraif dan interogatif dalam tense yang
benar oleh guru.
→ Menyimak
Penjelasan pengantar kegiatan secara garis besar/global tentang materi
pelajaran mengenai materi :
Kalimat dekalraif dan interogatif dalam tense yang benar
untuk melatih rasa syukur, kesungguhan dan kedisiplinan, ketelitian,
mencari informasi.
Problem
statemen
(pertanyaan/
identifikasi
masalah)
CRITICAL THINKING (BERPIKIR KRITIK)
Guru memberikan kesempatan pada peserta didik untuk mengidentifikasi
sebanyak mungkin pertanyaan yang berkaitan dengan gambar yang
disajikan dan akan dijawab melalui kegiatan belajar, contohnya :
→ Mengajukan pertanyaan tentang materi :
Kalimat dekalraif dan interogatif dalam tense yang benar
yang tidak dipahami dari apa yang diamati atau pertanyaan untuk
mendapatkan informasi tambahan tentang apa yang diamati (dimulai dari
pertanyaan faktual sampai ke pertanyaan yang bersifat hipotetik) untuk
mengembangkan kreativitas, rasa ingin tahu, kemampuan merumuskan
pertanyaan untuk membentuk pikiran kritis yang perlu untuk hidup cerdas
dan belajar sepanjang hayat.
Data
collection
(pengumpulan
KEGIATAN LITERASI
Peserta didik mengumpulkan informasi yang relevan untuk menjawab
pertanyan yang telah diidentifikasi melalui kegiatan:
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data) → Mengamati obyek/kejadian
Mengamati dengan seksama materi Kalimat dekalraif dan interogatif
dalam tense yang benar yang sedang dipelajari dalam bentuk
gambar/video/slide presentasi yang disajikan dan mencoba
menginterprestasikannya.
→ Membaca sumber lain selain buku teks
Secara disiplin melakukan kegiatan literasi dengan mencari dan
membaca berbagai referensi dari berbagai sumber guna menambah
pengetahuan dan pemahaman tentang materi Kalimat dekalraif dan
interogatif dalam tense yang benar yang sedang dipelajari.
→ Aktivitas
Menyusun daftar pertanyaan atas hal-hal yang belum dapat dipahami
dari kegiatan mengmati dan membaca yang akan diajukan kepada
guru berkaitan dengan materi Kalimat dekalraif dan interogatif dalam
tense yang benar yang sedang dipelajari.
→ Wawancara/tanya jawab dengan nara sumber
Mengajukan pertanyaan berkaiatan dengan materi Kalimat dekalraif
dan interogatif dalam tense yang benar yang telah disusun dalam
daftar pertanyaan kepada guru.
COLLABORATION (KERJASAMA)
Peserta didik dibentuk dalam beberapa kelompok untuk:
→ Mendiskusikan
Peserta didik dan guru secara bersama-sama membahas contoh dalam
buku paket mengenai materi Kalimat dekalraif dan interogatif dalam
tense yang benar
→ Mengumpulkan informasi
Mencatat semua informasi tentang materi Kalimat dekalraif dan
interogatif dalam tense yang benar yang telah diperoleh pada buku
catatan dengan tulisan yang rapi dan menggunakan bahasa Indonesia
yang baik dan benar.
→ Mempresentasikan ulang
Peserta didik mengkomunikasikan secara lisan atau mempresentasikan
materi dengan rasa percaya diri Kalimat dekalraif dan interogatif
dalam tense yang benar sesuai dengan pemahamannya.
→ Saling tukar informasi tentang materi :
Kalimat dekalraif dan interogatif dalam tense yang benar
dengan ditanggapi aktif oleh peserta didik dari kelompok lainnya sehingga
diperoleh sebuah pengetahuan baru yang dapat dijadikan sebagai bahan
diskusi kelompok kemudian, dengan menggunakan metode ilmiah yang
terdapat pada buku pegangan peserta didik atau pada lembar kerja yang
disediakan dengan cermat untuk mengembangkan sikap teliti, jujur, sopan,
menghargai pendapat orang lain, kemampuan berkomunikasi, menerapkan
kemampuan mengumpulkan informasi melalui berbagai cara yang
dipelajari, mengembangkan kebiasaan belajar dan belajar sepanjang hayat.
Data
processing
(pengolahan
COLLABORATION (KERJASAMA) dan CRITICAL THINKING
(BERPIKIR KRITIK)
Peserta didik dalam kelompoknya berdiskusi mengolah data hasil
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Data) pengamatan dengan cara :
→ Berdiskusi tentang data dari Materi :
Kalimat dekalraif dan interogatif dalam tense yang benar
→ Mengolah informasi dari materi Kalimat dekalraif dan interogatif
dalam tense yang benar yang sudah dikumpulkan dari hasil
kegiatan/pertemuan sebelumnya mau pun hasil dari kegiatan
mengamati dan kegiatan mengumpulkan informasi yang sedang
berlangsung dengan bantuan pertanyaan-pertanyaan pada lembar
kerja.
→ Peserta didik mengerjakan beberapa soal mengenai materi Kalimat
dekalraif dan interogatif dalam tense yang benar
Verification
(pembuktian)
CRITICAL THINKING (BERPIKIR KRITIK)
Peserta didik mendiskusikan hasil pengamatannya dan memverifikasi hasil
pengamatannya dengan data-data atau teori pada buku sumber melalui
kegiatan :
→ Menambah keluasan dan kedalaman sampai kepada pengolahan
informasi yang bersifat mencari solusi dari berbagai sumber yang
memiliki pendapat yang berbeda sampai kepada yang bertentangan
untuk mengembangkan sikap jujur, teliti, disiplin, taat aturan, kerja
keras, kemampuan menerapkan prosedur dan kemampuan berpikir
induktif serta deduktif dalam membuktikan tentang materi :
Kalimat dekalraif dan interogatif dalam tense yang benar
antara lain dengan : Peserta didik dan guru secara bersama-sama
membahas jawaban soal-soal yang telah dikerjakan oleh peserta didik.
Generalization
(menarik
kesimpulan)
COMMUNICATION (BERKOMUNIKASI)
Peserta didik berdiskusi untuk menyimpulkan
→ Menyampaikan hasil diskusi tentang materi Kalimat dekalraif dan
interogatif dalam tense yang benar berupa kesimpulan berdasarkan
hasil analisis secara lisan, tertulis, atau media lainnya untuk
mengembangkan sikap jujur, teliti, toleransi, kemampuan berpikir
sistematis, mengungkapkan pendapat dengan sopan.
→ Mempresentasikan hasil diskusi kelompok secara klasikal tentang
materi :
Kalimat dekalraif dan interogatif dalam tense yang benar
→ Mengemukakan pendapat atas presentasi yang dilakukan tentanag
materi Kalimat dekalraif dan interogatif dalam tense yang benar dan
ditanggapi oleh kelompok yang mempresentasikan.
→ Bertanya atas presentasi tentang materi Kalimat dekalraif dan
interogatif dalam tense yang benar yang dilakukan dan peserta didik
lain diberi kesempatan untuk menjawabnya.
CREATIVITY (KREATIVITAS)
→ Menyimpulkan tentang point-point penting yang muncul dalam
kegiatan pembelajaran yang baru dilakukan berupa :
Laporan hasil pengamatan secara tertulis tentang materi :
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Kalimat dekalraif dan interogatif dalam tense yang benar
→ Menjawab pertanyaan tentang materi Kalimat dekalraif dan
interogatif dalam tense yang benar yang terdapat pada buku pegangan
peserta didik atau lembar kerja yang telah disediakan.
→ Bertanya tentang hal yang belum dipahami, atau guru melemparkan
beberapa pertanyaan kepada siswa berkaitan dengan materi Kalimat
dekalraif dan interogatif dalam tense yang benar yang akan selesai
dipelajari
→ Menyelesaikan uji kompetensi untuk materi Kalimat dekalraif dan
interogatif dalam tense yang benar yang terdapat pada buku pegangan
peserta didik atau pada lembar lerja yang telah disediakan secara
individu untuk mengecek penguasaan siswa terhadap materi pelajaran.
Catatan : Selama pembelajaran Kalimat dekalraif dan interogatif dalam tense yang
benar berlangsung, guru mengamati sikap siswa dalam pembelajaran yang meliputi sikap:
nasionalisme, disiplin, rasa percaya diri, berperilaku jujur, tangguh menghadapi
masalah tanggungjawab, rasa ingin tahu, peduli lingkungan
Kegiatan Penutup (10 Menit)
Peserta didik :
● Membuat resume (CREATIVITY) dengan bimbingan guru tentang point-point penting
yang muncul dalam kegiatan pembelajaran tentang materi Kalimat dekalraif dan
interogatif dalam tense yang benar yang baru dilakukan.
● Mengagendakan pekerjaan rumah untuk materi pelajaran Kalimat dekalraif dan
interogatif dalam tense yang benar yang baru diselesaikan.
● Mengagendakan materi atau tugas projek/produk/portofolio/unjuk kerja yang harus
mempelajarai pada pertemuan berikutnya di luar jam sekolah atau dirumah.
Guru :
● Memeriksa pekerjaan siswa yang selesai langsung diperiksa untuk materi pelajaran
Kalimat dekalraif dan interogatif dalam tense yang benar
● Peserta didik yang selesai mengerjakan tugas projek/produk/portofolio/unjuk kerja
dengan benar diberi paraf serta diberi nomor urut peringkat, untuk penilaian tugas
● Memberikan penghargaan untuk materi pelajaran Kalimat dekalraif dan interogatif
dalam tense yang benar kepada kelompok yang memiliki kinerja dan kerjasama yang
baik.
I. Penilaian Hasil Pembelajaran
1. Sikap
- Penilaian Observasi
Penilaian observasi berdasarkan pengamatan sikap dan perilaku peserta didik
sehari-hari, baik terkait dalam proses pembelajaran maupun secara umum.
Pengamatan langsung dilakukan oleh guru. Berikut contoh instrumen penilaian sikap
No Nama Siswa
Aspek Perilaku yang
Dinilai Jumlah
Skor
Skor
Sikap
Kode
Nilai
BS JJ TJ DS
1 Soenarto 75 75 50 75 275 68,75 C
2 ... ... ... ... ... ... ...
Keterangan :
• BS : Bekerja Sama
• JJ : Jujur
• TJ : Tanggun Jawab
• DS : Disiplin
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Catatan :
1. Aspek perilaku dinilai dengan kriteria:
100 = Sangat Baik
75 = Baik
50 = Cukup
25 = Kurang
2. Skor maksimal = jumlah sikap yang dinilai dikalikan jumlah kriteria = 100 x 4 =
400
3. Skor sikap = jumlah skor dibagi jumlah sikap yang dinilai = 275 : 4 = 68,75
4. Kode nilai / predikat :
75,01 – 100,00 = Sangat Baik (SB)
50,01 – 75,00 = Baik (B)
25,01 – 50,00 = Cukup (C)
00,00 – 25,00 = Kurang (K)
5. Format di atas dapat diubah sesuai dengan aspek perilaku yang ingin dinilai
- Penilaian Diri
Seiring dengan bergesernya pusat pembelajaran dari guru kepada peserta didik,
maka peserta didik diberikan kesempatan untuk menilai kemampuan dirinya sendiri.
Namun agar penilaian tetap bersifat objektif, maka guru hendaknya menjelaskan
terlebih dahulu tujuan dari penilaian diri ini, menentukan kompetensi yang akan
dinilai, kemudian menentukan kriteria penilaian yang akan digunakan, dan
merumuskan format penilaiannya Jadi, singkatnya format penilaiannya disiapkan
oleh guru terlebih dahulu. Berikut Contoh format penilaian :
No Pernyataan Ya Tidak
Jumlah
Skor
Skor
Sikap
Kode
Nilai
1
Selama diskusi, saya ikut
serta mengusulkan
ide/gagasan.
50
250 62,50 C
2
Ketika kami berdiskusi, setiap
anggota mendapatkan
kesempatan untuk berbicara.
50
3
Saya ikut serta dalam
membuat kesimpulan hasil
diskusi kelompok.
50
4 ... 100
Catatan :
1. Skor penilaian Ya = 100 dan Tidak = 50
2. Skor maksimal = jumlah pernyataan dikalikan jumlah kriteria = 4 x 100 = 400
3. Skor sikap = (jumlah skor dibagi skor maksimal dikali 100) = (250 : 400) x 100 =
62,50
4. Kode nilai / predikat :
75,01 – 100,00 = Sangat Baik (SB)
50,01 – 75,00 = Baik (B)
25,01 – 50,00 = Cukup (C)
00,00 – 25,00 = Kurang (K)
5. Format di atas dapat juga digunakan untuk menilai kompetensi pengetahuan dan
keterampilan
- Penilaian Teman Sebaya
Penilaian ini dilakukan dengan meminta peserta didik untuk menilai temannya
sendiri. Sama halnya dengan penilaian hendaknya guru telah menjelaskan maksud
dan tujuan penilaian, membuat kriteria penilaian, dan juga menentukan format
penilaiannya. Berikut Contoh format penilaian teman sebaya :
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Nama yang diamati : ...
Pengamat : ...
No Pernyataan Ya Tidak
Jumlah
Skor
Skor
Sikap
Kode
Nilai
1
Mau menerima pendapat
teman.
100
450 90,00 SB
2
Memberikan solusi terhadap
permasalahan.
100
3
Memaksakan pendapat
sendiri kepada anggota
kelompok.
100
4 Marah saat diberi kritik. 100
5 ... 50
Catatan :
1. Skor penilaian Ya = 100 dan Tidak = 50 untuk pernyataan yang positif,
sedangkan untuk pernyataan yang negatif, Ya = 50 dan Tidak = 100
2. Skor maksimal = jumlah pernyataan dikalikan jumlah kriteria = 5 x 100 = 500
3. Skor sikap = (jumlah skor dibagi skor maksimal dikali 100) = (450 : 500) x 100 =
90,00
4. Kode nilai / predikat :
75,01 – 100,00 = Sangat Baik (SB)
50,01 – 75,00 = Baik (B)
25,01 – 50,00 = Cukup (C)
00,00 – 25,00 = Kurang (K)
- Penilaian Jurnal (Lihat lampiran)
2. Penilaian Pengetahuan
Tabel Penilaian Aspek Pengetahuan
No
Aspek yang
Dinilai
Kriteria
Skor
1-5
Skor
1-4
1
Tujuan
Komunikatif
Sangat memahami 5 4
Memahami 4 3
Cukup memahami 3 2
Kurang memahami
Hampir tidak
memahami
2 1
Tidak memahami 1
2
Keruntutan
Teks
Struktur teks yang digunakan sangat
runtut
5 4
Struktur teks yang digunakan runtut 4 3
Struktur teks yang digunakan cukup
runtut
3 2
Struktur teks yang
digunakan kurang
runtut
Struktur teks
yang
2 1
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digunakan
hampir
tidak runtut
Struktur teks yang
digunakan tidak
runtut
1
3
Pilihan
Kosakata
Sangat variatif dan tepat 5 4
Variatif dan tepat 4 3
Cukup variatif dan tepat 3 2
Kurang variatif dan
tepat Hampir tidak
variatif dan tepat
2 1
Tidak variatif dan
tepat
1
4
Pilihan Tata
Bahasa
Pilihan tata bahasa sangat tepat 5 4
Pilihan tata bahasa tepat 4 3
Pilihan tata bahasa cukup tepat 3 2
Pilihan tata bahasa
kurang tepat
Pilihan tata
bahasa
hampir tidak
tepat
2 1
Pilihan tata bahasa
tidak tepat
1
3. Penilaian Keterampilan
a. Penilaian Presentasi/Monolog
Nama peserta didik: ________ Kelas: _____
No. Aspek yang Dinilai Baik
Kurang
baik
1. Organisasi presentasi (pengantar, isi, kesimpulan)
2. Isi presentasi (kedalaman, logika)
3. Koherensi dan kelancaran berbahasa
4. Bahasa:
Ucapan
Tata bahasa
Perbendaharaan kata
5. Penyajian (tatapan, ekspresi wajah, bahasa tubuh)
Skor yang dicapai
Skor maksimum 10
Keterangan:
Baik mendapat skor 2
Kurang baik mendapat skor 1
b. Rubrik untuk Penilaian Unjuk Kerja
AKTIVITAS KRITERIA
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TERBATAS MEMUASKAN MAHIR
Melakukan
Observasi
Tidak jelas
pelaksanaannya
Beberapa kegiatan
jelas dan terperinci
Semua kegiatan
jelas dan terperinci
Role Play
Membaca script,
kosakata terbatas,
dan tidak lancar
Lancar dan kosakata
dan kalimat
berkembang, serta
ada transisi
Lancar mencapai
fungsi sosial,
struktur lengkap
dan unsur
kebahasaan sesuai
Simulasi
Fungsi social
tidak tercapai,
ungkapan dan
unsur kebahasaan
tidak tepat
Fungsi social kurang
tercapai, ungkapan
dan unsure
kebahasaan kurang
tepat
Fungsi social
tercapai, ungkapan
dan unsure
kebahasaan tepat
Presentasi
Tidak lancar,
topik kurang
jelas, dan tidak
menggunakan
slide presentasi
Lancar, topik jelas,
dan menggunakan
slide presentasi tetapi
kurang menarik
Sangat lancar, topic
jelas, menggunakan
slide presentasi
yang menarik
Melakukan
Monolog
Membaca teks,
fungsi social
kurang tercapai,
ungkapan dan
unsur kebahasaan
kurang tepat,
serta tidak lancar
Kurang lancar, fungsi
social tercapai,
struktur dan unsure
kebahasaan tepat dan
kalimat berkembang,
serta ada transisi
Lancar mencapai
fungsi sosial,
struktur lengkap
dan unsur
kebahasaan sesuai,
kalimat
berkembang, serta
ada transisi
Keterangan:
MAHIR mendapat skor 3
MEMUASKAN mendapat skor 2
TERBATAS mendapat skor 1
c. Penilaian Portofolio
Mata Pelajaran : Bahasa Inggris
Alokasi Waktu : 1 Semester
Sampel yang Dikumpulkan : karangan
Nama Peserta didik : ______________ Kelas :_________
No KD Periode
Contoh aspek yang dinilai
Catatan
pendidikTata
bahasa
Perbenda
haraan
kata
Kelengkap
an gagasan
Siste
matik
a
1.
Menulis
karangan
deskriptif
30/7
10/8
.... dst
2.
Membuat
Resensi
Buku
1/9
30/9
.... dst
d. Penilaian Kemampuan Menulis
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No
Aspek yang
Dinilai
Kriteria
Skor
1-5
Skor
1-4
1
Keaslian
Penulisan
Sangat original 5 4
Original 4 3
Cukup original 3 2
Kurang memahami
Hampir tidak
original
2 1
Tidak original 1
2
Kesesuaian
isi dengan
judul
Isi sangat sesuai dengan judul 5 4
Isi sesuai dengan judul 4 3
Isi cukup sesuai dengan judul 3 2
Isi kurang sesuai
dengan judul
Isi hampir tidak
sesuai dengan
judul
2 1
Isi tidak sesuai
dengan judul
1
3
Keruntutan
Teks
Keruntutan teks sangat tepat 5 4
Keruntutan teks tepat 4 3
Keruntutan teks cukup tepat 3 2
Keruntutan teks
kurang tepat
Isi hampir tidak
sesuai dengan
judul
2 1
Keruntutan teks
tidak tepat
1
4
Pilihan
Kosakata
Pilihan kosakata sangat tepat 5 4
Pilihan kosakata tepat 4 3
Pilihan kosakata cukup tepat 3 2
Pilihan kosakata
kurang tepat Pilihan kosakata
hampir tidak
tepat
2 1
Pilihan kosakata
tidak tepat
1
5
Pilihan tata
bahasa
Pilihan tata bahasa sangat tepat 5 4
Pilihan tata bahasa tepat 4 3
Pilihan tata bahasa cukup tepat 3 2
Pilihan tata bahasa
kurang tepat
Pilihan tata
bahasa hamper
tidak tepat
2 1
Pilihan tata bahasa
tidak tepat
1
6 Penulisan Penulisan kosakata sangat tepat 5 4
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Kosakata
Penulisan kosakata tepat 4 3
Penulisan kosakata cukup tepat 3 2
Penulisan kosakata
kurang tepat
Penulisan
kosakata hampir
tidak tepat
2 1
Penulisan kosakata
tidak tepat
1
7
Kerapihan
Tulisan
Tulisan rapi dan mudah terbaca 5 4
Tulisan tidak rapi tetapi mudah terbaca 4 3
Tulisan tidak rapi dan tidak mudah
terbaca
3 2
Tulisan tidak rapi
dan sulit terbaca Tulisan rapi dan
hamper tidak
terbaca
2 1
Tulisan tidak rapi
dan tidak terbaca
1
e. Penilaian Kemampuan Berbicara (Speaking Skill)
No
Aspek yang
Dinilai
Kriteria
Skor
1-5
Skor
1-4
1
Pengucapan
(pronounciation)
Hampir sempurna 5 4
Ada beberapa kesalahan, tetapi tidak
mengganggu makna
4 3
Ada beberapa kesalahan dan
mengganggu makna
3 2
Banyak kesalahan
dan mengganggu
makna
Hampir
semua
salah dan
menggangg
u
makna
2 1
Terlalu banyak
kesalahan dan
mengganggu makna
1
2
Intonasi
(intonation)
Hampir sempurna 5 4
Ada beberapa kesalahan, tetapi tidak
mengganggu makna
4 3
Ada beberapa kesalahan dan
mengganggu makna
3 2
Banyak kesalahan
dan mengganggu
makna
Hampir
semua
salah dan
menggangg
u
makna
2 1
Terlalu banyak
kesalahan dan
mengganggu makna
1
3
Kelancaran
(fluency)
Sangat lancar 5 4
Lancar 4 3
Cukup lancar 3 2
Kurang lancar Sangat 2 1
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tidak lancar
Tidak lancar 1
4
Ketepatan Makna
(accuracy)
Sangat tepat 5 4
Tepat 4 3
Cukup tepat 3 2
Kurang tepat
Hampir
tidak tepat
2 1
Tidak tepat 1
Skor Penilaian
No. Huruf Rentang angka
1. Sangat Baik (A) 86-100
2. Baik (B) 71-85
3. Cukup (C) 56-70
4. Kurang (D) ≤ 55
4. Pengayaan
Bagi peserta didik yang telah mencapai target pembelajaran sebelum waktu yang telah
dialokasikan berakhir, perlu diberikan kegiatan pengayaan.
5. Pengayaan
Bagi peserta didik yang belum mencapai target pembelajaran pada waktu yang telah
dialokasikan, perlu diberikan kegiatan remedial
Mengetahui, Nogosari, Juli 2019
Kepala SMA N 1 Nogosari Guru Mata Pelajaran
Drs M Joko Subandi, M.Pd Sriyanto, S.Pd
NIP. 19620305 198802 1 002 NIP.19691225 200501 1 011
Catatan Kepala Sekolah
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Field Note
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FIELD NOTE 1 (T.SR/O.01)
Date : Monday, August 26th 2019
Subject : Writing
Teacher : Mr. Sriyanto, S.Pd. (Teacher SR)
Class : Grade X IPS 1
Time : 10.30 - 12.00 (Meeting 1)
Material : Descriptive Text
Activity : Making Descriptive Text about Place (Group Work)
The observer came to Mr. SR ’ s class and set the recording tools. The
observer sat at the back of the class. The recorder was placed at the back of the
class also. During the observation, the writer checked the camera and took notes
based on the teaching practices of the writing.
Mr. SR started the class by saying salaam and then asked the students to pray,
if it is in the first session. After that, the teacher checked the students’ attendance.
After that, Mr. SR checked the students’ neatness. Before starting teaching, the
teacher told about topic first and told the students about what the students had to
do in the materials. The teacher explained the material by telling the students
about the text itself, including the social function, generic structure, language
function, and examples.
At first, the teacher asked the students to stand in front of class. Teaching
process is continued by asking the students to analyze the physical appearance of
the student. After finishing doing the questions about their friend ’ s physical
appearance, some students were appointed to write their answer on the
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whiteboard at front of the class. After all, he provided his explanation with
examples from the students about the topic related to the text. Mr. SR explained
the social function, generic structure or parts of descriptive text, and language
features in descriptive text. Next, the teacher asked the students to analyze the
generic structure of the text and its language features. This took around half of his
lesson period, then, another half was used for practice.
After finishing the explanation and directing the students to write, the teacher
asked the students to directly make the text about place around them, but it was
done either in pairs or in groups. After that, teacher SR asked the students to
arrange a paragraph into the intended text in some groups. There were eight
groups, but only three groups which have done. Some groups who had finished
making the text and asked the group which had finished to read the text in front
of their friends, then write down the text in the white board. For those who had
not finished were asked to submit their work to the teacher.
This is the end of this meeting. To conclude the activities, Mr. SR explained
the material about descriptive text and then assigned the students to make
descriptive text about place around the students, and asked the students to
perform it.
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FIELD NOTE 2 (T.SR/O.02)
Date : Monday, September 2nd 2019
Subject : Writing
Teacher : Mr. Sriyanto, S.Pd. (Teacher SR)
Class : Grade X IPS 1
Time : 10.30 - 12.00 (Meeting 2)
Material : Descriptive Text
Activity : Making Descriptive Text about Biography (Individual Work)
The observer came to Mr. SR ’ s class and set the recording tools. The
observer sat at the back of the class. The recorder was placed at the back of the
class also. During the observation, the writer checked the camera and took notes
based on the teaching practices of the writing.
Mr. SR started the class by saying salaam and then asked the students to pray,
if it is in the first session. After that, the teacher checked the students’ attendance.
After that, Mr. SR asked the students to clean up their class for a while. Some
students were asleep. Mr. SR waked them up. Then, he continued the previous
material that is about descriptive text. He gave a review about descriptive text and
asked the students prepared their books. After that, the teacher together with the
students discussed the exercise on book, it is about Lembah Pelangi Waterfall.
The students were active answered the question on the book.
After making a discussion about Lembah Pelangi Waterfall, Mr. SR directly
assigned the students to make descriptive text about biography based on their
own writing. During the paragraph writing process, the teacher went around the
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class and checked students’ works, not only that, he also help the students
who need help, especially about vocabularies. The observer saw that Mr. SR also
made correction to the students ’ writing. Students who have finished come
forward and their writing was checked by Mr. SR. Then, he corrected the
students’ work by himself and asked the students to correct it together by using
whiteboard. and the teacher gave correction. Students with best work were
required to share their description with friends.
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FIELD NOTE 3 (T.DC/O.01)
Date : Monday, 2019
Subject : Writing
Teacher : DC
Class : Grade X MIPA 2
Time : 08.00 - 09.30 (Meeting 1)
Material : Congratulation Letter
Activity : Making a Paragraph of Congratulation Letter(Group Work)
The observer came to Mrs. DC ’ s class and set the recording tools. The
observer sat at the back of the class. The recorder was placed at the back of the
class also. During the observation, the writer checked the camera and took notes
based on the teaching practices of the writing.
Teacher DC started the lesson by asking the chief of the class to lead their
friends to pray first. Together with the students Mrs. DC prayed. After that, Mrs.
DC opened the meeting with salaam, asked students ’ condition, and checked
students’ attendance. From the observation, it can be seen that teacher continued
her lesson from the previous meeting. Before the teacher explained the next
material, the teacher still discusses the homework of students about previous
meeting. She asked the students to correct the previous assignment and corrected
it together. The teacher asked the students to read the text and some conversation
the the students were translated the text together. Then, the teacher began her
lesson, the material was grammar. She telling the students about the simple
present tense. In delivering the material, the teacher asked the students about the
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definition and examples of the simple present tense. At first, the teacher
directly asked the students about the definition and its example. Then, some of
students told the teacher about the Simple Present Tense definition and gave
some examples of it.
After explained about Simple Present Tense, the teacher asked to the students
to make a paragraph about descriptive text. She gives example of description
about personal
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FIELD NOTE 4 (T.DC/O.02)
Date : Monday, September 9th 2019
Subject : Writing
Teacher : Mrs. Dewi Chusnul C (Teacher DC)
Class : Grade X MIPA 2
Time : 08.00 - 09.30 (Meeting 2)
Material : Congratulation Letter
Activity : Making a Paragraph of Congratulation Letter(Group Work)
The observer came to Mrs. DC ’ s class and set the recording tools. The
observer sat at the back of the class. The recorder was placed at the back of the
class also. During the observation, the writer checked the camera and took notes
based on the teaching practices of the writing.
Teacher DC started the lesson by asking the chief of the class to lead their
friends to pray first. Together with the students Mrs. DC prayed. After that, Mrs.
DC opened the meeting with salaam, asked students ’ condition, and checked
students’ attendance. Then, the teacher began her lesson by telling the students
about the simple present tense and congratulating letters to others. At first, the
teacher directly asked the students about the definition and its example. Then,
some of students told the teacher about the Simple Present Tense definition and
gave some examples of it. After finishing doing the questions, the teacher
explained about congratulating others and asked the students to analyze the
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generic structure of the text and its language features including the social function,
generic structure, language function, and examples.
After that, teacher DC asked the students to arrange a paragraph into the
intended text about congratulation letter to others. For scoring, Teacher DC asked
the students to put correct punctuation in a paragraph with no punctuation at all
and make a text based on the students opinion. During the observation, Teacher
DC corrected the students’ work by herself. The teacher assessed students’ work
by herself by asking them to collect the work to the teacher and the teacher
assessed the work by herself and returned to the students.
APPENDIX 4
Interview Result
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Interview Protocol
Part 1: Background information
1. What is your full name?
2. How old are you?
3. Where did you graduate from?
4. How long have you been a teacher at this school?
Part 2: interview questions
1. What does the term “teachers’ beliefs” mean to you? Can you give
more details?
2. Do you consider teachers’ beliefs important? Why ?
3. What does the term “ learner autonomy” mean to you?
4. What are the characteristics of an ideal autonomous learner?
5. What are your roles in helping students to develop those capacity and
ability in your class?
6. What do you often do to encourage your students to become more
autonomous?
7. What are the factors affecting your teaching decision?
8. What does the term “paragraph writing” mean to you?
9. What are the criteria of good paragraph writing?
10. What are factors affecting the teachers’ beliefs on learners autonomy
in paragraph writing?
11. How is the teachers ’ beliefs on learners autonomy in paragraph
writing?
Thank you very much for your time and cooperation!
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INTERVIEW RESULT(1)
Part 1: Background information
1. What is your full name? My name is Sriyanto
2. How old are you? I am 55 years old
3. Where did you graduate from? I graduated from Widya Dharma University of
Klaten.
4. How long have you been a teacher at this school?
I had an experience in teaching started from 1995. And I have taught at this
school for about 10 years
Part 2: interview questions
1. What does the term “teachers ’ beliefs” mean to you? Can you give more
details?
Menurut saya teachers ’ beliefs atau keyakinan guru, guru itu harus
mempunyai keyakinan bahwa guru itu mampu mengarahkan siswa menjadi
berkembang lebih baik atau menuju kedewasaan.
2. Do you consider teachers’ beliefs important? Why ?
Yes, I do. Sangat penting. Seperti tadi, dengan siswa itu yakin bahwa guru
bisa, dapat menyampaikan materi sehingga siswa itu merasa nyaman,
istilahnya akan berpegang teguh, berkeyakinan, percaya bahwa guru dapat
mengarahkan dirinya berkembang ke arah kemajuan. Sebagai tambahannya
untuk giri untuk membawakan suatu materi yang dijelaskan diajarkan, berarti
ia harus yakin bahwa ia mampu menjelaskan mengajar materi dan membuat
siswa yakin bahwa guru tersebut dapat membuat mereka untuk
mengembangkan diri. Seperti halnya dalam menulis, jika guru dapat
mengarahkan siswa dalam menulis dan mereka percaya bahwa guru itu dapat
menjelaskan materi tentang writing, maka siswa mau menulis sesuai dengan
kemampuannya dan dapat mengembangkan ide-ide dalam paragraf yang
mereka tulis.
3. What does the term “ learner autonomy” mean to you?
Learner autonomy berarti siswa itu diarahkan supaya bisa percaya diri bahwa
saya mampu saya bisa untuk berkembang lebih baik, jadi dengan misalnya
dengan penguatan sehingga nanti akan termotivasi untuk belajar mandiri
sehingga mereka mampu mengembangkan dirinya sesuai apa yang mereka
inginkan
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4. What are the characteristics of an ideal autonomous learner?
Siswa dapat belajar secara mandiri, mampu membuat keputusan sendiri,
mampu bekerja secara kelompok maupun mandiri.
5. What are your roles in helping students to develop those capacity and ability
in your class?
“My roles as a teacher, among others: I am as the facilitator, who can give
facilitates to help students in learning process. Then, I am also guide students
into mature adults. Besides, I ’ m as motivator, decision maker, classroom
manager and evaluator.”
6. What do you often do to encourage your students to become more
autonomous?
“ I always involve the students in teaching activities. I just a facilitator in
teaching activities, so the students can be active. I expect the students learn by
themselves and can improve their skill in English, actually in paragraph
writing.”
“I will give the opportunity to the students to try to answer the questions. Then,
I invite the students to make a discussion, so that their mind can develop and
they can be more active in the class.
7. What are the factors affecting your teaching decision?
Faktor yang mempengaruhi guru terhadap kemandirian siswa dalam
berarti siswa itu diberi motivasi diberikan garis besarnya, sehingga jadi siswa
nanti dapat mengembangkan sendiri dari garis-garis besar pokok pikiran dalam
kalimatnya tersebut
8. What does the term “paragraph writing” mean to you?
Paragraph, paragraph writing adalah sebuah alinea yang didalamnya itu terdiri
dari kalimat-kalimat yang intinya ada pokok pikiran. ya paragraph itu harus
ada pokok pikiran, minimal satu pokok pikiran mungkin ada di depan,
mungkin ada di tengah atau mungkin ada di akhir paragraph.
9. What are the criteria of good paragraph writing?
Ada pokok-pokok pikiran dan ada kalimat pendukung dari pokok pikiran
tersebut. Kemudian yang terakhir ada kesimpulannya. Dari setiap kalimat
menuju kalimat yang lain ada kesinambungan yang disebut kesatuan dan
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kepaduan. Selalin itu kosa kata yang digunakan juga mempengaruhi suatu
kalimat.
10. What are factors affecting the teachers ’ beliefs on learners autonomy in
paragraph writing?
“The experience when I was studied in the school was very impression for me.
So, I follow from what they had done in teaching in the class. I also try to be
better as a teacher to teach the students in the school. “As a teacher, we must
educate the students become good people and mature adults that useful for
themselves or the others. I had an experience in teaching started from 1995. I
found various uniqueness from the students. Every students have uniqueness,
they come from various background and different characters. So, it ’ s my
challenge to give better in teaching to them and develop their capability,
therefore my teaching is better from day to day”
11. How is the teachers’ beliefs on learners autonomy in paragraph writing?
Guru itu harus kan yakin bahwa yang ia ajarkan itu benar sehingga siswa itu
merasa percaya, jadi kan guru itu membawakanya harus dengan keyakinan
yang teguh jadi harus lantang sehingga siswa tidak merasa khawatir atau lemah
sehingga dia sudah percaya o guru itu udah mampu menguasai materi, jadi
dengan penguatan materi dengan secara otomatis mereka akan yakin. Dengan
diberikan tugas mandiri, misalkan diberikan clue nya atau garis-garis besarnya
ssiswa kan bisa merangkai menjadi suatu paragraph jadi dengan adanya
garis-garis besar siswa akan yakin mampu merangkai kalimat itu menjadi suatu
paragraph, juga bisa diberikan tugas kurikular sehingga siswa bisa
mengerjakan tugas dirumah dengan bantuan alat yang ada yang mereka punya,
misalnya hp karena kan sekarang model IT.
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INTERVIEW RESULT (2)
Part 1: Background information
1. What is your full name? My name is Dewi Chusnul C
2. How old are you? I am 35 years old
3. Where did you graduate from? I graduated from Muhammadiyah University
of Surakarta.
4. How long have you been a teacher at this school?
I have taught at this school for about 10 years
Part 2: interview questions
1. What does the term “teachers ’ beliefs” mean to you? Can you give more
details?
Menurut saya, keyakinan guru adalah keyakinan yang dimiliki oleh seorang
guru thd siswanya bagaimana siswa itu dalam menerima materi kita apakah
mereka paham 100% atau tidak mereka tidak perlu mengungkapkan bu saya
sudah paham saya belum paham, tapi dengan cara kita melihat tingkah mereka
di dalam kelas kita akansudah bisa mengetahui o ini anak sudah, belum, kurang
paham.
2. Do you consider teachers’ beliefs important? Why ?
Yes, I do. itu sangat penting, nanti kita bisa mengetahui hasil dari tulisan siswa
tersebut, apakah mereka mengerjakan sendiri, searching atau melihat pekerjaan
dari temannya nanti akan terlihat hasil tulisan siswa tersebut.
3. What does the term “ learner autonomy” mean to you?
Learner autonomy adl pembelajaran dimana siswanya itu mau menjawab
pertanyaan sendiri pertanyaan dari guru tanpa disuruh oleh guru misalnya
disitu ada sebuah text atau dialog saya menanyakan kepada mereka ada yang
bersedia membaca dialog ini? kemudian dari anak mereka secara otomatis
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mengacungkan diri dan bersedia untuk membacakan text tersebut atau dialog
tersebut.
4. What are the characteristics of an ideal autonomous learner?
Siswanya itu mau menjawab pertanyaan sendiri pertanyaan dari guru tanpa
disuruh oleh guru, mandiri dan mau bekerja sama dengan baik.
5. What are your roles in helping students to develop those capacity and ability
in your class?
“My roles as a teacher, among others: I am as the facilitator, who can give
facilitates to help students in learning process. Then, I am also guide students
into mature adults. Besides, I ’ m as motivator, decision maker, classroom
manager and evaluator.”
6. What do you often do to encourage your students to become more
autonomous?
“I will give the opportunity to the students to try to answer the questions. Then,
I invite the students to make a discussion, so that their mind can develop and
they can be more active in the class.
7. What are the factors affecting your teaching decision?
Faktor yang mempengaruhi: itu dari kondisi siswa itu dari siswa sendiri, siswa
itu mampu tidak menulisanya dari tulisannya ,kadang ada siswa yang langsung
mentranslate ddari bahasa indonesia ke bahasa inggris apa adanya tanpa
memperhatikan tenses nya itu faktor yang mempengaruhinya. Dalam
kemandirian siswa apakah siswa itu mau tidak, membaca sendri atau tanpa
disuruh untuk menulis atau membaca text tersebut atau harus ditunjuk dan
harus dipaksa untuk menulis atau mengerjakan soal-soal baru anak itu mau
membaca text atau menulis.
8. What does the term “paragraph writing” mean to you?
Paragraph writing yang saya ketahui adalah sebuah paragraph yang terdiri dari
main idea berarti pokok pikiran dan didukung oleh supporting idea. biasanya
dalam writing paragraph itu terdiri dari satu ide pokok dan ditambah didukung
minimal 5 atau 6 supporting idea. jadi nanti ada kesinambungan antara main
idea dan suporting idea.
9. What are the criteria of good paragraph writing?
Paragraph writing yang saya ketahui adalah sebuah paragraph yang terdiri dari
main idea berarti pokok pikiran dan didukung oleh supporting idea. biasanya
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dalam writing paragraph itu terdiri dari satu ide pokok dan ditambah didukung
minimal 5 atau 6 supporting idea.
10. What are factors affecting the teachers ’ beliefs on learners autonomy in
paragraph writing?
Faktor yang mempengaruhi: itu dari kondisi siswa itu dari siswa sendiri, siswa
itu mampu tidak menulisanya dari tulisannya ,kadang ada siswa yang langsung
mentranslate ddari bahasa indonesia ke bahasa inggris apa adanya tanpa
memperhatikan tenses nya itu faktor yang mempengaruhinya. Dalam
kemandirian siswa apakah siswa itu mua tidak, membaca sendri atau tanpa
disuruh untuk menulis atau membaca text tersebut atau harus ditunjuk dan
harus dipaksa untuk menulis atau mengerjakan soal-soal baru anak itu mau
membaca text atau menulis. Kalau saya tadi melihat siswa apakah siswa
apakah siswa itu interaksi terhadap materinya atau tidak, siswa itu mau tidak
membaca text atau dialog, ada siswa yang aktif, biasa saja atau ada yang tidak
memperhatikan sama sekali. dari situ kita bisa tau mengukur o anak itu sudah
paham dengan materi, ada yang kurang paham ada yang tidak paham
11. How is the teachers’ beliefs on learners autonomy in paragraph writing?
Keyakinan saya thd anak dalam menulis paragrap itu tdk 100 % dalam
tulisannya, karena siswa tidak memperhatikan atau sering mengabaikan tensis
nya mereka langsung mentranslate indonesia ke inggris tanpa memperhatikan
struktur grammarnya, menurut saya siswa dalam bidang writing masih standar
belum memuaskan.
APPENDIX 5
Questionnaire Result
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LEARNER AUTONOMY IN LANGUAGE LEARNING:
TEACHERS’ BELIEFS
The purpose of this questionnaire is to explore English-as-a-foreign language
(EFL) teachers' beliefs about learner autonomy.
There are no correct or incorrect responses; we are merely interested in your
personal point of view. All responses to this questionnaire are completely
confidential and will be used for research purpose only.
This questionnaire will take you approximately 10 minutes to fill out.
Thank you very much for your time and cooperation!
Section 1: Learner autonomy means….
(Please pick one of the answers below or write your own answer.)
a. A capacity that teachers can help learners to develop in the learning process.
b. The situation in which learners are totally responsible for their learning.
c. Learner’s right to take control of their own learning.
d. The same as self-study (self-instruction).
e. Teaching methodology that focuses on learners.
f. Others
Section 2 : What are your responsibilities in your class?
Section 3 : How do you Evaluate your current students’ autonomy?
Section 4 : What are the constraints of fostering learner autonomy in your
educational context?
187
Section 5 : Which is the best approach to foster learner autonomy in your
educational context?
(Please mark the corresponding answer, only one per line.)
QUESTIONNAIRE RESULT (1)
No. Statements SD D U A SA
Teachers’ Beliefs about Roles and Responsibilities
1.
I am responsible for determining the
objectives for each lesson in my classroom.
√
2. I am responsible for choosing the √
3. learning content for each lesson. √
4.
I am responsible for evaluating my students’
learning progress in each lesson.
√
5.
I am responsible for selecting the methods
and techniques to be used in each lesson.
√
Teachers’ Beliefs about Learners Autonomy
6.
My students are able to decide the objectives
for each lesson.
√
7.
My students are able to choose their learning
materials for each lesson.
√
8.
My students are able to choose their learning
activities for each lesson.
√
9.
My students are able to evaluate their study
outcomes of each lesson.
√
Teachers’ Beliefs about Constraints
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10.
Learner autonomy is only achieved by
certain learners.
√
11.
Low level of technology application hinders
fostering learner autonomy.
√
12.
Examinations are barriers to the
development of learner autonomy in
Vietnam.
√
13.
Governmental educational policy is the main
constraint of fostering learner autonomy in
Vietnam.
√
14.
The syllabus is supposed to determine
everything that a teacher does in the class.
√
15.
The teachers' knowledge about learner
autonomy is a constraint to foster learner
autonomy in your class.
√
Teachers’ Beliefs about Approach to Fostering Autonomy
16.
Providing students learning materials and
resources
√
17. Applying ICT into language learning √
18.
Training students to develop their skills and
strategies to become autonomous
√
19. Curriculum reform √
20.
Cooperative learning with other students and
teachers
√
21. Training teach √
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QUESTIONNAIRE RESULT (2)
No. Statements SD D U A SA
Teachers’ Beliefs about Roles and Responsibilities
1.
I am responsible for determining the
objectives for each lesson in my classroom.
√
2. I am responsible for choosing the √
3. learning content for each lesson. √
4.
I am responsible for evaluating my students’
learning progress in each lesson.
√
5.
I am responsible for selecting the methods
and techniques to be used in each lesson.
√
Teachers’ Beliefs about Learners Autonomy
6.
My students are able to decide the objectives
for each lesson.
√
7.
My students are able to choose their learning
materials for each lesson.
√
8.
My students are able to choose their learning
activities for each lesson.
√
9.
My students are able to evaluate their study
outcomes of each lesson.
√
Teachers’ Beliefs about Constraints
10.
Learner autonomy is only achieved by
certain learners.
√
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11.
Low level of technology application hinders
fostering learner autonomy.
√
12.
Examinations are barriers to the
development of learner autonomy in
Vietnam.
√
13.
Governmental educational policy is the main
constraint of fostering learner autonomy in
Vietnam.
√
14.
The syllabus is supposed to determine
everything that a teacher does in the class.
√
15.
The teachers' knowledge about learner
autonomy is a constraint to foster learner
autonomy in your class.
√
Teachers’ Beliefs about Approach to Fostering Autonomy
16.
Providing students learning materials and
resources
√
17. Applying ICT into language learning √
18.
Training students to develop their skills and
strategies to become autonomous
√
19. Curriculum reform √
20.
Cooperative learning with other students and
teachers
√
21. Training teach √
APPENDIX 6
Students’ Writing Result
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The result of the students’ writing in the XIIS 1 Class
Students
Score (Point)
Point Grade
Content
Organi
zation
Grammar
Mecha
nic
Vocabulary
1 25 18 17 4 17 81 Good
2 22 13 17 3 15 70 Fair
3 22 15 15 3 15 70 Fair
4 24 16 17 3 17 77 Good
5 24 17 17 4 17 79 Good
6 22 13 17 3 15 70 Fair
7 23 14 17 3 15 72 Fair
8 22 15 15 3 15 70 Fair
9 24 17 17 3 17 78 Good
10 23 17 15 3 17 75 Fair
11 22 16 17 3 16 74 Fair
12 23 16 16 3 17 75 Fair
13 25 18 17 3 17 80 Good
14 23 16 16 3 16 74 Fair
15 24 16 17 3 17 77 Good
16 22 15 15 3 15 70 Fair
17 25 17 18 4 18 82 Good
18 22 15 15 3 15 70 Fair
19 23 16 16 3 16 74 Fair
20 23 17 16 3 16 75 Good
21 24 17 17 3 17 78 Good
22 22 15 15 3 15 70 Fair
23 24 16 16 3 16 75 Fair
24 24 17 17 3 17 78 Good
25 25 17 17 4 18 81 Good
26 24 16 16 3 16 75 Fair
27 24 17 17 3 17 78 Good
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28 23 16 16 3 17 75 Fair
29 24 17 16 3 17 77 Good
30 23 16 16 3 17 75 Fair
31 25 18 17 4 18 82 Good
32 26 18 17 4 18 83 Good
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The result of the students’ writing in the XMIPA 2 Class
Students
Score (Point)
Point Grade
Content
Organiza
tion
Gramma
r
Mecha
nic
Vocabulary
1 25 17 17 4 17 80 Good
2 24 16 17 4 18 79 Good
3 23 17 15 3 17 75 Fair
4 23 16 15 3 16 73 Fair
5 24 16 17 4 18 79 Good
6 24 17 18 3 18 80 Good
7 22 18 15 3 15 73 Fair
8 24 17 16 4 17 78 Good
9 23 17 15 3 17 75 Fair
10 24 17 17 4 17 79 Good
11 23 17 15 3 17 75 Fair
12 24 16 17 4 18 79 Good
13 23 17 15 3 17 75 Fair
14 24 18 18 3 17 80 Good
15 22 17 16 3 17 75 Fair
16 23 17 15 3 17 75 Fair
17 24 18 18 4 17 81 Good
18 23 17 15 3 17 75 Fair
19 22 16 16 3 17 74 Fair
20 23 17 15 3 17 75 Fair
21 24 16 17 4 18 79 Good
22 23 17 15 3 17 75 Fair
23 22 16 16 3 17 74 Fair
24 25 18 18 4 18 83 Good
25 24 18 18 3 17 80 Good
26 23 17 15 3 17 75 Fair
27 25 17 18 4 18 82 Good
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28 23 17 17 3 18 78 Good
29 23 17 15 3 17 75 Fair
30 23 17 15 3 17 75 Fair
31 23 17 15 3 17 75 Fair
32 25 18 18 4 18 83 Good
33 27 18 20 4 18 87 Good
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